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An Analysis of MBS Curriculum 

Jit Bahadur K.C.*

Abstract

Purpose: The main objective of the study is to analyse the curriculum of the MBS 
program running under the FOM of TU based on its development and review. 

Methodology/method/approach: The study adopts the qualitative approach using 
literature review for descriptive, narrative and content analysis techniques obtaining 
information from secondary sources.

Finding: The curriculum of the MBS yearly system found at an average. But, it is to 
be improved to obtain the targeted goals and objectives of the TU including to meet 
the standards with other universities of the developed countries.

Suggestion: The existing curriculum of the MBS yearly system is to be reviewed to 
make competitive, improving the pedagogy, marking and evaluation system to keep 
the continuity in the reputation of the FOM and the university. 

Originality/Value: This paper provides an explicit result about the curriculum of 
MBS level and holds unique reasoning. Thus, it clutches its own original value. 

Keyword: Curriculum, pedagogy, theory, instructors, learning.

Introductory background	1.	

The quality of a curriculum plays a significant role to achieve the goals of an institution, 
society, and nation. The teaching subjects, contents of subject, teaching pedagogy, and their 
construct are the complementary elements to each other in a good curriculum which play a 
notable role in the success of the curriculum. 

An academic curriculum is a crucial phenomenon to maintain the quality of the teacher/
instructor, student, university, and nation. It is also a policy document of the education to 
strive for more coherent curricula required by the nation as to its endowment, including 
needs, skill, development, level of education standard, culture, etc. The scholars of the field 
believe that coherent curricula is a major instrument to strive the required depth knowledge. 
For example, Verschut and Bakker (2010) argued, ‘’A more coherent curriculum could help 

* Mr. K.C. is Reader at Faculty of Management, TU, Kirtipur, Kathmandu, Nepal,  PhD Scholar, 
Mewar University, Chittorgarh, RJ, India.



2 Curriculum Development Journal

students to gain deeper understanding of the important ideas’’ (p. 1). Thus, it is one of the 
most important policy document based on the requirement of any university in relation to 
build the nation because all the syllabi, including teaching and learning pedagogy depend 
on the curriculum. 

The philosophers and theorists of the curriculum literature have offered the definition to 
theorize the term ‘’curriculum’’. However, to conceptualize the curriculum in a single view 
is a difficult task. The concept of development or review of the curriculum bases on their 
particular types of the curriculum. The scholars believe that the concept of the curriculum 
is an experience which concerns with two concepts: prescriptive, and descriptive or both. 
In an academic curriculum, it is its instructional objectives or learning outcomes, and need 
to access students’ learning. The scholars have their own view upon the concept about 
such curriculum. For example, Khwaja, Akhtar and Mirza (n.d.) viewed ‘’Curriculum is 
the contract between society, the state and educational professionals with regard to the 
educational activities’’. Kelly (2004) understood, ‘’Curriculum can be, and is, used, for 
many different kinds of programme of teaching and instruction’’ (p. 2). Lunenburg (2011) 
argued that curriculum is, ‘’As content, as learning experiences, as behavioral objectives, 
as a plan for instruction, and as a nontechnical approach’’ (p. 1). 

Kelly (2004) divided the curriculum into the six types: educational curriculum, the total 
curriculum (total programs of an institution), hidden curriculum (activities run, but not 
included in the curriculum), planned curriculum and received curriculum (laid down in the 
syllabus and experienced by the students), and formal curriculum and informal curriculum 
(with the timetable and without timetable).

The curriculum model conceptualizes into the four main components: curriculum goals, 
curriculum objectives, organization and implementation of the curriculum and evaluation 
of the curriculum. Thus, the curriculum is content, process, development, change, control, 
assessment, evaluation, appraisal, of the teaching and learning. 

There is confusion between curriculum and syllabus. They are interrelated in the academic 
sector, but conceptually different in their meaning and placement. Bodegas (2007) declared 
that the difference by the following words:  

The curriculum includes the philosophy, purposes, design and implementation 
of a whole programme. A course … is an integrated series of teaching learning 
experiences, whose ultimate aim is to lead the learners to a particular state of 
knowledge. And syllabus is the specification and ordering of content of a course or 
courses. (p. 275).
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Tribhuvan University (TU) is an oldest and the largest university of Nepal established in 
1959. It includes 38 central departments, and 4 research centres, and covers an area of 
154.77 hectares (3042-5-2 ropanis) by the central office and central department in Kirtipur. 
The TU comprises the following objectives (TU, 2016):

To generate skilled human resources as per the need of the country for its overall •	
development;

To provide a standard (average compared to others) higher education;•	

To protect the culture and tradition in order to develop the nation; and•	

To take in extensive, empirical and timely creation of higher knowledge and research •	
in the fields of science and technology, vocational, and arts. 

Similarly, Faculty of Management (FOM, 2016) declares that the goals—to produce the 
skilled manpower, responsible entrepreneurs, research and development in the management, 
to innovate and promote the management, to fulfil the national requirement in management 
and to keep the relation between various disciplines with the other universities. Thus, the 
objectives of TU and FOM commits own responsibility of higher education in Nepal in 
order to flourish the nation in all aspects. 

1.1 Problem statement

The curriculum of a university should agree with the national objectives, policy, requirement, 
and current environment of all aspects. TU is an oldest and largest university in Nepal fully 
financed by the Government. It has five institutes, four faculties, 38 central departments, 
four research centres, sixty constituent campuses, and 1053 affiliated colleges. It holds 
87.9% in the contribution of the higher education and provides total employment 15,196 
persons comprising 7,966 as teaching and 7,230 as supporting staffs (Adhikari, 2015). 

According to the policy of TU, it reviews its curriculums methodically for its program 
every 10 years. But, scholars believe that in normal situations, 10 years is a long period, 
compared to other elements of change. 

The scholars also indicate that system in problem the curriculum development and review.  
For example, Bhattachan (1996) questioned that quality education at TU in all the levels. 
Similarly, some scholars argue that political barriers to reform TU properly. For example, 
Mathema (2007) claimed that institutes of the higher education are under extremely 
politicized, which hinders the reform of the institution for the proper system. He also noticed 
that inequality in the education system in Nepal. Again, the questions arise in respect of TU 
for the better curriculum. Are the curriculums of TU able to meet the requirement of the 
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current global environment? Thus, we chose the given topic to analyse the curriculum of 
the Master of Business Studies (MBS) yearly system running under the FOM of TU. 

1.2 Objectives

The main objective of the study is to analyse the curriculum of MBS under the FOM of TU. 
To examine the program objectives, eligibility conditions, course structures, and compare 
them with the standards of the other universities under the benchmarking criteria including 
the arguments of the expertise are the secondary objectives.

1.3 Methodology

The study adopts a qualitative approach using the literature review, obtaining the information 
from four major sources: (1) textbook or reference books, (2) journal articles, (3) curriculum 
of the TU, and (4) other online electronic resources. 

As to the purpose of the paper, nature of the information, and the studied subject, we used 
the descriptive, narrative, and content analysis techniques to obtain the real picture in the 
study.

1.4 Significance and delimitation

The curriculum analysis of the MBS under the FOM of TU is equally important to the 
students, policy makers of the universities, experts, and researchers. The study covers only 
the curriculum of MBS run by the FOM under the TU. 

The study does not analyse other courses of master level, such as Master of Business 
Management (MBM), Master of Business Administration (MBA) and MBS run by the FOM 
under the semester system in TU. Similarly, the study does not include the analysis of the 
curriculum maintained by other universities, like Kathmandu University (KU), Purbanchal 
University (PuU), Pokhara University (PU), and Midwestern University (MWU), those 
which also operate the Master level under the FOM. 

Literature survey2.	

The purpose of this section is to provide the background information about the area under 
the study to establish the importance of the subject matter, explain the knowledge, and 
problem which carves out a space for additional work to take the position for scholarly 
debate. Bolderston (2008) justified that the literature review may be an informative, critical, 
and synthesis of a targeted topic. 
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Similarly, in view of Randolph (2009), the review of literature is an important part of any 
study for delimiting the research problem, seeking new lines of inquiry, avoiding fruitless 
approaches, gaining methodological insights, identifying recommendations for further 
research and seeking support for the theories. 

Thus, we tried to present the review of literature into the two parts. The first discusses the 
theoretical view of the curriculum and the valuable information of previous researches in 
the latter parts.

2.1 Theories of the curriculum

A theory denotes the rules and techniques that apply to a subject, especially when seen as 
distinct from actual practice. It is confusion in the case of a curriculum theory because there 
is no one definite and comprehensive theory to cover all the concepts of curriculum: some 
are explicit while others are implied.

Morris and Hamm (1966) categorised that the four theories for teaching pedagogies, i.e., 
curriculum theory, learning theory, instructional theory, and administrative theory. They 
argued that curriculum theories are not mutually exclusive and that each are distinct 
characteristics. The researcher revealed that several characteristics of curriculum theory. 

It has an ontological bias—concerns to what and why. It regards neither teaching nor •	
learning, but solely concerns with the knowledge itself. 

It deals with alternative intellectual structures for organizing knowledge concerning •	
what knowledge is of most worth.

It moves toward the universal and the abstract. •	

The curriculum theory includes a number structure. Morris and Hamm (1966) categorized 
them into the six structures: (a) logical, (b) conceptual, (c) cognitive, (d) empirical, (e) 
existential, and (f) others (includes biological, psychological, ethological, and ecological 
structure). 

Some scholars prefer to divide the curriculum theories into the four categories: structure 
oriented, value oriented, content oriented, and process oriented. Under this category, the 
first concerns for analysing the components of the curriculum, and their relationships. The 
second concerns primarily with analysing the values and assumptions of the curriculum. 
Similarly, the third concerns for determining the contents of the curriculum, and the final 
regards how to develop and recommend the curriculum and how they should be developed 
for the better structure and format. 

An analysis of MBS curriculum
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There is a confusion between theory and theorizing of the curriculum. The justification 
of Huenecke (1982) is substantially clear to distinguish these two terms. He perceived, 
‘’Theory attempts to identify and describe, explain, and predict; it may also prescribe or 
suggest desirable elements, relationships, or outcomes. Theorizing strives to enlarge vision, 
to present new possibilities, and to bring deeper understanding’’ (p. 290).

Thus, scholars view the curriculum through different attitudes as the literature of the 
phenomenon.

2.2 Reviews of the previous studies

In this section, we discussed the previous studies except its theories in the following table 
as a synopsis to establish the knowledge and literature gap in the study.

Table 1: Summary of literature review

Authors Objectives Findings and suggestions

Portelli 
(1987)

To highlight the issues of 
defining curriculum

Found the investigation of the relationship 
between curriculum and other educational 
concepts and issues. The study emphasized 
the philosophical criteria for the vision of 
the curriculum. The researcher suggested 
the cooperation between the philosophers 
and theorists to solve the issues in 
clarifying the issues of curriculum.

Kliebard 
(1970)

To highlight the selection 
of educational objectives 

Found and suggested the basic three 
sources of objectives: (a) subject matter 
as a source of objectives, (b) needs of the 
learner as a source of objectives, and (c) 
studies of contemporary life as a source 
of objectives.

Hansen 
(1995)

To enumerate the 
principles of the 
curriculum 

Enumerated the five principles, i.e., 
the need for a conceptual framework, 
conceptualizing attitudes and beliefs about 
learning, an epistemological rationale, the 
curriculum development/planning process, 
and the political realities of curriculum 
development.



7

Boland, 
Featherstone 
and Chapman 
(1999)

To describe and compare 
the agribusiness master’s 
programs in North 
America 

Found that the lack of the course of 
agribusiness in the core course of finance, 
management, marketing management, and 
human behaviour. Additionally, the courses 
of agricultural marketing, production or 
managerial economics, and quantitative 
methods which require frequent. 

Denham 
(2002)

To observe the 
behavioural models of 
instruction

Observed that the behavioural models 
of instruction and found the four major 
parts: (1) defining objectives of the 
learning experience; (2) identifying 
learning activities for meeting the defined 
objectives; (3) organizing learning activities 
for attaining the defined objectives; and 
(4) evaluating and assessing the learning 
experiences.

Verschut 
and Bakker 
(2010)

To explore the notion of 
curriculum coherence 
using the survey method 
(face to face expert 
interview and email 
survey)

Found evaluation criteria for coherence 
of the three common representations of 
a curriculum: the intended, implemented 
and attained curriculum.

Sharpe (2011) To explore and define 
the program theory using 
the method of research 
synthesis

Explored the components of theory based 
evaluation, (i.e., the program activities or 
inputs, the intended outcomes or outputs, 
and the mechanisms).

Lunenburg 
(2011)

To examine the 
curriculum models using 
the review of previous 
models of literature

Found and examined the three models: 
Tyler’s behavioural model (deductive), 
Beauchamp’s managerial model (linear), 
and Saylor, Alexander, and Lewis’s 
administrative model (prescriptive). 

Lunenburg 
(2011)

To examine the 
curriculum using the 
research synthesis (review 
of previous literature)

Examined the curriculum as content, 
as learning experiences, as behavioural 
objectives, as a plan for instruction, and 
as a nontechnical approach.

An analysis of MBS curriculum
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Su (2012) To investigate the nature 
of the curriculum using 
the method of research 
synthesis

The most important factor found that the 
environment and suggested that to consider 
the basic elements (i.e., objectives, 
contents, methodology, and evaluation 
methods) while making or reviewing the 
curriculum.

Priestley and 
Minty (2013)

To explore the sense, 
which the teachers make 
for new curriculum using 
the empirical study in 
Scotland. 

It found the two orders: first for the 
excellence in principles and the second 
deeper conception about knowledge, 
learning and assessment. 

The study of the stated literature review proves that gap in the study of analysis of the 
curriculum of the MBS under the FOM in TU. Thus, we chose the topic to fill the literature 
gap in the subject of analysis of the curriculum. 

Result3.	

This section of the study concerns to the outcome of the article. Thus, for the purpose of 
presentation of the result, we divided the whole result into the several segments to justify 
them properly in order to analyse the MBS curriculum of the FOM. 

TU updates its curriculum of all the faculties and institutions in every ten years. Thus, 
to make it more fruitful and meaningful, we decided to evaluate the two curriculums 
(development and review of the dated 1999 and 2009) into one to check the standard of the 
shift from the 1999 to 2009. The various segments of the result consist program objectives, 
eligibility condition, administrative test, and course structure for the MBS first, and second 
year. 

3.1. Program’s objectives

The TU started the MBS program since the 2000 in Nepal. Before the introduction of the 
MBS, it had operated MBA since the 1989 to 1999 while there was a Master of Commerce 
and Business Administration (called M. Com.) since its starting the Master program in 
management. 

The MBS program includes five objectives as depicted in the following table 3 for both the 
periods (1999 and 2009).
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Table 2: MBS program objectives

Objectives 2009 1999

1.
Equip the students with required conceptual knowledge of 
business and management √ √

2. Prepare managers in the functional areas of management √ √

3.
Develop knowledge and skill of the business environment in 
national and global perspective √ √

4.
Encourage entrepreneurial capabilities in students to make 
them effective change agents in the Nepalese society √ √

5. Develop research capability in the students √ √
Source: MBS curriculums, (1999) and  (2009),
             Note: √ denotes the existence of the objectives.

The FOM set the same objectives while designing its curriculum in 1999 and reviewing in 
2009 for the MBS program in TU. 

Eligibility condition and admission test3.2	

The FOM of TU sets the two major criteria to study in the MBS program: (a) admission test, 
and (b) successfully completed of the bachelor level. The admission test is known as the Central 
Management Admission Test (CMAT) requiring all the types of certificate for the eligibility 
condition to study the MBS level. The table 3 depicts all the criteria for the admission.  

Table 3: Eligibility condition and admission test

Criteria for admission 2009 1999

1.
Successfully completed the BBS programme or a bachelor
Degree in any discipline from TU or from any other
Universities recognized by TU

Y Y

2.
A student should and need to pass the Central Management Admission 
Test (CMAT) conducted by FOM to study the MBS program

Y Y

3.
The area concentration in the CMAT: (a) verbal ability 20%,  
(b) quantitative ability 20%, (c) business and economics 20%, (d) 
logical reasoning 20% and (e) general awareness 20%

Y Y

4.
The submission of the documents: the certificates all examinations 
passed, equivalent certificates, transfer certificates, two passport size 
photographs

Y Y

Source: MBS curriculums, (1999) and  (2009),
             Note: Y denotes the existence of the criteria.

An analysis of MBS curriculum
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However, the Dean’s Office of the FOM has already been abolished the CMAT examination 
for the MBS program.

3.3 Course structure

The course structure is the crucial phenomenon of the curriculum in any university. The 
structure of the MBS course consists 70, 20 and 10 percent of the core courses, specialization 
courses, and the writing based on research (thesis or project work) respectively. 

Table 4: MBS course structure

Area of course
2009 1999

Fullmark Weight Fullmark Weight
Core courses 700 70% 700 70%
Specialization courses 200 20% 200 20%
Thesis or project work 100 10% 100 10%
Source: MBS curriculums, (1999) and (2009).

3.4 Course structure in MBS first year

The course of the MBS program for the first year includes 450 marks of the fully core 
areas comprising nearly 200 marks of numerical and remaining of the theoretical based on 
the description. The courses are based on the traditional examination methods (100 marks 
examination of 4 hours duration).

Table 5: Course structure in MBS first year (core courses)

Code No. Title of the Course 2009 1999
MSC 501 Research methodology and statistical methods 100 100
ECO 503 Business Economics 100 100

MGT 504
Organizational behaviour and human resource 
management

100 100

ACC 507 Management accounting 50 50
FIN 508 Corporate financial management 50 50

MKT 509 Marketing management 50 50
Source: MBS curriculum, (1999) and  (2009).

3.5 Course structure in MBS second year

The courses of the MBS program for the second year based on the core area of 250 marks, 
concentration (specialization) of 200 marks and the writing of the thesis or project work of 
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100 marks. The provision for writing the thesis or project work depends on the completion 
of the first year course. 

Table 6: Course structure in MBS second year

Code No. Title of the Course 2009 1999
Core courses
MSC 502 Production and operation management 100 100
MGT 505 Business policy and environment 100 100
MGT 506 Entrepreneurship development 50 50
Specialization* 
MSC 603-06 Management Science (4 subjects×100 marks) 200 200
ACC 611-14 Accounting (4 subjects×100 marks) 200 200
MGT 621-24 General management (4 subjects×100 marks) 200 200
FIN 631-35 Finance (5 subjects×100 marks) 200†† 200†
MKT 641-44 Marketing (4 subjects×100 marks) 200 200
RCH 601 or 602 Thesis or project work 100 100
Source: MBS curriculums, (1999) and  (2009).

  Note: * Specialization courses concern for any two courses from any one group

             † Includes four subjects in 1999

             †† includes five subjects in the curriculum of 2009

4. Discussion
This section consists interpretation, opinion, and implication, including further research for 
the future. Thus, to discuss the result, the section includes the subsections. 

 4.1. Review norms of curriculum

TU reviews and updates its curriculum every ten years. However, the scholars feel a long 
period of time in this dynamic age. Most of the universities of the developed countries 
review the curriculum whenever they feel necessary to adjust with the development in 
science and technology. For example, Rhodes University (1998) claimed that reviews its 
curriculum every 3 years. 

4.2. Social significance of the curriculum

A curriculum is a contract between the society, the state, and educational professionals 
with regard to flourish the educational activities as required by the society or a nation. But, 

An analysis of MBS curriculum
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the curriculum of the FOM is not fully able to complete the required needs, skill, interests, 
new knowledge, research, and innovation in the assigned subjects as to the compared that 
the standards of other countries. According to the policy of the university, the courses 
which were offered in 1999 reviewed in 2009, but placed them without significant changed 
in subjects, contents and teaching pedagogies. Such continuity of the curriculum does 
not address the burning issues of the societies, as demanded by the environment. Hall 
and Ozerk (2008) claimed that the curriculum should be developed and review as to the 
benchmarking.

According to the benchmarking, the FOM includes fewer objectives compared to the 
universities of the developed countries on benchmarking. Similarly, it has weak eligible 
criteria for admission some universities have included the percentage of the lower level. 

The whole course of MBS includes 70, 20, and percentage of core, specialization and 
writing areas. It shows that fewer courses on specialization and research writing. The 
other standards of the MBS programs are as average standard level, ignoring the teaching 
pedagogy and examination pattern. 

4.3. Integration of curriculum

There are certain aims of programs on every level. The lower level educational knowledge 
should support to obtain the advance knowledge of higher level. Specially, the curriculums 
have to two types of integration: vertical and horizontal. The first refers to the consistency 
with Master of Philosophy (M.Phil) and other similar programs while the latter indicates 
the similar standards with other Master levels of the FOM such as MBA, MBS semester 
system, MBM, etc. 

4.3.1 Vertical integration

Under the evaluation of vertical integration, we found some contents, chapters, and their 
aims of the course same in the MBS with the higher level, (i.e., M. Phil). Similarly, textbooks, 
reference books found for all levels. It shows some weaknesses in the development of the 
curriculum. However, such repetition facilitates to those students who comes to study to 
MBS from other disciplines. 

4.3.2. Horizontal integration

The MBS program equals to the MBA, MBM, and MBS (semester system) which are also 
run under the FOM. They are substantial similarity in the content of the course between the 
programs, but there are considerable differences in teaching, and evaluating methods.
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4.4. Pedagogy

Pedagogy is the combination of knowledge and skill of theory and practice for the 
teaching to input the new knowledge into the learners. The pedagogy includes some basic 
principles, such as learning environment, self-motivation, thinking, assessment practice, 
communication, etc. But, there is a substantial difference between teaching pedagogy 
for the master levels under the FOM. The MBS program of the yearly system entirely 
depends on the lecture method while others employ the participatory, multimedia use, and 
presentation of the papers. The scholars of the management field believe that a pedagogy 
should be grounded on clear outlined with strategy and suitable for teaching practice.  

4.5. Evaluation methods

The evaluation methods of the MBS yearly system program are based on the annual 
external examination only. It does not include the any internal examination for marking 
and grading purposes. In addition, it does not include the presentation of the paper except 
thesis writing of the one hundred marks for the partial fulfilment. But, other horizontal 
programs of the FOM include the paper presentation and internal examination marks for 
the grading. Similarly, marking system between the programs is considerably different. 
The MBS program of yearly system bases on the percentage marking system while, other 
than MBS of the yearly system evaluates on Grade Point Average (GPA) for the single 
paper, Sessional Grade Point Average (SGPA) for the semester and Cumulative Grade 
Point Average (CGPA) for that level.  

4.6. Benchmarking

In developed countries, they consider the benchmark to develop or review the curriculum 
for the purpose of equal knowledge, efficiency, and skill. Carswell, et al. (2015) suggested 
the following elements of the benchmark for the MBM. 

A methodical or systematic knowledge about organizations, their management and •	
establishment,

A skilful use of applicable knowledge in the complex situation considering the •	
relationship with other business organizations,

 A critical awareness of current issues in business and management resulted from •	
research and practice in the field,

Sufficient understandings and appropriate techniques for the detailed investigation in •	
the relevant field,

 A well creative in the application of knowledge with a practical understanding for the •	
research and inquiry and their interpretation in business and management,

An analysis of MBS curriculum
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 Ability to acquire, analyse, and evaluate the validity and to synthesise a range of •	
information,

Conceptual understanding of: (a) evaluate the rigour and validity of published research, •	
and (b) revise the approach into the practice,

The ability to conduct the research into business and management with the business •	
and management data and methodology,

Ability of effective use of media in business and management sectors,•	

Ability to operate the effective team roles,•	

Ability to tackle with the international environment. •	

They further noted that the master graduate of Management should be able in the following 
facts if they are under a profession.

Provide knowledge of specific subjects and wider intellectual skills,•	

Deal with the complex issues systematically and creatively based on judgements in the •	
absence of the complete data,

Have the ability to manage change,•	

Originality, insight, critical and reflective abilities,•	

Make decisions in complex and unpredictable situations,•	

Behave ethically and with integrity to manage the social responsibility,•	

Evaluate and integrate theory and practice,•	

Self-direct for planning and implementing projects,•	

Take responsibility for continuing to manage and develop the own knowledge and •	
skills.

4.7. Development process of the curriculum

The development of the curriculum requires certain processes. The universities of the 
developed countries follow this process considerably while developing or reviewing the 
curriculum for their universities. Su (2012) explained the development process of the 
curriculum based on L. Brady, and D. Nunan into the five stages: objectives, contents, 
methods, evaluation and the outcomes. 
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Figure 1: The essential elements of curriculum in an onion figure

Source: Authors elaboration based on explanation of Su (2012).

The grandfather of curriculum design, Tyler (1949) formulated that the behaviour model 
for the curriculum and instructional program asking four questions: (1) ‘’What educational 
purposes should the school seek to attain?’’ (2) ‘’What educational experiences can be 
provided that will likely attain these purposes?’’ (3) ‘’How can these educational experiences 
be effectively organized?’’ and (4) ‘’How can we determine whether the purposes are being 
attained?’’ He suggested that methods for studying those questions. 

Many experts support the idea of R. W. Tyler in making, developing and evaluating of 
the curriculum. For example, Kelly (2004) suggested to adopt the process of Tyler while 
making the curriculum.

British Columbia, Ministry of Education (2013) observed that some guiding principles for 
developing the curriculum: (a) flexibility to innovate and personalize learning, reduction in 
the use of prescriptive nature of curriculum, (c) focusing for higher order learning for broad 
ideas, (d) explicating the cross curricular competence for lifelong learning, (e) inherent 
logic, (f) integrate the knowledge, and (g) appropriate evaluation program. 

Thus, we suggest that to consider the theory, approaches, principles, norms and the 
methodology while developing or reviewing the curriculum of any level in TU. 

An analysis of MBS curriculum
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Conclusion4.	

The curriculum standard of the MBS yearly system under the FOM of TU found at an 
average. Generally, the curriculum of the MBS program covers the conceptual understanding, 
problem solving, and skilful thinking on problem of management. However, the curriculum 
of the MBS represents the average standard compared to that of the developed countries. 

As compared to horizontal integration, the course found comparatively found strong in 
the syllabus and their contents, but relatively feeble in research methodologies, term papers 
writing, articles writing, report writing and other similar types of skills and knowledge. 
Specially, such practical works, research writing skills and knowledge make the learners 
more competitive in their assigned field and increase self-reliance of learners. 

In developed countries, they adopt the curriculum development process, identify the 
various elements of planning, developing, implementing, and analysing, evaluating the 
facts, but the developing countries including Nepal are weak in such a process. Thus, we 
suggest that to take a long discussion among the scholars in the process of developing or 
reviewing the curriculum. Such interactive activities help to make the curriculum more 
competitive, coherent and knowledgeable for the growth and development.
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An Appraisal of Compulsory English Textbook of  
B.Ed. at Tribhuvan University
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Abstract

This is an exploratory study in which the researcher has conducted survey research 
on textbook analysis of Compulsory English (General English) prescribed for B.Ed 
first year. The main objectives of this study were to find out whether the textbook 
materials match the needs of students and objectives of syllabus and evaluate the 
textbooks of their usability and attitudes of teachers towards its teaching materials. 
The sampling of this study was sixty teachers of English from various constituent 
and affiliated colleges using non-random sampling procedure. The researcher used 
questionnaire and textbook analysis as tools to collect data. The findings of this study 
were:  speaking and listening skills were not incorporated in the syllabus and there 
was no reasonable and justifiable allocation of weightage to each skill and aspect. 

Key Words: appraisal, compulsory English, textbook, teaching materials, 
communicative, and syllabus

1. Introduction

Background of the Study1.1	

This study focuses on the appraisal of compulsory English which has been prescribed for 
B.Ed. first year at Tribhuvan University. The Faculty of Education has prescribed three 
books viz. English for the New Millennium, Effective Academic Writing III, and Active 
Grammar 3 for Bachelor first year of English Education since 2016. The textbooks of 
compulsory English have been modified under the chairmanship of subject committee of 
English education. However, the syllabus was modified in 2011. Sheldon (1988) has agreed 
with the view of using textbook and urged that textbook is an important element of any 
English language teaching learning situation. Textbooks give significant advantages and 
huge return to teachers and learners. In the context of Nepal, most of the students are 
reluctant to buy and read textbooks. Instead, they prefer to use guidebooks, bazaar tablets, 
guess papers as textbooks to pass the examinations, but not for the sake of learning English 
for their career. Both the teachers and students give importance to passing the examination 
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with the help of guide books and bazaar tablets. In fact, commercially products of the 
guidebook and guess papers do not aim at teaching and learning the broader communicative 
goals. The main concern of such unauthentic teaching and learning materials is only to help 
the learners to pass the examination. Haycroft (1998) argues that the use of textbook is 
psychologically important for students since it carefully calculates the outcomes so that 
students and teachers desire to achieve. According to Rubdy, (2003, p.39) “textbook can 
perform an extensive range of practical needs: it provide a rout map for both teachers and 
learners to look ahead to what will be done in a lesson as well as to look back on what has 
been done. It provides structure and reliability to help participants in social interaction; it 
frees the teachers to attend to their lesson planning and to concentrate on using their creative 
skills. It provides a sense of self-confidence and security to untrained and inexperienced 
teachers. Textbooks are up-to-date with existing theoretical approaches and methodological 
practices. The quality of sophistication in their design, content, and organization would be 
difficult to match with home grown materials; it can act as agents of change with new ideas 
and the way that enables teachers and learners to develop in agreement with these new 
ideas. 

Statement of Problem1.2	

The newly modified prescribed syllabus for B.Ed. first year is more advanced and informative 
in terms of content of literature, grammar, and technical writing than previous syllabus of 
English. However, teaching faculties and students have realized rather complicated and 
overloaded teaching materials owing to irregularity of classes, overcrowded classes, and 
poor competence over English of students, and lack of vertical connectivity of plus two 
syllabuses of compulsory English with the newly changed syllabus of compulsory English 
of B.Ed. Furthermore, the students are very poor in English in general writing and reading. 
The faculties/teachers of English are not sound enough in academic writing. It would be 
a great challenge for them to teach three books successfully, particularly the academic 
writing. It is a dire considerable issue for them to teach and learn academic writing for 
those students who are even very poor in general writing.

Objectives of the Study1.3	

The objectives of the present study are as follows:

To identify the comprehensiveness of textbooks in term of coverage of the contents and •	
skills stated in the syllabus.

To find out whether the textbooks matches the needs of students of B.Ed. and objectives •	
prescribed in the syllabus.

To evaluate the textbooks of their usability and attitudes of teachers towards their •	
teaching materials. 
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Research Questions1.4	

To what extent do the prescribed textbooks match the needs of students of B.Ed.?•	

Do the prescribed textbooks meet the objectives stated in the curriculum?•	

What are the teacher’s attitudes towards the teaching materials in the textbooks?•	

Are the contents and skills included in the textbooks adequate for the students?•	

2. Review of Related Literature

This study reviews and discusses the studies carried out in the areas of textbooks evaluation 
and traces theoretical background for the study. The review of literature of this study 
incorporates what textbook evaluation is, the methods and types of textbook evaluation, 
reasons for text, the strengths and weaknesses of textbooks and the roles of teachers in the 
process of textbook evaluation. 

2.1 Introduction of Textbook Evaluation

Textbook evaluation is the identifying and getting information regarding the problems of 
the textbook items of content and skills included in the textbook. Problems are recognized 
in order to achieve the proposed objectives of the curriculum. Nunan (1988) argues that 
evaluation is essentially a decision making process by which evaluators can modify the 
course if the proposed learning objectives are not achieved successfully. Material evaluation 
is an evaluation process by which it values its objectives, and learners’ objectives. More 
importantly, it also shows how a textbook can be improved to achieve the pre-determined 
objectives of the study. In fact, teaching materials have immediate influences on the process 
of learning and teaching. The evaluation of textbook is essential for the enhancement and 
effectiveness of any learning programme. 

Tomlinson (2003, p.15) defines “materials evaluation is the process which involves 
measuring the values of a set of learning materials. It involves making judgments about the 
effect of the material on the people who are using them” Evaluation has also been defined 
as a process by which evaluators make the materials effective with the  consideration 
modification for achieving curricular goals depending on their particular context (Brown 
& Rogers, 2002).

2.2 Methods of Evaluation

As per McGrath (2002), there are three methods of evaluating a textbook, viz. impressionistic 
method, checklist method, and in-depth method. 
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2.2.1 The Impressionistic Method

The impressionistic method is an attempt to obtain a general impression of the material. 
It typically focuses on reading the publisher’s blurb and content pages of a textbook and 
subsequently, skimming throughout the book looking at its various features. We can 
only provide a very partial fragmenting and inadequate view of textbook applying the 
impressionistic method of textbook analysis. This method needs to look at some more 
specific features like the analysis of a single unit and treatment of language across the 
book. 

2.2.2 In-depth Method

Unlike the impressionistic method, in-depth method incorporates a close examination of 
the various aspects of prescribed textbooks that relate to the learners’ needs. It analyzes 
linguistic instructional motivational materials and socio-cultural aspects of a textbook. 
Employing pre-determined set of questionnaire, it focuses on specific features and close 
examination of specific units or aspects. 

2.2.3 The Checklist Method

The checklist method has more advantages than aforementioned methods: the impressionist 
and in-depth method with regard to textbook analysis. This method is more systematic 
than the impressionistic and in-depth methods. All elements/aspects of the textbook are 
considered to be equally important for the learners. It is cost effective and allows a good 
deal of information to be recorded in short period of time. The information regarding the 
textbook is recorded in a convenient format. It provides a common framework for decision 
making. Cunningworth (1995), Ellis (1997), Tomlinson (2003) argue that the most common 
form of textbook evaluation in practice may be the ‘predictive’ or ‘pre-use’ evaluation. 

The other types of textbook evaluation are the ‘in-use’ evaluation and the retrospective 
or ‘post use’ evaluation. The ‘in use’ evaluation is designed to examine the materials that 
are being used currently. The retrospective or post-use evaluation is designed to examine 
the materials that have already been used. The present study is an attempt to analyze the 
compulsory English textbook at tertiary level in Nepal. 

2.3 Strengths of Textbook Analysis

Generally speaking, it is impossible to find a conducive context of learning without 
a textbook. Hutchinson and Torres (1994, p. 315) argue that the textbook is a universal 
element for teaching and learning and no teaching and learning is complete without relevant 
textbooks. The teachers and learners can get substantial advantages if they use it properly 
since textbook can support them with convenient at contextual materials. Hutchinson and 
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Torres (1994) further state that textbook is not only a learning programme of language 
content, but also a vehicle for teacher and learner. However, Williams (1983, p. 251) 
observes that “the textbook can be a dictator to the teacher who in his or her preoccupation 
with covering the syllabus, feel constrained.”  In addition, Haycroft (1998) states that the 
use of textbook is psychologically important for students because it carefully calculates 
the outcomes that students and teachers desire to achieve. Cunningworth (1995, p. 7) 
has mentioned some potential characteristics of textbook which can serve a number of 
additional roles in English language teaching (ELT) curriculum. 

An effective resource for presentation materials•	

An effective resource for self-directed learning•	

A source of ideas and activities •	

 A reference source for students•	

A syllabus where they reflect pre-determined learning objectives•	

Support for less experienced teachers who have yet to gain in confidence•	

Garinger (2002) points out the following questions to be answered to find out the quality of 
a textbook’s exercises or activities:

Do the exercises and activities in the textbook contribute to learners’ language •	
acquisition?

 Are the exercises balanced in their format, containing both controlled and free •	
practice?

Are the exercises progressive as the students move through the textbook?•	

Are the exercises varied and challenging?•	

Rubdy (2003, p. 45) proposed that the selection of materials involves two stages of analysis. 
The first stage consists of assessing the content of the book in relation to the stated aims. 
The second stage involves assessing the effectiveness of materials in terms of the specific 
needs and context in teaching learning process. 

3. Methods 

This is exclusively an exploratory study in which the researcher formulated a survey 
research design. The researcher designed this study qualitatively. He prepared separate sets 
of questions in the questionnaire to the teachers. Sixty teachers of English from various 
constituent and affiliated colleges of Tribhuvan University across the country including 
Kathmandu valley were selected to elicit the required data. He administered questionnaire 
and textbook analysis as tools in this study. He adopted non-random sampling procedures to 
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select the respondents for this study. The data were collected from affiliated and constituent 
colleges from Kathmandu valley, Pokhara, Siraha, Surkhet, and Butwal. He administered 
questionnaire to the faculties of English who have been teaching General English. 

4. Results and Discussions

All of the data have been presented, analyzed and interpreted using mixed methods. They 
were asked to respond 14 closed-ended and 9 open-ended questions.  Furthermore, data 
were collected through textbooks analysis of General English; subsequently, they were 
analyzed and interpreted descriptively. The analysis and interpretation of collected data 
were presented statistically and descriptively. 

A majority of the respondents (91%) stated that teaching materials in the textbook of B.Ed. 
first year promote each of the four skills to some extent. Sixty six percent of the respondents 
disagreed that the teaching materials prescribed in the textbooks of General English are 
well balanced of the four skills, vocabulary, grammar and content. Likewise, Most of 
the respondents (55%) stated ‘agree’ that the teaching material and language used in the 
textbooks are relevant, as per the learners’ proficiency level of English. However, only 
45% of the respondents stated disagree in this regard. Fifty eight percent of the respondents 
agreed that the contents prescribed in English for the New Millennium are relevant and 
adequate to the learners; however, only 32% of the respondents stated that the contents 
prescribed in English for the New Millennium are not relevant and adequate. 

Approximately, 50% of the respondents agreed that the recently prescribed English textbook 
of General English does not contain sufficient tasks and contents to develop communicative 
competence for learners. In similar vein, 25% of them strongly agreed in this regard. 
However, 25% of them stated ‘disagree’ in this regard. Most of respondents (80%) were 
neutral that the teaching materials in the prescribed textbook are relevant and practical to 
develop academic writing for the learners. Approximately, 58% of the respondents agreed 
that the prescribed textbooks for promoting the academic writing seems very ambitious and 
irrelevant for just students of undergraduate levels; but 42% of them argued ‘disagree’ in 
this regard. Majority of the respondents (58%) agreed that the recently prescribed textbook 
materials of General English are not arranged on the ground of relevancy, adequacy, and 
principle of grading and sequencing; however, rest of the respondents (42%) disagreed that 
the textbook materials of General English are not arranged on the ground of relevancy, 
adequacy, and principle of grading and sequencing. Approximately, 83% of the participants 
agreed that the syllabus of General English has not given equal importance to each skill and 
aspect properly; however, rest of them (17%) disagreed that the syllabus of General English 
has not given equal importance to each skill and aspect properly.
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About 66% of the informants agreed that the syllabus of General English has absolutely 
neglected speaking skill (communicative competence) of the learners; but around 24% 
of them disagreed in his regard. Approximately, 10% of them also strongly agreed in this 
regard. Fifty eight percent of the respondents agreed that the allocation of weightage to 
each skill and aspect is not justifiable like grammar for 20%, vocabulary for 15%, reading 
for 30%, general writing for 15% and academic writing for 20%. However, approximately, 
42% of them disagreed that the allocation of weightage to each skill and aspect is not 
justifiable. The majority of the respondents (58%) agreed that the prescribed textbooks for 
developing academic writing are not appropriate, relevant, and practical for just students 
of undergraduate level; but 41.66% of them were neutral in this regard. The majority of 
the respondents (66.66%) were positive that there is difficulty in the textbook to cover the 
objectives prescribed in the syllabus; however, 33.33% of them were negative that there is 
difficulty in the textbook to cover the objectives prescribed in the syllabus. 

Majority of respondents argued that some of the units in English for the New Millennium 
are lengthy, irrelevant, unnecessary, less useful and rather technical and difficult as the 
proficiency level of learners in English. In addition, contents in academic writing are 
short, but unnecessary. In responses to the question if the students can attain the objective 
prescribed in the syllabus through this textbook materials, there are varieties of responses. 
Majority of respondents argued that the prescribed textbook materials can hardly obtain 
the objectives prescribed in the syllabus due to the lack of the appropriate circumstance 
and low proficiency in English to practice the prescribed materials. Moreover, most 
of them stated that textbook materials are not selected on the basis of age, experience, 
and culture as well as communicative skills of the learners that are generally neglected. 
However, they emphasized on the academic writing and reading skills. The majority of 
respondents strongly claimed that speaking and listening skills are to be incorporated for 
the development of communicative competence and performance of learners in syllabus of 
General English. The majority of respondents stated that the syllabus writers and textbook 
material developers should give reasonable allocation of the weightage of each skill and 
aspect in the syllabus.

 In the similar vein, most of the respondents argued that the students who opted for major 
English are to be prescribed academic writing whereas the students of non-major English 
should be prescribed the writing course which can help them to develop general writing 
well. Majority of the respondents stated that the students of General English need general 
proficiency in English rather than academic writing. Moreover, general writing skill is a 
preliminary base for the academic writing. Some of the faculties agreed that they are not 
competent enough in academic writing. Most of the respondents accepted that academic 
writing is necessary for all the students, but this must be taught them only after they have 
attained certain level of proficiency in general writing. Students of major English can be 
benefited from the course of academic writing syllabus whereas non-major English students 
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would be benefitted with general writing course rather than academic course. Most of them 
argued that textbook material should be focused on language oriented rather than content 
oriented.

General English (Eng.Ed.411) course has been designed to develop students’ proficiency 
in grammar, vocabulary, reading and academic writing. The main objectives of the course 
are as follow:

To help the students uses grammatically correct English•	

To expand students’ repertoire of general and academic vocabulary•	

To develop students’ ability to comprehend and interpret different kinds of written •	
texts 

To enable students to compose different kinds of writings for effective communication •	
on matters of general and academic interests 

To enhance students’ academic and creative writing skills•	

In order to meet the prescribed objectives of the course, three books are prescribed viz. 
English for the New Millennium, Active Grammar, Level 3 and Effective Academic Writing 
the Essay. English for the New Millennium focuses on for unit II to III to enhance reading 
and writing skills.  Likewise, Active Grammar, Level 3 has been prescribed for unit I in 
developing the grammar portion of the students. The main purpose of prescribed book 
entitled ‘Effective Academic writing the essay’ is to promote the academic writing skills 
of the students. The readers are expected to develop the various essays writing skills and 
techniques with adequate citation and referencing based on the one of the prescribed writing 
styles, such as American Psychological Association (APA), Modern Language Association 
(MLA), Chicago etc. They are expected to be competent to avoid plagiarism to make their 
writing as academic as possible. 

There are eleven sub-units in the prescribed book English for the New Millennium which 
contains 60 (sixty) topics including short fiction, factual writing, essays, interviews, one 
act plays, memoir and travel, journals, novel extracts and motion pictures, contemporary 
topics and poems.  The positive aspect of the prescribed compiled books is that editors have 
selected and graded the teaching items from almost all countries’ literary and non-literary 
contents so that the students of B.Ed. would be familiar with socio-culture of different 
nationals across the world.   Active Grammar, Level 3 has been prescribed to develop the 
competence in grammar of the students. The grammar components incorporate ranging 
from tense to transformation.

This course is for one academic year and it carries 100 marks. The distribution of marks 
allotment for each skill and aspect are: grammar for 20 marks, vocabulary for 15 marks, 
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reading for 30 marks, general writing for 15 marks, and academic writing for 20 marks. 
The prescribed course of compulsory English for B.Ed. first year has absolutely excluded 
the main two skills: listening and speaking. Communicative skills of the students have 
been completely neglected in the syllabus. Moreover, it might be over ambition to have 
expectation of the development of academic writing skills of B.Ed. first year students.  

5. Conclusion 

Approximately, 66% of the respondents agreed that teaching materials prescribed in the 
textbook of General English are not well-balanced of four skills, vocabulary, and contents. 
Further, the majority of the respondents agreed that textbooks of General English do not 
contain sufficient tasks and contents. About, 83% of the respondents argued that syllabus 
of General English has not given equal importance to each skill and aspect properly. 
Moreover, the majority of them (66%) agreed that the syllabus of General English has 
absolutely neglected speaking skills of the learners. About 58% of the respondents agreed 
that the allocation of weightage to each skill and aspect is not reasonable and justifiable. 
Moreover, most of them stated that textbook materials are not selected on the basis of age, 
experience, and culture. 

In addition, communicative skills are generally neglected, but emphasized on the academic 
writing and reading skills. The majority of respondents strongly claimed that speaking and 
listening skills are to be incorporated for the development of communicative competence 
and performance of learners in syllabus of General English. The majority of respondents 
stated that the syllabus writers and textbook material developers should give reasonable 
allocation of the weightage of each skill and aspect.

 The majority of the respondents argued that the students who opted for major English 
are to be prescribed academic writing whereas the students of non-major English should 
be prescribed the general writing course.  The majority of the respondents stated that the 
students of General English need general proficiency in English rather than academic 
writing. However, general writing skill is preliminary base for the academic writing. Most 
of the respondents argued that the recently prescribed textbook materials cannot help 
learners obtain the objectives prescribed in the syllabus. The textbooks of the compulsory 
English should be modified based on the responses of informants for the betterment of 
prospective teachers. 
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Appendices

Appendix I

Questionnaire for the Teachers
Teachers’ Profile

Section ‘A’

Name:

Age:

Name of College/University currently working at:

Academic Qualification:

Teaching Experiences:

Level taught 

Section B

Please tick against appropriate answer below that best suits your choice.

1) 	 To what extent do the teaching materials in the textbook of B.Ed first year promote 
each of the four skills and aspects? 

	 a. To a great extent           b. to some extent         c. not at all

2) 	 The teaching material prescribed in the textbooks of General English are well balanced 
of the four skills, vocabulary, grammar and content 

	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   

3) 	 The teaching materials used in the textbooks are relevant to the learners’ proficiency 
level of English. 

	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   

4) 	 The contents prescribed in ‘English for the New Millennium” are relevant and adequate 
to the learners. 

	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   
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5) 	 The language used in the textbook is adequate to learners’ proficiency level of 
English. 

	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   

6) 	 The recently prescribed English textbook of General English does not contain sufficient 
tasks/contents to develop communicative competence for learners.

 	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   

7) 	 The teaching materials in the prescribed textbook to develop the academic writing are 
relevant and practical for the learners.

 	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   

8) 	 The prescribed textbooks for promoting the academic writing seem very ambitious and 
irrelevant for just students of undergraduate level. 

 	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   

9) 	 The recently prescribed textbook materials of General English are not arranged on the 
ground of relevancy, adequacy, and principle of grading and sequencing. 

	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   

10) 	The syllabus of General English has not given equal importance to each skill and aspect 
properly. 

	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   

11) 	The syllabus of General English has absolutely neglected speaking skills (communicative 
competence) of the learners.

	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   

12)	The allocation of weightage to each skill and aspect is not justifiable (grammar for 
20%, vocabulary for 15%, reading for 30%, general writing for 15% and academic 
writing for 20%)

  	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   

13) 	The prescribed textbooks for developing academic writing are not appropriate, relevant, 
and practical for just students of undergraduate level. 

	 a. strongly disagree    b. disagree      c. neutral      d. strongly agree       e. agree   
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14)	Is there any difficulty in the textbook to cover the objectives prescribed in the 
syllabus?

	 a.    Yes                                    b. No

15) What is your opinion regarding the units in the textbook (length, usefulness, and 
difficulty)? Mention if any. 

	 …………………………………………………………………………………………
…………………………………………………………………………………………

16)	What is the tentative general level of students’ proficiency in the four skills of English 
of B.Ed first year?

a. 	 They can express fairly well through speech ….%

b. 	 They can write reasonably good English, but cannot speak ……%

c. 	 They can speak as well as write correct English ……..%

d. 	 They can neither write not speak manageable English ……%

17)	Do you think that students can attain all the objectives prescribed in the syllabus through 
this textbook material? 

	 …………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………..

18) 	What do you think about the exclusion of speaking skills (communicative competence) 
form the syllabus of B.Ed first year?

	 …………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………

19) Do you think that recently changed syllabus of B.Ed first year has given equal importance 
and weightage to four skills and aspect?

	 …………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
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20) 	Do you think that students of B.Ed first year need to develop academic writing rather 
than general proficiency in all skills and aspects? Which is more important either 
general writing or academic writing for them?

	 …………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………

21) 	Do you think that academic writing should be prescribed to the students of major 
English but not for the non-major English?

	 …………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………..

22)	What changes should be made in the textbooks of General English?

	 …………………………………………………………………………………………
…………………………………………………………………………………….

23) 	What type of problems do you face while teaching academic writing to them?
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Quality Performance in Semester vs. Annual 
Education System

Dr. Eka Ratna Acharya*

Abstract 

Objective of this paper is to explore the comparisons of quality performance between 
semester and annual system in higher education. It is a survey report conducted 
among both systems students of Government and Community Campuses. This paper 
is based on a research conducted on 110 students (60 students were selected for 
answering questionnaire and 50 for their scoring marks status) in Kathmandu 
Metropolitan.The data was analyzed and interpreted in percentage and expressed 
in table & Pi diagram. The report conclude that the semester system is better for 
quality performance in higher education.

Key words: Qualityperformance, semesters, annual, higher education.

Introduction

The development of education is the barometer of science and technology. So the vision 
of the university is to be the centre of excellence  in the field of teacher education and 
educational research in the SAARC region, and to provide the competent human resources 
in order to help take off onto the road of educational development for Nepal. For this 
universities tried to use the better education systems, like semester, tri-semesters and annual 
systems.

Different faculties and institutions of Tribhuvan University have to develop itself as a 
centre of excellence for teacher education, educational development and research. It is felt 
that Authority of Tribhuvan University intending to develop it as a research university and 
it plays vital role as one of the contributing partners to the national development through 
education system. So it is always thinking for the good education systems that support to 
the nation with producing trained teachers, high academic human resources like-education 
administrators, curriculum designers, planners, good bureaucrats and researchers, etc.

In this context, it is hope that this paper supports to TU to fulfill its objectives and it also 
highlights the better education system for Higher Education programs. Students are at the 
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heart of the education system. So their needs and their performance enhancement is the main 
goal of any institutions and hence it should choose such appropriate education system. In 
different educational systems, students have got different opportunity to benefit the program 
and make achievements. Students come to know they would have to take exams in short 
periods in semester system; and in annual system, students get chance for examination only 
at the end of the session. These separate programs have different opportunities and different 
experiences. As a result, different views on these systems were found. But, it is necessary 
to find out which one is better. 

In Nepal, Teacher education was started with the establishment of Basic Teacher Training 
Program in 1947. Nepal National Educational Planning Commission (NNEPC) 1954/55 
recommended for College of Education which was materialized in 1956. The main objective 
of the College of Education (COE) was to produce trained manpower to teach at the primary 
and secondary schools. Thus, with the establishment of the College of Education, teacher 
training in the country took a definite shape. In 1971, National Education System Plan was 
introduced in the country and COE was renamed as the Institute of Education (IOE).

Now, Tribhuvan University introduced the “Semester System” to change the structure which 
would bring quantum jump in teaching, research and innovation as the research university. 
The University aims to improve the learning processes to benefit the students so it has 
introduced semester system rather than remaining with the annual system to enhance value 
to the students. The semester system is beneficial for students, teachers and all stake holders 
of education. Different education system provides different opportunities for the students 
for continuous learning and assessment, feedback and a better patrolled understanding of 
the subject. The more focused class interaction because of continuous engagement between 
students and teachers is as the back bone of the system. This opportunity would provide 
regular study habits among the students with teacher’s supports.

The main focus is that the performance would not be judged at the end of academic year 
rather conducting examinations twice a year would help in regularly evaluating the student 
progress. In semester system the load of examination to the students should be halved 
since they would be required to prepare half of the content as they are currently required 
to prepare for the final examination. As a result, it would facilitate in-depth study and 
understanding of their concerned subjects (Acharya, 2015).

Basic Concept of Education System

Education  is the process of facilitating learning, or the acquisition of knowledge, skills 
values, believes, and habits. So for fulfilling these process or to promote these fact and 
support the human life fruitfully. On the basis of these facts few important terms related to 
education system are explained here.
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Quality performance-Quality of performance can be assessed through measurements of 
physical products, statistical sampling of the output of processes, or through surveys of 
purchasers of goods or services in education system or any else services.

Semester-A system divides the academic year into two terms, which are usually 14–20 
weeks each. In Nepalese context one semester consists six months. The Oxford English 
Dictionary defines ‘semester’ as the two divisions of an academic year. This is exactly 
before in Nepalese context.  

Trimester-Theeducation system divides the academic year into three terms which is usually 
16 weeks.

Annual-The education system takes exam at the end of every year or twelve months 
schedule is termed as annual system in education.

Quarter-An education system divides the academic year into four quarters, each of which 
is usually 12 weeks long is consider as the quarter.

Exam-The term test and monthly test taken by the teacher and final test taken by the Dean’s 
office or the Office of Controller of examination of University or the authorized body of 
university is considered as exam, literally examination for evaluation and grading.

Review of the Views on Education Systems

Annual and Semester both systems aim for the same and have the common goals and 
dedicated for goal oriented education. For this reason, the ‘learning outcome’ is the main 
issue for learners endeavor to achieve goals. 

Educational system all over the world has never been consistent over the year. Through 
advancement and exposure to new concepts, Educationists investigate possibilities to teach 
texts in various feasible manners. According to Myron Tribes (1994), there are innumerable 
suggestions for reforms and changes in educational system, and there are many number of 
good ideas and research results. Among them the educational institutions should be choose 
better systems and ideas.

Acharya (2015) expressed that an annual system is a traditional system gives students an 
ample chance of two years to understand and grasps concepts, and sit for comprehensive 
exams at the end of two academic years. This exam includes both subjective and objective 
portions but it predominantly tests on subjective or comprehensive knowledge.

Quality Performance in Semester vs. Annual Education System
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Acharya (2015) examined the annual and semester systems’ betterment with comparing 
achievement level of students and their views about annual and semester system and 
suggested that semester system is better for quality performance in education. TU and 
other universities handled semester systems in Engineering, BBA, M.B.B.S and MBA, etc. 
Recently, semester system has been introduced in Master’s level at Central Department 
of Mathematics, and all the faculties and institutions and as the result report the semester 
system is appeared as participatory and higher score than annual system.

Aggarwal (1997) suggests that only the system of education is good which is superior in 
effective learning. The criterion for success in effective learning is a good performance.

Ralph (2003) concluded that exemplary university teaching is discernible and the quality 
of components that define it can be assessed.Anas Imtiaz Permalink (2008) stressed as, the 
semester system is the norm everywhere now, and for good reason in learning process.

Dewey (2009) states that learning is concerned with the development of experience of 
a whole person. It includes the education of students acquiring knowledge, attitudes, 
skills and values that are the parts of life. It includes caring of individual intellect, social, 
emotional and physical growth for development. Darkar (2010) emphasized measurable 
learning in literacy and education must satisfy the basic learning needs and facilitate the 
lives style and overall experience.

Omar Matias (2010) viewed that ‘education’ in the wider scope is any action or experience 
that has an influential effect on the attitude, character, mind, or physical ability of an 
individual; furthermore, education is the continuous process by which individual or group 
deliberately transmits or exchanges its accumulated knowledge, values and skills from one 
generation to another generation.

Bhattarai (2014) has suggested that with availability and use of ICT and audio-visual 
aids, books, journals in library, policy and program and enhancements of facilities to the 
teachers for better achievement in semester system. Similarly Pabla (2014) said that a good 
management is necessary for education system frequently in semester.

Shreshtha (2015) addressed the revision and reframing Mathematics Curriculum so as to 
meet the changes that would occur while shifting from the one System to another and also 
focused to guidelines for teaching, learning methods and materials.

Framework for the Education Systemand Interpretation of the Result

By observing the examination system of semester and annual system and marks obtained, 
by students with their performances in job opportunity as the collective result of the system. 
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The performance of the students can be measured on the basis of exam result which is 
schematized as below.

 System of 
Examinations 

Annual  

System  

Performance Semester  

System 

Job 
Opportunity 

Table 1: Interpretation of the Views of Annual System Students on Semester System 
and Annual System in Percentage Basis

All together 30 Annual systems students participated to fill the questionnaire. According to 
the views, the percentage of students was interpreted in the following table. 

Concerned Statements A B C D U Preferred

1 Examination provides good grading 
criteria 83.33 6.66 10 0 0 Semester

2 Students can obtain better marks 80 3.33 16.66 0 0 Semester

3 Students can get better job opportunities 33.33 23.33 43.33 0 0 -

4 Students are Provided thorough 
understanding of concepts 80 10 10 0 0 Semester

5 Students are focused better to academic 
goals 70 6.66 20 0 3.33 Semester

6 Students are found busier in academic 
activities 86.66 10 3.33 0 0 Semester

7 The  Students are tested through 
different techniques 80 6.66 13.66 0 0 Semester

8 The students show better presentation 
skills in 90 6.66 3.33 0 0 Semester

9 The  Students are academically sounded 60 20 3.33 10 6.66 Semester

10 The students  are continuously assessed 43.33 33 23.33 0 0 -

11 The teachers give consideration and 
concentration 80 10 10 0 0 Semester

12 The teacher have non- academic burden 20 50 13.66 13.66 3.33 -

13 The system is better for learning 96.66 0 3.33 0 0 Semester

14 The system  is costly 90 0 6.66 0 3.33 Semester

Quality Performance in Semester vs. Annual Education System
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The above table shows that semester system is better than annual and other systems on the 
basis of annual students’ views.

Analysis of the Marks ledger of the Annual System Students

Twenty-five annual students’ one years (2071)’s marks ledger is used as the basic unit. 
On documents analysis found that in final annual examination 14 were failed and 11 were 
passed among 25. The failed percentage was 56 % and passed percentage was 44%. This 
table shows the quality achievements level was less than 50% in annual system.

Table no.2 Interpretation of the Views of the Semester System 

S.N Total Marks Remarks
1 65 F
2 230 P
3 61 F
4 165 F
5 265 P
6 20 F
7 284 P
8 260 P
9 163 F
10 79 F
11 222 P
12 197 P
13 126 F
14 89 F
15 163 F
16 169 F
17 216 P
18 81 F
19 245 P
20 209 P
21 212 P
22 299 P
23 152 F
24 194 F
25 176 F

(Source: Exam section-JMC, Kathmandu). Note: P = Passed, F = Failed	
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Students on Semester System and Annual System 

Here also all together 30 Semester system students were participated to answer the 
questionnaire. The views of the students have been interpreted in the following table. 

Table no.3 : These facts show that semester system is better than annual and other 
systems as the basis semesters’ system students’ views.

Concerned Statements A B C D U Preferred

1 Examination provides good grading criteria 90 3.33 3.33 3.33 0 Semester

2 Students can obtain better marks 46.66 13.66 33.33 0 0 -

3 Students can get better job opportunities 60 0 30 10 0 Semester

4 Students are Provided thorough 
understanding of concepts 40 33.33 23.33 3.33 0 -

5 Students are focused better to academic 
goals 70 13.66 16.66 0 0 Semester

6 Students are found busier in academic 
activities 100 0 0 0 0 Semester

7 The  Students are tested through different 
techniques 70 6.66 20 0 3.33 Semester

8 The students show better presentation skills 
in 80 6.66 13.66 0 0 Semester

9 The  Students are academically sound 80 16.66 3.33 0 0 Semester

10 The students  are continuously assess 90 0 10 0 0 Semester

11 The teachers give consideration and 
concentration 60 10 30 0 0 Semester

12 The teacher have non- academic burden 20 60 16.66 3.33 0 Annual

13 The system is better for learning 80 6.66 13.33 0 0 Semester

14 The system  is most costly 90 0 10 0 0 Semester

Marks Ledger of the Semester Students (BBA)

Twenty-five semester students’ one years (2071)’s marks ledger is used as the basic unit. On 
documents (marks ledger) analysis found that in semester examination 7 were failed and 18 
were passed. The failed percentage was 28% and pass percentage was 72%. According to 

Quality Performance in Semester vs. Annual Education System
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percentage base quality achievement level was high in Semester system which interpreted 
in the following table.

Table no.4: The Views of Semester and Annual System (Total) Students in 
Percentage Basis

S.N SGPA Remarks
1 2.78 P
2 3.18 P
3 2.94 P
4 3.28 P
5 - F
6 - F
7 2.88 P
8 3.12 P
9 3.12 P
10 3.02 P
11 3.14 P
12 3.00 P
13 2.98 P
14 3.38 P
15 3.46 P
16 3.20 P
17 - F
18 - F
19 - F
20 3.42 P
21 - F
22 - F
23 3.48 P
24 3.84 P
25 3.60 P

 (Source: Exam section-PYC, Kathmandu). Note: P = Passed, F = Failed; SGPA 
(Average of grade point obtained in a single semester)
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Table no.5

Concerned Statements A B C D Undecided Preferred

1 Examination provides good grading 
criteria 86.66 5 6.66 1.66 0 Semester

2 Students can obtain better marks 63.33 11.66 25 0 0 Semester

3 Students can get better job 
opportunities 46.66 11.66 36.66 5 0 -

4 Students are Provided thorough 
understanding of concepts 60 21.66 16.66 1.66 0 Semester

5 Students are focused  better to 
academic goals 70 10 18.33 0 1.66 Semester

6 Students are found busier in 
academic activities 93.33 5 1.66 0 0 Semester

7 The  Students are tested through 
different techniques 75 6.66 16.66 0 1.66 Semester

8 The students show better 
presentation skills in 85 6.66 8.33 0 0 Semester

9 The  Students are academically 
sound 70 18.33 3.33 5 3.33 Semester

10 The students  are continuously 
assess 66.66 16.66 16.66 0 0 Semester

11 The teachers give consideration and 
concentration 70 10 20 0 0 Semester

12 The teacher have non- academic 
burden 20 55 15 8.33 1.66 Annual

13 The system is better for learning 88.33 3.33 8.33 0 0 Semester

14 The system  is most costly 90 0 8.33 0 1.66 Semester

Among the total students 60 (30+30) the number of students agreeing semester system is 
more effective than annual and other systems. The number of students was less than half of 
the total students in statement no. 3 (Students can get better job opportunities). But this was 
greater than the numbers of students in other systems.

Quality Performance in Semester vs. Annual Education System
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Pi Diagram Representation of the Students Performance in Percentage Basis

The pass percentage of students was higher in Semesters system than Annual system. On 
the other hand, the pass percentage was less than fail in Annual system. So the quality 
performance is higher in Semester system than in the Annual system. These facts are shown 
in following diagrams.

 

	 Figure 1	 Figure 2

Findings and Conclusions

After simple statistical analysis of the collected data, yielded the following results: 72 % of 
students were passed in semester system and only 46 % students passed in annual system.
The obtained marks of semester’s students are higher than annual system. As shown in the 
views of students through questionnaires and their marks scores, there is good performance 
in semester system than in annual system. On the basis of findings conclude that the 
semester system is one of the better education systems in comparisons to annual and other 
systems in higher education.

Recommendations 

This research paper is explored for comparative analysis of the betterment of the annual and 
Semester system. It seems that Semester system enhance for quality education to students 
with motivation and job opportunity. This is a small scale study so it will prefer for large 
scale in different levels of education.
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An Overview of Higher Education in Chemistry in 
Tribhuvan University of Nepal 

Durga Prasad Pandey*

Abstract

Higher education in Nepal has been started formally in Tribhuvan University since 
1959. In almost fifty-five years of its beginning, many underdeveloped countries has 
progressed a lot giving higher priority in chemistry and  chemical education but in 
Nepal it is still traditional and in the preliminary stage. The development of a country 
cannot be expected until and unless the establishment of new chemical industries 
and giving priority of chemistry based quality education in universities. This paper 
gives an overview of chemistry education in Tribhuvan University of Nepal and its 
impacts on national development.  

Introduction

In Nepal, the higher education in science has been found to be started after the establishment 
of Tri-Chandra Campus (TC) at Ghantaghar, Kathmandu in 1918. It was at first affiliated by 
Patna University of India. Now TC is also one of the constituent campuses under Tribhuvan 
University. Tribhuvan University (TU) is one of the largest and oldest university in Nepal. 
It was concepted and founded in 1945 long after the establishment of Tri-Chandra Campus. 
Tribhuvan University was established in 1959 as a first national institution for higher 
education in Nepal. It was the only university in the country for quite long period of time 
(Amatya, 2014). Right now, it has 38 central departments for undergraduate and graduate 
studies and 4 research centers in which 13 central departments belongs to the Institute of 
Science and Technology (IoST) of Tribhuvan University (TU Today, 2011). 

Chemistry is regarded as the heart of all scientific disciplines since it is very closely related 
with most of others scientific fields like biology, biochemistry, environment, physics, 
medicine, microbiology and others. For long time in the past century, chemical industries 
had been considered as an index of national development. The chemistry and chemical 
education in the country is not very old compared to the world chemistry education. Formal 
chemistry education in our country has been started in 1921 in Tri-Chandra Campus with 
the introduction of Intermediate of Science (I.Sc.) program. It was up grated to Bachelor’s 
of Science (B.Sc.) in 1947. Master of Science (M.Sc.) degree in chemistry was started at 
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first in 1965 with organic chemistry as the initial program.  Late Prof. Prasanna Man Singh 
Pradhan was the first Lecturer-in-Charge ship of the master’s program in the university 
(CDC Souvenir, 2011). 

The chemistry building within the University Campus was inaugurated in August 1966. 
The master’s degree program in inorganic and physical chemistry were introduced in 1966 
and 1967 respectively. The late Prof. Dr. Dhruba Man Amatya was formally appointed 
as the first head of the Central Department of Chemistry in 1966 and he remained in this 
post till 1984. After then, Prof. S. P. Dhaubdel, Prof. C. L. Gagurel, Prof. J. K. Shrestha, 
Prof. M. D. Manandhar, Prof. R. R. Pradhananga, Prof. T. P Pathak, Prof. K. N. Ghimire 
were appointed as the heads of Central Department of Chemistry. Recently, Prof. M. R. 
Pokhrel has been leading the Central Department of Chemistry as a head since 2014 (CDC 
Souvenir, 2011). Central Department of Chemistry (CDC) was the only one department till 
2008 to provide highest level academic qualification (Master’s and Doctoral) of chemistry 
in various chemistry related fields. Since 2009, Master’s level chemistry education has 
also been started in Chemistry Department in Tri-Chandra Campus, Kathmandu (90 seats, 
2009). Later on the M.Sc. chemistry program was also started in Mahendra Morang Adarsha 
Multiple Campus, Biratnagar (30 seats, 2010), Birendra Multiple Campus, Bharatpur (60 
seats, 2011) and Amrit Science Campus, Kathmandu (30 seats 2014) respectively. Master’s 
level in chemistry education has specialization basically in organic, inorganic and physical 
chemistry (TU Today, 2011 & Dhakal, 2014). 

All of these master’s degree programs in chemistry are conducted under the guidelines 
and plan of Institute of Science and Technology (IoST) headed by Dean. CDC conducts 
the academic programs according to the IoST plan. IoST is one of the oldest and largest 
technical institutes in terms of the intake of students and the number of campus running 
programs in science. Science teaching/learning in higher education level has a national 
history of more than eight decades and a half.   

Objectives

The CDC has been playing the leadership role for establishing and uplifting the chemistry 
education and research activities in Nepal. Chemistry graduates in the country nowadays 
are involved in academia and industries both in national and international arena. The 
production of skilled, competent and educated manpower with master and doctoral degrees 
in chemistry is the objective of the university. The CDC conducts the courses designed 
by the IoST and gives feedback to the Dean office for further revision and modification. 
Promotion of research activities in chemistry and related fields to improve and upgrade 
the chemistry curricula of the university at different levels in accordance with the national 
requirements maintaining international standards in collaboration with various national 
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and international institutes concerned with chemistry are also the responsibilities of Dean 
of IoST. Further, CDC also coordinates between the different constituent and affiliated 
campus for the uniformality in the course and teaching methods as well as forms the 
relation between chemistry related governmental and non-governmental organizations by 
organizing talk programs, seminars, meetings and conferences (Ghimire & Yadav, 2013).

Course Design and Admission Requirements 

As in other subjects in the university chemistry has also both the semester and annual 
programs. The courses designed for the master’s degree in chemistry is of two years duration 
according to the annual examination system. The total marks for theory and laboratory works 
for two year is 1000 (500 marks in each year). Student should pass separately in theory and 
practical. In the second academic year the students may chose a special subject for their 
specialization; basically physical chemistry, organic chemistry and inorganic chemistry. 
Further, the second year student may chose one of the following papers as an elective 
subjects; spectroscopy, nuclear chemistry, natural product chemistry and food chemistry. 
Similarly, they also have options to appear in practical examination or to take dissertation 
in the final year. According to the new global advancement in chemistry, the department is 
doing groundwork to introduce modern and effective courses as an elective in the future. 

Since 2013 the university has lunched semester system programs also in chemistry as in 
other technical subjects. In chemistry, it was at first introduced only in Central Department 
of Chemistry. It is also a two year program but is completed in four semesters. The courses 
offered at the beginning are also almost the similar but there are lots of changes in the 
student performance evaluation systems. In semester system the student performance 
is evaluated in grading system collectively of internal marks and the marks secured in 
the final examination. The semester system program in chemistry was found to be more 
effective than the yearly system examination. Tribhuvan University now has implemented 
semester system program in all the campus inside and outside the Kathmandu valley. 
Further the Dean, the University and the Central Department are trying to revise, improve 
and implement new courses for the benefit of the students according to the new discoveries 
and developments in the world (Panta, 2013 & Regmi, 2014).

The candidates seeking to enroll in master’s degree must hold a bachelor’s or equivalent 
degree in chemistry as major from TU or from other national or international universities 
recognized by TU. The candidates must be qualified in the entrance test examination 
conducted by the Dean of IoST. The candidates who want to enroll in PhD in chemistry 
must hold at least master’s or equivalent degree in chemistry from TU or from universities 
recognized by TU. 

An Overview of Higher Education in Chemistry in Tribhuvan University of Nepal 
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Research Facilities

Now, Tribhuvan University has opened the space for the interested and eligible candidates 
in chemistry for M.Sc. dissertation as well as for the PhD research in various related fields in 
all of their affiliated and constituent campus. The general criteria for the M.Sc. dissertation 
are made by the corresponding departments. For the PhD research, the candidate should 
submit and defend a tentative proposal with the working plan at Central Department of 
Chemistry, TU under the supervision of at least a permanent academic professor. There is 
no age limit and other massive conditions for the PhD research but they must pass the M.Sc. 
chemistry with full marks. The research site may be the different colleges or the research 
centers but they are registered finally in the Dean office of IoST, TU only after formally 
passed and forwarded by the Central Departmental Research Committee (CDRC). The 
research scholars should submit and present the progress report twice in a year most usually 
in every six months. The number of research scholars in CDC has been increasing day by 
day with maximum involvement of the young students. Due to the increasing interest of 
the young researchers the CDC has concentrated to provide more and more instrumental 
facilities for the researchers. Recently, the CDC has facilities of proton-nuclear magnetic 
resonance spectrometer (60 MHz, P-NMR), Fourier transform infrared absorption 
spectrometer, gas liquid chromatography, high performance liquid chromatography, planar 
chromatogram, atomic absorption spectrophotometer, differential thermal analysis and 
thermogravimetry (DTA-TG), XFS spectrometer, UV-VIS spectrometer, medium pressure 
liquid chromatograph, potentiostat, galvanostat, polarimeter, flame photometer, polarizing 
optical microscope, Vicker’s microindentor and others. Most of these instruments are in 
working condition and few are going to be repaired very soon and are in the process (CDC 
Souvenir, 2011). 

Nowadays, CDC is engaged in research and development activities in various fields of 
chemistry such as applied enzymology, biotechnology, chemistry of clay minerals, corrosion 
and surface science, electrochemistry/electrodes, environmental chemistry, natural product 
chemistry, natural and synthetic zeolites, organic sulphur chemistry, polymer and materials 
chemistry, reaction mechanism, separation chemistry and technology, synthetic chemistry, 
geopolymer chemistry and others. Very soon, CDC is also going to enroll post doctoral 
researcher in various chemistry related field in the future. Nowadays, researches activities 
in chemistry are also increasing in chemistry departments of other campus as well and are 
also publishing their research results in very high impact journals. With the initiation of 
CDC, the IoST has collaboration and student exchange programs with many international 
institutes in Japan, Korea, France, China and others for the promotion of research activities 
in the country.     
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Physical Infrastructures and Curriculum 

In twenty first century it is very important of being well furnished physical infrastructures 
in the university and in the research centers. The universities should provide a quality 
education according to the national need and the priority. The students have their rights 
to study in safe building equipped with electronic multimedia. There must be electricity 
for 24 hours for the research students. The university should have a minimum level of 
basic requirements like drinking water, electricity, food stuffs, peace environment, security 
and others.  The IoST has very keen on it to build the university campus as a center of 
excellence (Panta, 2013 & Adhikari, 2014). 

The basic curriculum and the syllabus of M.Sc. chemistry are very old. Although there 
are simple revisions at different times but still the curriculum is lacking to correlate the 
academia –industry collaboration to fill the national need. Most of the university graduates 
are engaged in teaching fields both in schools and +2 levels. More emphasis has been 
given to theoretical portions rather than the practical. The university graduates could not 
produce the practically skilled and efficient manpower to work in industries and for the 
development of chemical technologies for the progress of science and technology in the 
country. So, there is very urgent need to rethink in our syllabus according to the need of 
the country in the twenty first century considering with international standards so that the 
University graduates can work independently to innovate the new technologies based on 
the local available resources for the benefit of the country. According to the new global 
trends and researcher’s interest, new subjects such as material science, polymer chemistry 
and nanochemistry should also be included and considered in the syllabus of chemistry in 
higher education.  

Conclusion 

Although Tribhuvan University is the biggest university in the country, it could not be 
able to produce the skilled manpower in science sufficiently to meet the national need 
and international standards. This is because the country still could not prioritize the most 
important sectors for the development of the country. To develop the country not only the 
science but also the management, engineering as well as all other sectors should interlink 
with each other in the universities through collaborative research. The interdisciplinary 
research in the university would help to preserve and protect the innovative ideas to extend 
in technology. 

Chemistry education and the establishment of chemical industries play a vital role in 
national development. For this it is very essential and urgent to revise and rethink about 
our curriculum, physical infrastructure as well as proper teaching methodology in the 
departments in the university. Till now, we cannot provide the real chemistry education for 

An Overview of Higher Education in Chemistry in Tribhuvan University of Nepal 



52 Curriculum Development Journal

the university student according to our culture, society and resources (Amatya, 2014). Even 
today we could not make the people aware about the chemicals and chemical technologies 
and we are still emphasizing the syllabus which was built more than about 40 years ago. 
More emphasis is given in theoretical courses than the practical approach. Before 20 years 
ago, most of science teachers in the school and in university were the foreigners (most 
of them were from India) but nowadays most of the teachers are the Nepalese university 
graduates. The most urgent need is to develop and design our university chemistry 
curriculum according to the national need that can fill the gap between the industry and 
academia through collaboration. 
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The Hero Journey from the Terrestrial  
to the Celestial Sphere

Dr. Dhruba Karki*

Abstract

Images of heroes and icons with their mythic currency and continuity spread across 
the world in today’s corporate world than that of the part. Sports heroes integrate 
people in support to maintain peace and order in societies. Despite irreconcilable 
differences, athletes in playgrounds, in the Olympics and the World Cup, compete 
in a true spirit of sportsmanship even if their home countries have perpetually 
been in conflict. Warriors in frontiers combat enemies to protect their nations or 
ideologies. Narratives, fictional or cinematic, rework these heroes of history and 
the real world. In ancient times, people used to assemble in public places to share 
their common interests while occasionally sporting traditional games. Those days, 
family folks used to travel to holy sites, such as mosque, church or temple, while men 
and women in recent years go on trekking and rock climbing. Contrarily, today’s 
youngsters persistently engage in electronic devices, including video games and 
social network sites. Besides, pilgrimages to sacred sites have lately been replaced 
by their trips to concerts, discotheques, fashion centers and shopping malls in the 
modern time corporate world. Certain activities, including pilgrimages and business 
trips become popular cultures when people make them significant parts of their lives. 
This paper, in retracing the quest myth, illustrates the representation of the hero in 
different narratives, such as historical and mythological, oral and print, or visual 
and electronic, with different roles in varied frontiers in response to society’s needs 
and people’s expectations. 

Keywords: marketplace, popular culture, business world, capitalist society, journey

Definitions and ideas of the hero

Sounds and images of disco, jazz, hip-hop, and pop-rock enter streets and hotels from 
Lhasa to London, Tokyo to New York, and Kathmandu to Hong Kong. In today’s high-
tech media world, images and icons of heroes and legends, motivated by commercial and 
popular appeal, are circulated with a greater speed, becoming simultaneously a shared 
mythic currency and continuity. We have real world heroes rescuing victims, building 
infrastructures, making institutions, and ultimately championing noble causes. Similarly, 
we have military heroes saving our countries, and sports heroes integrating people while 
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winning trophies for their teams. We have leaders and statesmen making their nations better 
places to live for future generations. We tend to connect ourselves to popular icons in movies 
and concerts; however, these elevated figures as architects of cultures and civilizations, 
undergo a process of transformation of consciousness through the heroic journey from the 
terrestrial to the celestial sphere. Fictional representations of heroes rework those leaders 
and icons in arduous actions in the real world.  

Men often tend to affiliate with heroes and icons. In response to people’s needs, the hero 
voluntarily undertakes strenuous physical actions to accomplish specific goals. A man 
or woman of rigorous actions and outstanding accomplishments, the hero sacrifices his 
or her self for a noble cause, such as rescue people from dangers, transform the world, 
protect ideas, and ultimately champion the greater purpose of humanity. The term “hero” in 
representing a national identity exemplifies an iconic role in the service to the entire human 
race. A man of sincere dedication and exceptional courage, the hero often takes necessary 
actions to transform the world. At times, the hero of one society secures a high status 
with symbolic value in other societies over centuries, and thus, bringing together people 
of two different worlds. In this line of speculation, Marshall Fishwick retraces aesthetic 
representations of the hero: “In classic times, heroes were god-men; in the Middle Ages, 
God’s men; in the Renaissance, universal men; in the eighteenth century, gentlemen; in the 
nineteenth, self-made men. Our century has seen the common man and the outsider become 
heroic” (61). People in different periods have different needs and expectations from their 
leaders and statesmen. In that sense, either the designated leaders or chieftains should be 
able to meet their subjects’ expectations or those who can address their necessities can 
become their heroes.

The hero worship cult can be traced back to the 776 BC Athens Olympics in the honor to 
Zeus in Olympia. In Ancient Greek Athletics, Stephen Miller explores connections between 
gods and heroes in the light of sports performances in the Hellenic civilization:

Our modern culture is filled with sport heroes who have achieved superstar status 
through talent and accomplishment on the athletic field. Athletes could also be 
considered heroes in antiquity, but not because of their athletic accomplishment. 
By ancient standards, a hero was the offspring of humans of a god and a human 
who achieved a quasi-divine status. Most important, the ancient hero had to be 
dead, at which point a hero cult would arise. The hero could then use his intimate 
connection with the underworld to provide a point of contract for his worshipers, 
who needed it for, among other things, cursing enemies. (A cruse had to be carried 
to the underworld in order to become effective.) The hero also acquired an aura of 
magic and the supernatural and was considered especially adept at curing health 
problems. This is the standard we must use in order to determine whether ancient 
athlete was rated a hero. (160)		    
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Ever since the beginning in Ancient Greece, the Olympics would have religious and political 
connotations. Contemporary city-states would promote their political alliances while 
asserting their powers and influences through games. At the same time, a splendid statue 
of Zeus in Olympia was constructed in the honor of gods and heroes. The athlete heroes 
participated in different events in a true spirit of sportsmanship, connecting themselves 
with God. In the ancient Greek world, sportsmen were truly warriors prepared to protect 
their city-states against enemy forces. In order to test their ability and prowess, athlete 
heroes representing their city-states partook in games connecting themselves with gods. 

Figure 1 Gymnasts Lee Eun-ju of South Korea and Hong Un-Jong of North Korea, in 
pose for a selfie, an impromptu photograph, a rare occurrence between two Koreas

Figure 2 Johnny Clegg, a white South African, and his black South African band
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The body art of dancing integrates people irrespective of their races and colors. In Dancing, 
Gerald Jonas features special moments of such a fusion in choreographic spaces. Jonas 
further notes that an international fusion of dance traditions is an accelerating trend in 
the modern world. Moreover, she considers the dancing a product of this fusion, taking 
American rock-and-roll a meditating cultural exchanges on a global scale in a case of point. 
Johnny Clegg, a white South African, and his black South African band called Savuka mix 
American-style rock with Zulu music and dance (Jonas 180). These black and white pop 
culture icons exhibit a blend of opposites through the visual art of dancing. 

Kevin Boon defines the hero as a mythic figure, a link between the divine sphere and the 
realm of the mortal. Boon then elevates the hero to the position of god for bringing the 
divine power to earth and transcending the real world…. Originally a Greek term, the hero 
refers to the courageous person and the demigod (302). The Sanskrit term for the hero 
is vira (Hodous and Soothill 41), a brave warrior loyal to the authority, such as king and 
emperor. The Sanskrit vira, a valiant fighter, committed to society or nation, and the Latin 
virtue meaning “true” or “pure”, a shared etymological root, connote an idealized person 
of action and audacity. Often used to refer to the hero, the Greek term arête connotes 
virtue and nobility, and courage and excellence (Miller 240). Oxford Companion to World 
Mythology defines the hero as a representative of culture in quest of a significant boon 
for his people (Leeming 178). In Plato and the Hero, Angela Hobbs considers Achilles, 
conscious of death at the fiercest battle of the Trojan War (1194-1184 BC), the hero in terms 
of courage and resolution (214). Homer’s hero is audacious Achilles, and the Platonic hero 
a philosopher-king. Similarly, Stephen Halliwell highlights the Aristotelian hero’s vital role 
in epic and tragedy (148). The lead character in a narrative, fictional or non-fictional, the 
hero with his or her exceptional range of selfless actions embodies the best that humanity 
can offer. The hero is, therefore, someone who expends his or her entire life in meaningful 
purpose of a society or the entire world.

The birth of the hero

The entire human civilization rises with the hero worship cult. There are heroes and makers 
of cultures and civilizations who, at the expense of their personal interests and purposes, 
are motivated to build a society and a nation. People come and go, but the heroes make 
significant contributions to the world, and the heroic action would rather be recognized 
after the death. In Myth of the Birth of the Hero, Otta Rank defines the hero as:

The newborn hero is the young sun rising from the waters, first confronted by 
lowering clouds, but finally triumphing over all obstacles. The taking into 
consideration of all natural (chiefly atmospheric) phenomena--as was done by the 
first representatives of this method of myth interpretation --and the regarding of 
the legends, in a more restricted sense, as astral myths (Stucken, Winckler, and 
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others) are approaches not so essentially distinct as the followers of each individual 
direction believe to be the case. Nor does it seem a basic improvement when the 
purely solar interpretation, as advocated especially by Frobenius, was no longer 
accepted and the view was advanced that all myths were originally lunar. Hüsing 
holds this theory in his discussion of the myth of Cyrus the Great; Siecke also 
claims this view as the only legitimate, obvious interpretation of the birth myths of 
the heroes; and it is a concept that is beginning to gain popularity. (32)

Rank connects the hero to nature. He parallels the newborn hero with the rising sun. In 
the way rising sun faces obstacles of clouds around, the hero confronts multiple hurdles in 
the process of his birth. Connecting the hero with the sun gives a resonance of the heroic 
journey in the threshold of adventures. 

People of all cultures worship their heroes in multiple forms. Some people revere them as 
their creators and protectors while others worship them as gods. Multiple forms of gods 
and goddesses in shrines and temples manifest individuals’ values and belief systems. The 
Christian Jesus Christ embodies Ab al-Qsim Muhammed. Muhammed is the Prophet in 
Islam, Christ the Son of God in Christianity, and Siddhartha Gautama spiritual leader and 
proponent of Buddhism. Along this line of the heroic representation, Rank, in Art and Artist, 
unfolds inherent connections between myth and psychic energy, divinity and humanity, and 
death and resurrection. Further, Rank considers the tragic hero’s self-willed death: 

The spiritual development found its cultural expression in Christianity, although 
the idea of the sacrifice or self-sacrifice of a man or divine hero had been prepared 
in classical religion and mythology, as witness the partition of Osiris, the mangling 
of Bacchus, the mutilations of Attis. The Oriental mystery religions which lived on 
in the Eleusinian and Orphic cults of Greece all have the death and resurrection of 
a god as their subject. But in the mysteries the god becomes man and suffers the 
fate of mortality, while in Christianity man again becomes god—that is, achieves 
psychical immortality. (289-90)

In his belief in the Oriental god-incarnate human, Rank considers the hero a deity or 
demigod. The divine figure invokes the Christian suffering hero, such as Jesus Christ. 
Most theoretical conjectures revolve around the hero as a divine figure, a link between the 
humanity and divinity, humans and the gods, while others identify the hero as a redeemer of 
the world. The hero, appearing in different historical epochs, shares archetypes in actions 
and characters. 

Joseph Campbell reworks on Lord Raglan’s and Carl Jung’s ideas of the hero. Raglan’s 
hero makes his trip from his homeland to an unknown territory and back to his society 
(Raglan 189). Like Raglan’s hero, Jung’s hero is transformed through the ritual journey, a 
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process of conversion shared by gods (Jung 128). Similarly, Campbell, in The Hero with 
a Thousand Faces, drawing insights from myths and history, traces the universality of the 
hero’s journey:

The mythological hero, setting forth from his common day is lured, carried away, 
or else voluntarily proceeds, to the threshold of adventure. There he encounters a 
shadow presence that guards the passage. The hero may defeat or conciliate this 
power and go alive into the kingdom of the dark (brother-battle, dragon-battle; 
offering, charm), or be slain by the opponent and descend in death (dismemberment, 
crucifixion). Beyond the threshold, then, the hero journeys through a world of 
unfamiliar yet strangely intimate forces, some of which severely threaten him 
(tests), some of which give magical aid (helpers). [. . .] At the return, the hero re-
emerges from the kingdom of dread (return, resurrection). The boon that he brings 
restores the world. (246)

Numerous narratives, such as myth and folklore, originate from dreams and the unconscious. 
Arts, visual or non-visual, originate from myths: myths rework archetypes. Further, myths 
themselves are arts, or they are represented in media, such as novel, film, and television. 
Myths, dreams, and arts initiate from the same psychic center of the unconscious. There are 
underlying universal patterns of myths of different societies of all times, so the mythological 
hero remains universal in his origin and character traits.  

Figure 3 Campbell’s three significant stages of the hero journey

The Campbellian monomyth hero shares patterns of the hero journey with those of various 
media and archetypes. Campbell clearly illustrates the three significant stages of the hero’s 



59

journey: departure, achievement and return. The hero in his adventure to the unknown 
zone is usually supported by helpers, such as parents, teachers, mentors, friends, and 
assistants. Contrarily, the hero perpetually confronts opponents, including villains and 
rivals. Moreover, the hero’s outward journey to the unknown zone invokes the inward 
journey from the conscious to the unconscious. Like Campbell’s hero, the folklore hero 
travels through trials until he returns to society bringing with him boon for people. The 
mythological hero shares underlying patterns and motifs between the archetypal hero and 
the media representation of the hero of history and fiction.

The archetypal hero and the mythological hero

History can be mythologized, and myth can be historicized. Legend stands somewhere 
between myth and history. The pop star as the hero figure reworks the mythological hero, 
and the latter rehearses the archetypal hero. In the Jungian archetypal model, the hero shares 
with other characters primordial images and universal psychic motifs reflected in myths and 
dreams. The Jungian archetypes of love, quest, and journey originate from the collective 
conscious and manifest as dreams, myths, and arts. The collective conscious consists of 
archetypes while the individual consciousness is formed of subliminal perceptions and 
repressed desires. Archetypes in various manifestations reveal the inner psychic energy, 
but they are based on the same essence. Some of the characters like mentor, outcast, and 
trickster share character traits and actions with the hero. 

Figure 4 The geometric image of circle and square representing harmony and 
perfection
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In line with the Jungian model of collective unconscious, man shares his or her subliminal 
psychic energies with species beyond humans, i.e. the Homo sapiens. In a real sense, 
individuals share their character traits with their ancestors. Besides, they share their motifs 
and actions with birds and animals. For an example, man shares dancing steps from birds 
and animals and dynamics of natural phenomena, such as fish swimming in the stream and 
swan walking on land.

Figure 5 The circular structure of the earring, jewelry in the image of encircling 
snake itself, 

connecting art and archetype

The process of the hero’s journey, the transformation of consciousness, and the nature of 
the quest have geometric circular structures. Similarly, the visual art of dance not only 
exhibits underlying connections in diverse cultures but also mimics birds and animals. 
The dancer recreates physical movements of birds and animals to express happiness and 
suffering, and initiation and celebration to entertain the audience. The dance can be both 
personal and collective because the dancer, through various steps and moves, articulates 
cultural experience and personal perfection. The conscious manifestation of the dancer’s 
personal and collective consciousness, the dancer merges into action. Likewise, the hero’s 
journey transforms physical movements of species but also an unconscious impulse to 
move in an artistic way.  

The dancer’s training to recapture physical actions and visual movements of birds and 
animals replicates the impulse to move inherent in human and species. For example, the 
swan dance imitates the dancing of a swan, and the peacock dance mimics a peacock. 
Gerald Jonas asserts that dances transcend dancers and choreographers. Watching the dance, 
whether live or recorded, keeps audiences aware of the body movements in the dynamics 
and vitality of the dancer (238). Some of these dances reflect social and physical conditions 
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in which certain groups live by the shared values. Watching dance allows audiences to unite 
with the dancer while the performer

Figure 6 The swan dance in circular structure

becomes one with the performance. For example, in the swan ballet, the dancer reproduces 
the swan’s movements in varied dancing steps that he takes from the bird. The dancer reveals 
underlying connections between art and nature, or human action and natural phenomenon 
through dancing steps and actions of bird or animal. 

In the Jungian archetypal theory, the hero connects the individual consciousness to a 
profound sense of human experience. In Jung’s hero myth, a symbolic manifestation of 
human psyche that appears as the supernatural being functions as an individual’s ego-
consciousness. In Man and His Symbols, Jung proposes the archetypal model of the hero 
whose weakness is balanced by the strength of a strong mentor figure. For an example, 
the wise master or the mother-goddess persistently supports the hero or legend. In the 
Greek hero myth, Theseus had Poseidon, the god of the sea; Perseus had Athena; Achilles 
had Cheiron, the wise centaur, among others (Jung 101) as their guardians and mentors. 
Similarly, Jung considers the hero’s victory in the battle against giants (105), combat 
with monsters, and journey into the darkness (111), and rescue of “damsel in distress” 
representing anima (114) as the archetypal actions. The hero, integrating his physical 
strength and spiritual power, uses the body and magic to rescue humans and protect the 
world. The hero identifies these common heroic actions with the universal dimension of 
mythology when he accomplishes extraordinary deeds. On the list are Hercules, Sisyphus 
and Prometheus in persistent champion of the cause of man in challenge to the theological 
authority of God.
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Prometheus steals fire from heaven to give to mankind, whereas Sisyphus readily undertakes 
an absurd task of repeatedly rolling a boulder up the hill. If he stops, he dies. The repetitive 
tasks without progression sound absurd to ordinary minds, but it is a direct challenge to the 
theological authority. Of course, it is the hero’s assertion of man’s supremacy over God, the 
humanity over the divinity, and life over death. Hercules is a powerful mythological hero 
who demonstrates his heroic grandeur and prowess early in his childhood. 

At one point, Margalit Finkelberg affirms that the hero prizes honor and glory over life and 
dies young (1). Further, Klapp Orrin considers the hero a man of success, defiance, and 
prowess: 

Because the hero exceeds in a striking way the standards required of ordinary group 
members, as has been said, he is a supernatural deviant, his courage, self-abnegation, 
devotion, and prowess, being regarded as amazing and “beyond the call of duty.” 
Because of the requirement of transcending the mediocre, he must prove himself 
by exceptional acts, and the most perfect examples of heroes are to be found in 
legendary or mythical personages who represent in a superhumanly exaggerated 
way the things the group admires most. Because of their superior qualities, heroes 
dominate the scene of human action, symbolizing success, perfection and conquests 
of evil, providing a model for identification by the group—one might say its better 
self. (57)

Orrin appraises the hero’s role in connecting the mortal to the immortal, transforming the 
real world into an ideal place, where mythic characters take up superhuman deeds. The 
hero appears in the frontier between the divine and the human, the material world and the 
celestial space.

Robert Segal reworks Freudian interpretations of heroes, identifying them as creative artists 
intending to alleviate from their feeling of guilt in initially separating themselves from the 
self, figuratively the mother’s body (xvii). In Segal’s argument, an inventive person rises 
from creative processes, whereas an ordinary person intending to conform to convention 
surrenders to the establishment. At another point, Segal asserts that social conformists accept 
themselves as idealized by others, neurotics assert themselves by rejecting established 
practices, and ordinary people discard themselves in accepting the world (xviii). The hero, 
rising above average persons as their exemplar to champion humanity, reveals his creative 
ingenuity in action.

Rank’s mythic hero while blending the mortal and immortal connects the human to the 
divine. 
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Representation of the hero in narratives 

A courageous man dedicated to the cause of the entire humanity is considered a hero. The 
hero, whether male or female, expends his or her personal life to support other people, 
serve the community, and advocate an idea. The hero is often recognized after his or her 
death, and his or her supporters start following their rolemodel’s ideas and principles. The 
hero with his or her extraordinary actions accomplishes specific goals to transform the 
society. In Anatomy of Criticism (1957), Northrop Frye illustrates five fictional modes 
based on representations of heroes. In Frye’s analogy, first, an individual who is superior to 
other men and environment in kind is in the mode of myth. The lead character in various 
narratives, fictional or historical, becomes a divine figure, such as God, Angel, Goddess, or 
Prophet. Secondly, superior to men or environment in degree, the hero or legend, somewhere 
between the humane and in the mode of romance, the hero is superior to other men or 
environment in degree. In the mode of romance, the protagonist is a figure of romance 
or legend, such as the legendary outlaw hero in a series of English ballads Robin Hood 
and Sir Gawain, the Green Knight in the fourteenth-century medieval English chivalric 
romance, in King Arthur’s Round Table (33). Thirdly, the hero is superior to other men in a 
high mimetic mode, in which the central character accomplishes tasks larger than himself, 
such as in epic and tragedy (34).  Unlike these heroes in these three modes of narratives, 
chief characters in fictional works, such as film and novel perform actions of those ordinary 
people in the everyday world. Fourthly, these heroes, in Frye’s analogy, are of low mimetic 
mode since they behave like ordinary individuals running family and leading a mundane 
life. Those heroes in the mundane world in routine daily are common men (34). Lastly, 
principal characters’ actions are those of lowly people, such as insane and alienated ones, 
and thus, remaining below the status of ordinary folks in streets and marketplaces. Frye’s 
major figure in an ironic mode is “inferior in power or intelligence to ourselves, so that 
we have the sense of looking down on a scene of bondage, frustration, absurdity, the hero 
belongs to ironic mode” (34). These fictional characters in ironic mode remain somewhere 
between the spheres of the hero and the villain. Unlike the villains, the heroes in the ironic 
mode of fictional representations tend to alienate themselves from the domain of ordinary 
individual in the public sphere; however, they are in difficult and complex situations of 
their own societies. 

In paradigms of fictional representations of heroes in these five modes, Hemingway’s 
Frederick Henry A Farewell to Arms and Fitzgerald’s Jay Gatsby in The Great Gatsby 
resemble those of the low mimetic mode. Totally motivated to dating and courting in modern 
cities, heroes in American fiction are nobody other than common men who persistently 
involve in routine lives of personal interests and individual motivations. They have nothing 
to do with noble actions in the best interest of humanity; nor do they rise above personal 
interests in order to transform the world or society they live in. Like ordinary folks, these 
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individualistic protagonists have to engage in self-help schemes to earn money for their 
lavish lifestyles. 

Like many of those self-cantered individuals, the common man lives in illusions of a better 
future in the modern world. Living in a capitalist society, the modern hero exhibits characters 
in false impressions of transformation with money, job, and authority. In intent to transform 
their positions, the modern heroes consider heroines market products. Hemingway’s 
Frederic in A Farewell to Arms coming out of the war zone tends to live peacefully with 
Catherine. Similarly, Fitzgerald’s Gatsby in The Great Gatsby in an expectation to secure 
Daisy spends money extravagantly, and thus, converting the heroine into a commodity in 
the marketplace.

Frye’s fictional character in the low mimetic mode is a modern common man. He remains 
above the hero in the ironic mode and below the protagonist in the high mimetic mode. The 
modernist hero in fictional narratives, including drama, film or fiction represents worldly 
mundane life. However, the hero in the ironic mode is somewhere between the character 
in the low mimetic mode and the villain in film and fiction. Also called an antihero, the 
lead character lacks characteristics of the hero in a traditional sense of the term and that 
of the villain. Unlike the villain, the antihero does not harm others, but destroys himself. 
Samuel Beckett’s Murphy in Murphy, Franz Kafka’s Gregor Samsa in The Metamorphosis, 
and Leopold Bloom in James Joyce’s Ulysses embody antiheroes. The antihero suffers not 
because of the tragic flaw within him not any external force, but the corporate world that 
makes him the victim of machines and technologies. Besides, he is alienated from other 
people in a highly organized mechanical society.

Luce Irigaray, in Critical Theory Today Lois Tyson asserts that much of women’s 
subjugation in a patriarchy occurs in the form of psychological repression enacted through 
the medium of language. It means all the meanings of the words have been defined by 
patriarchal language without realizing it. Women do not speak their own active original 
thoughts but follow passively previously spoken ideas. In Irigaray’s perception, the woman 
is just a mirror of their own masculinity. Men have defined females in terms of their own 
needs and desires, and thus, consider them commodities in the marketplace. At one point, 
Irigaray mentions women’s two choices: (i) to keep quiet so that a woman does not say 
anything that does not fit within the logic of patriarchal belief or (ii) to imitate patriarchal 
representation and play inferior role given her by patriarchy definition of sexual  difference. 
Irigaray further elaborates the male gaze upon the female since the latter is an object with 
material value. The man looks, the woman is looked at. It is the one who looks has power 
and control to name things (100-1). The woman is just an object to be seen and to be used. 
Thus, in a patriarchal society, women are just tokens and commodities in a male economy. 
For example, if a man wants to impress other people having a beautiful woman on his arm 
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is only interested to impress other men.  In The Great Gatsby, Gatsby wants to impress 
other men in the society having Daisy back.  

Irigaray argues that only way to get beyond patriarchy is to use the same vehicle that is 
language. Women should be grouped as only- women and stop speaking and thinking in line 
with the patriarchy ideology. Irigaray asserts that women should use women’s language to 
resist the patriarchal authority. She finds it in the female body in contrast between the male 
sexual satisfaction and the female sexual satisfaction. Irigaray observes the female sexual 
pleasure in terms of “far more diversified, more multiple in its differences, more complex, 
more subtle, than is commonly imagined” (28). Precisely, the female language is multiple 
in its meanings. It is more complex and subtle than the patriarchal language. 

In Hemingway’s novel, Catherine always tries to attract Frederic at any cost. She does 
not mind to merge her identity within him, and even tries to look like him cutting her hair 
short.  Acting like her male counterpart, Catherine commodifies herself in the best interest 
of the hero. She becomes a commodity in the marketplace that Frederick can purchase 
with money. Similarly, Gatsby invests on Daisy, buying materials, such as car, house and 
clothes. In that sense, he is spending money on Daisy in his anticipation that the heroine 
would favour him. 

The hero journey, quest and transformation

The modern individual’s journey to the shopping mall, fashion center, and beautify pageant 
parallels man’s pilgrimage to the holy site. In the past, people used to make their spiritual 
journey to mosque, temple, and church, whereas young people in modern time sail to the 
marketplace to purchase industrial products. Next, modern man in highly mechanized 
urban space works in the corporate world, including manufacturing industries, financial 
institutions, or construction sites. In a similar way, primitive man used to on fishing, 
hunting, or farming in the field. Likewise, modern man in the industrial economy works for 
private firms and organizations, including service or production sector, whereas he or she in 
the agro-based subsistence economy hail to field for planting crops or harvesting crops. 

In performance art, artists in film and theater act for their audiences, but they have different 
approaches to interact with their viewers. Theater artists directly perform before audiences, 
whereas film actors present themselves before the camera, and several shots are rearranged, 
edited and revised. In The Work of Art in the Age of Mechanical Reproduction, Walter 
Benjamin draws a clear analogy between the spectacle and spectators:

When they perform before the camera, they presumably consider their audiences and, thus, 
entrepreneurships in the film industry. Acting before the camera allows them to get to the 
market for which they are fairly paid. Their performances, while considering customers 
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in the business, become market products. In that line of argument, the theater artists seem 
more realistic than those of the film artists. Before the camera, the hero and heroine expose 
their bodies not as they like to but as the camera man directs, the story or script demands, 
and producers expect, primarily considering audiences who pay to consume for those 
exposed products. 

The pop star heroes in their profession and performances remain in a close circuit. Not 
only performances in the professional field but also personal life in the private world 
turns out spectacles for fans and audiences. Consumers take artists in their real lives for 
cultural objects just like dance or music, and thus, becoming artifacts. In Myth, Media 
and the Screen: Understanding the Heroes of Our Time, John Izon cites Richard Dyer’s 
Stars (1998) to make a semiotic analysis of the pop star in the marketplace in the modern 
capitalist world:

An actor is a sign whose principal denotative function is to delineate a character 
in a drama. Movie stars have this function too, but simultaneously they signify 
themselves. The audience does not forget the player behind the role as they may do 
with the actor. Furthermore, the roles of movie stars extend beyond the characters 
they play in the cinema and encompass their lives off screen. (79)

Izon considers an actor a sign that has multiple meanings. The actor in real life in his 
dress up, food habit, and leisure activities performs in the real world life. In other words, 
celebrities not only perform on the stage, screen or field but also in the real world life in the 
private and public spheres. Precisely, audiences keep on watching their favorite artists as if 
they are artifacts on the stage or screen.

A similar kind of semiotic analysis can be seen in Izon’s analogy between movie stars and 
pop stars: “Like movie stars, pop stars connote some significance more subtle than they 
denote” (80). Fans in particular and audiences in general take pop stars as their spectacles. 
Fans and supporters not only watch stars onscreen but also behind the screen, so pop 
stars, including film and sport in their personal lives become entertainment objects. Izon’s 
myth and screen embodies a link between the country and city, tradition and modernity, 
and folklore and popular culture. Media, including film and theater rework archetypal 
mythological narratives. When they come down to videos and cinemas, the culture industry 
involves technology, business and economics. Relationships of modernity and metropolis 
with formative influence on Raymond Williams’s The Country and the City (1973) can 
be retraced to the European Industrial Revolution (1760-1840). In “Introduction” to City 
Flicks, Preben Kaarsholm links the Indian film industry to modernity and globalization of 
capital:  
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In a variety of ways, more generally, the association of modernity and metropolis 
has been a commonplace in critical discourse. The big city has been a recurrent and 
flexibility faithful metaphor of modern life, and it has been assumed that particular 
characteristics of perception, psychology and consciousness are integral parts of 
metropolitan life: that urban dwellers represent either refinement, politesse and 
gentility at a higher level, or else, as members of ‘the urban crowd’ as envisaged 
by Gustave le Bon and Simmel in Europe at the turn of the 19th and 20th centuries, 
represent decadence and a nervousness of disposition which threaten to undercut 
the foundations of civilized social behavior. (2)

The film industry embodies the technologized city life in which people pay for their leisure. 
While watching movies on screen, audiences not only pay for the cinematic product but also 
television in the private domestic space or the film hall in the urban space. In the modern 
time city space, people sport the television while watching the soccer on the screen. Further, 
audiences intend to consume industrial products, such as Coca-Cola, beer, potato ships, and 
pop corns. Precisely, the industrial products become significant parts of individuals in the 
marketplace, and thus, prompting to mass production for money and capital. 

Conclusion

The circular structure of the hero journey in myth and dream represent harmony and 
perfection. The hero, in his or her three stages of the journey, makes a full circle which 
signifies wholeness. In the journey, from the start point to return, the hero undergoes a 
process of revelation with the death. It could be the death of someone whom he intends 
to offer the boon he has achieved. Learning starts with the loss of the most loved one. 
Precisely, transformation of consciousness operates in in giving up, ultimately in sacrificing 
the self. The pop culture icon in film or concert represents the real life hero, historical or 
mythological, to unify humans of diverse cultural settings. In the real world, fans tend 
rework pop stars, including sports heroes; these iconic figures perform the heroes of myth 
and history. 
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Kerényi, Karl. The Heroes of the Greeks. London: Thames & Hudson, 1974. Print. 

Klapp, Orrin E. “Heroes, Villains and Fools, and Agents of Social Control.” American 
Sociological Review: 19.1 (February 1954): 56-62. Web.

Leeming, David Adams. Mythology: The Voyage of the Hero. Third Edition. New York: 
Oxford U P, 1998. Print.

---. “Heroes.”  The Oxford Companion to World mythology. David Leeming. Oxford 
University Press, 2004. Oxford Reference Online. Oxford University Press. 
University of Texas - Dallas. Web. 1 February 2011

Lichtenfild, Eric. Action Speaks Louder: Violence, Spectacle, and the American Action 
Movie. Westport, CT: Greenfield Publishing Group, 2007. Print. 

Miller, Frederic P., Agnes F. Vandome, & John McBrewster. Hero: Greek hero cult, 
Philosophy of history, Great Man theory, Antihero, Bildungsroman, Byronic hero, 
Comparative mythology, Culture hero, Epic hero, Folk hero, Leadership, List of 
action heroes. Web.

Raglan, Lord. The Hero: A Study in Tradition, Myth, and Drama. New York: Vintage 
Books, 1965. Print.

The hero journey from the Terrestrial to the Celestial Sphere



70 Curriculum Development Journal

Rank, Otto. Art and Artist: Creative Urge and Personality Development. New York: 
Agathon Press, 1968. Print.

Smith, Paul. “Terminator Technology: Hollywood, History, and Technology.” Matthew 
Tinkcom and Amy Villarejo, eds. Keyframes: Popular Cinema and Cultural 
Studies. London: Routledge, 2001. 333- 42. Print.

Film, Video, Media

Joseph Campbell on Power of Myths with Bill Moyers. United States: Mystic Fire Video, 
2001. DVD. 

Cameron, James, dir. The Terminator. Perf. Arnold Schwarzenegger and Linda Hamilton. 
Santa Monica, California: Artisan Home Entertainment, 1984. DVD. 

---. Terminator 2: Judgment Day. Perf. Arnold Schwarzenegger, Linda Hamilton, and 
Edward Furlong. Le Studio Canal/ Pacific Western, 1991. 

Roshan, Rakesh, dir. Krrish 3. Perf. Hrithik Roshan and Prinka Chopra. India: Filmkraft 
Productions, 2013. 



71
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their Hinter Land Areas
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Abstract

Urban centers are the foci of supply for industrial activities for rural development. 
They provide certain level of functions and services to the people living in their 
surrounding areas. Therefore, they are considered the engine of growth that provides 
goods and employment services to the benefit of their vast rural hinterland. The 
central place concept provides a sound theoretical basis for describing urban-rural 
relation system in any region. In essence,the theory argues that the emergence of 
towns would stimulate the efficincient production and exchange of goods through 
providing acess for hinterland people to the town based services. Particularly in 
developing countries with predominant agricultural economy,the main function of 
urban centers is to caterindustrial development and related services. Since the late 
1990s,the urbamn and regional development policy has focused to develop rural 
area through developing small towns and urban centers. This paper examines that 
how urban industries provide employment opportunities for local as well as for rural 
people, like wise it collects rural raw material and supply finished goods to the 
hinterland areas. The information was acquired through extensive field survey in 
Tansen and Butwal towns with their two hinteland villages. The tools of observation 
and interview were applied to collect the necessary information. A sampled household 
survey was conducted in the hinterland VDCs to collect the industrial information. 
Tansen and Butwal towns have caused great impact on the surrounding areas due 
to their relative locations and functional linkages. The industrial activities in the 
two hinterland rural areas have been changing due to the impact of the two study 
towns.

1    Introduction

Urban center is an index of transformation from traditional rural economics to modern 
industrial unit. It is a long term process. It is progressive concentration of population in 
urban unit. Kingsley Davis has explained urbanization as a process of switch from spread 
out pattern of human settlements to one of concentration in urban centers. It is a finite 
process a cycle through which a nation pass as they evolve from agrarian to industrial 
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society (Davis and Golden, 1954). urban centers come into existence to meet the demand 
of rural hinterlands. The extent of hinterland areas and their degrees of integration with 
the urban centers create a distinct spatial pattern. The spatial extent of any hinterland is 
dependent upon the system of transport and communication linkages as well as the range of 
goods and services provided by the competing urban centers. Urban centers provide goods 
and services to surrounding rural areas. This creates functional and spatial linkage of the 
urban centers with the surrounding rural areas. Generally, neither towns nor rural villages 
are in essence self sufficient to provide all goods and services required for their inhabitants. 
This creates a system of flow of goods and services between them. The basic concept in the 
rural urban linkages is that it can not develop an urban center as a separate entity. Therefore, 
there is a very close relationship between urban center and rural areas. Functional linkages 
between towns with their hinterland areas are a two way phenomena. If the surrounding 
rural areas receive services from the urban centers the later are dependent on rural areas for 
the supply of agricultural crops, dairy products and a variety of industrial raw materials. 
The extant of rural urban relationship is markedly conditioned by accessibility.

This article deals with functional role of urban centers with their hinterland areas. There 
are two types of linkages of towns with hinterlands areas. One is economic linkage and 
other is service linkages. The economic linkage covers commercial and industrial linkage.  
The role of urban centers in rural development is shown on the basis of industrial functions 
and thier linkages with the hinterlind areas. Tansen and Butwal absorb rural raw materials 
for industries and supply finished goods for local inhabitants and hinterland areas. It also 
provides employment opportunities for the rural people. Therefore, these centers worked as 
collection centers and distribution of finished goods, off farm employers for selected VDCs. 
There is a symbiotic relationship between town and hinterland VDCs. Urban industries not 
only take raw material from rural areas but also provide employment opportunity for the 
rural people. Most of the people migrate from surroundings VDCs to towns for employment 
in town for their livelihood. Two types of labour forces like unskilled labourers and skilled 
workers with high educational background are employed in industries. But Butwal has 
established large and medium sized scale industries. Therefore, they are generating more 
employment opportunities for local as well as for rural people. The number of industries 
and number of industrial employment are also explained. 

1.2 Study area

Although, there are different types of 29 urban centers along with the Siddhartha Highway, 
Tansen and Butwal urban centers are the most important  ones in locational strategy. 
Therefore, these urban centers have great impact on rural development. Besides these 
towns, their surrounding VDCs Madanpokhara and Dobhan have also been chosen to show 
the urban impact on their hinterland areas. Tansen is the Headquarters of Palpa district and 
it lies in Lumbini zone in Western Development Region (WDR) of Nepal. Geographically, 
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Tansen is located at 83035’ East longitude and 27023’ North latitude and lies on the southern 
gentle slope of the Mahabharat Lekh (Range) (which is locally known as Shrinagar Danda) 
at an altitude of about 1372 meters above sea level. The town has covered an area of 3979 
hectares. It is surrounded by Barangdi and Chapapain VDC in the north, Chirtungdhara 
VDC in the east, Telgha VDC in the west and Madanpokhara VDC in the south (Figure 
1.1) .

Butwal is a medium sized urban center. It is a secondary gateway town and a fast growing 
urban center along the Siddhartha Highway. Its present location is the meeting place of 
two distinct physiographic regions, the southern Tarai plain and the Northern Chure hills. 
It has a great periphery area. It is also located at transport nodal point. Both Tansen and 
Butwal towns have distinct character. All these important components are the determinant 
factors for the selection of these two urban centers.  For a detail study of impact of urban 
centers, two important VDCs, Madanpokhara and Dohban were selected. These two VDCs 
are the major rural areas where urban impact is clearly visible. These two VDCs have more 
economic and social linkages with Tansen and Butwal urban centers.

Figure : 1.1

Industrial Linkages Urban Centers with their Hinterland Areas
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1.3 Methods and materials

The primary source of data is the main basis of this study. The detail information for this 
study has been acquired from the extensive field survey. For detailed field survey two urban 
areas Tansen and Butwal and two VDCs Madanpokhara and Dobhan have been selected. 
Field data were collected from two different methods; one was observation method and the 
other an interview method. Observation method was used for the collection of primary data 
in Tansen and Butwal. One of the main concerns of this study was to describe the functional 
role of urban center in rural development. In order to fulfill this objective, it is necessary 
to enumerate all types of functional unit or establishment located in the urban centers. The 
inventory sheet was used to enumerate (record) all functional establishment units located 
in the municipalities. Hence, a record of each and every functional establishment of these 
two urban centers was made on the structured inventory sheet. Interview method has been 
used for industrial survey. The interview was conducted on the basis of sample. Selection 
of sample for the collection of data has been under taken in two municipalities Tansen and 
Butwal and two VDCs Madanpokhara and Dobhan in different periods.

There are different types of industries operating in Tansen and Butwal. For the industrial 
survey cotton textile, carpet factory, spinning mills, furniture center, agro-mills, grill 
industry, dairy industry, bekary, sweater weaving and knitting, metal craft, brick klin, 
bamboo industries were selected for interview. These industries have provided employment 
opportunities for the rural people. These industries were selected accordingly to industrial 
officers, member of chamber of commerce and local industrialist etc. There are 187 and 
474 industrial units operating in Tansen and Butwal respectively.  In Tansen a total of 11 
industrial units have been interviewed. These units are two handloom Dhaka industrial 
units, 1 metal craft, 1 sweater weaving and knitting units, 1 electric Dhaka loom, 1 rice 
mill, 1 dairy processing unit, 1 furniture center, 1 brick klin factory, 1 bekary factory and 
1 giril industry were taken for interviewed.  In Butwal out of 14 units, 2 cloth industries, 
2 handloom Dhaka units and 2 furniture making factories were taken for interviewed. 
Similarly, 1 spinning mills, 1 carpet industry, 1 sweater weaving and knitting, 1 rice mill, 1 
dairy industry, 1 metal, 1 brick klin and bamboo industries were taken for industrial survey 
in Butwal. In these industrial survey information with regard to the year of establishment 
of industrial units, nature of industry, number and types of employees, source of raw 
materials and supply areas  of finished products, credit facility and other infrastructure were 
gathered through the interview with industrial manager and entrepreneurs. The collection 
of information is done on the basis of questionnaire. The place of origin of workers and 
economic background and ethnic status of workers were also collected. Lastly, the owners 
of industries were asked about the major problems they are facing in running the industries 
and their suggestions if any, to improve the situation.
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1.4	 Source of Industrial raw materials for industries in Tansen and 
Butwal

Table 1.1: Source areas of Industrial raw materials for industry in Tansen

Types of raw materials Name of VDCs

Wood and timbers Madanpokhara, Masyam, Yamgha, Dharmpani, Dobhan

Fresh milk Madanpokhara, Yamgha, Bauwghumba, Pokharathok 
Chidipani, Nayarnamtale, Humin, Tanhu

Bamboos Dharmpani, Yagha, Ciirtungdhara, Madanpokhara
Paddy Madanpokhara
oil seeds Masyam, Madanpokhara, Pokharathok

Source: Field Survey, 2005.

Table 1.1 shows that source areas of raw materials for industry in Tansen. Fresh milk, 
wood and timbers are most important raw materials to be supplied from the hinterland 
areas. Madanpokhara, Masyam and Dharampani are the most important VDC to supply 
wood and timber for furniture in Tansen. Madanpokhara VDC is also the most important 
source areas for supply of wood and timber and fresh milk for furniture industries and dairy 
industry in Tansen. According to the staff of dairy industry about 250 liters fresh milk is 
obtained from Madanpokhara VDC per day. The second most important VDC is Yamga to 
supply fresh milk to Tansen. About 190 liters milk is supplied there. Barangdi is the third 
important VDC to supply milk in Tansen. Paddy and oil seeds are obtained from Masayam, 
Pokharathok and Madanpokhara (Table 1.1).

In case of source areas of Butwal, Dobhan, Shankarnagar, Motipur, Devdeha, Farsatikar, 
Koldanda, Ramapur and Dobhan VDC are very important source areas in terms of supply 
of fresh milk and vegetable. Devdaha and Shankarnagar are also important VDCs to supply 
fresh milk in Butwal. Shakarnagar and Devdaha VDCs are also important to suppliers of 
fresh milk (Table 1.1) From Motipur, Semlar, Devdaha, Dobhan, Ramapur and Suyrepura 
about 7000 liters of fresh milk is supplied in Butwal per day. (At the time of field survey 
in 2005). In Butwal wood and timber have been obtained from Dobhan, Devdaha, Khirani, 
Ramapur and Belbas. Among them Devdaha and Dobhan VDCs are important suppliers of 
wood and timber.

Paddy for Butwal Rice mills is brought from the Shankarnagar, Valbari and Tamanagar 
VDCs (Table 1.2). Among them Devdaha and Shankarnagar VDCs are very important in 
terms of supply of paddy.

Industrial Linkages Urban Centers with their Hinterland Areas
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Table 1.2: Source Areas of industrial Raw Materials for Industry in Butwal

Types of raw materials Source of VDCs

Woods and timber Madanpokhara, Dobhan, Devdaha, Khireni, Ramapur, 
Belbas Semlar, Farsatikar, Anandaban,

Fresh milk Devdaha, Shankarnagar, Motipur, Semlar, Ramapur, 
Dobhan, Khireni, Saljhundi, Suryapura

Bamboos Bhumahi, Murgiya, Khireni, Devdaha

Paddy Madhaulia, Padsari, Nayamill, Krishnagunj, Valbari, 
Kerbani, Tamanagar

oil seed Semlar, Khireni, Parasi, Bardhaghat, Kattya, Bishnupura,

Source: Field survey, 2005.

1.5 Supply of Goods from Tansen and Butwal 

Tansen and Butwal supply manufactured goods like utensils, Palpali Karuwa, Palpali Dhaka 
topi, Dhaka Shawl, sweater weaving and dairy products primarily to different parts of the 
country as well as to surrounding VDCs. About 80 percent of Palpali Karuwa is supplied 
in main markets of Nepal from Tansen. The finished products of Dhaka, Cholo, topi (cap) 
are supplied to neighboring areas. Most of the villagers frequently visit Tansen to purchase 
handloom Dhaka and other cotton clothes. About 70 percent of milk collected in Tansen 
consumes in the same market and 20 percent milk products are (cream, butter, ghee and 
Khuwa, (local name Kurawni) supplied to surroundings VDCs and 10 percent supplied to 
neighbouring districts VDCs. 

About 80 percent of the sweaters produced in Butwal is supplied to surrounding VDCs and 
other major urban centers in Nepal, while the remaining 20 percent are retained for sale in 
Butwal. Similarly, about 60 percent of the milk collected in Butwal supply to Kathmandu, 
to fulfill their high demand of milk and 20 percent is for consumption for local people. 
Almost 20 percent milk products are for surroundings VDCs. 

1.6 Employment in Industry

There is a symbiotic relationship between town and hinterland VDCs. Urban industries not 
only take raw material from rural areas but also provide employment opportunity for the 
rural people. Most of the people migrate from surroundings VDCs to towns for employment 
in town for their livelihood. Two types of labour forces like unskilled labourers and skilled 
workers with high educational background are employed in industries. But Butwal has 
established large and medium sized scale industries. Therefore, they are generating more 
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employment opportunities for local as well as for rural people. The number of industries 
and number of industrial employment are also explained.

1.5.2 Industrial employment in Tansen

In Tansen there is altogether 187 manufactured and mills. About l, l40 workers are employed 
in 187 manufactured/mills. Among them handloom dhaka, power loom dhaka, metalic craft 
and sweater weaving industries are very important to generating employment opportunities 
for the local, surrounding as well as for neighbouring districts villages people. In Tansen 
most of the industries are operated in a small scale and they do not provide sufficient 
employment opportunities for the rural people. Only a few industries like handloom cotton 
and Dhaka cloth have provided employment to the rural people.

Table 1.3: Number of workers employed in Selected Industries of Tansen

Type of Industry No. of 
industries

Total No of 
workers

% of 
workers

1. Handloom Dhaka 2 267 55.0
2. Metallic craft, 1 40 8.3
3. Sweater weaving + Knitting 1 30 6.2
4. Electric loom Dhaka 1 60 12.4
5. Rice mill 1 12 2,5
6. Dairy processing 1 10 2.7
7. Furniture 1 20 4.0
8. Brick Klin 1 18 3.7
9. Bakary 1 14 2.9
10. Giril industry 1 11 2.3

Total 11 482 100

Source: Field Survey, 2005. 

Table 1.3 shows the total number of selected industries and total numbers of workers in 
Tansen. Altogether 482 workers are employed in eleven selected industries in Tansen. 
Among them 267 number of worker are engaged in Handloom Dhaka industries. It accounts 
for 55.0 percent of the total worker (Table 1.3). About 12.4 percent workers are employed 
in electric loom Dhaka industry. Metalic craft and switer weaving have employed about 
8 percent and 6 percent respectively. Other remaining industries employed less than 4 
percent. 

Industrial Linkages Urban Centers with their Hinterland Areas
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Table 1.4: Distribution of Hired Workers in Tansen’s Selected Industries By 
Ethnicity

Type of Industry
No of 
Hired 

workers

Ethnicity of workers

Number and % of workers

Newar Magar Brahmins/ 
chhetri

Damai 
Kami Others

1. 	 Handloom Dhaka 
industry 239 144 

(60.0%)
48 

(20.0%)
24 

(10.0%)
11

(5.0%)
12

(5.0%)

2. 	 Metalic craft 29 16
(55.2%)

6 
(20.7%)

2
(6.9%)

3
(10.3%)

2
(6.9%)

3. 	 Sweater weaving + 
knitting 21 9

(42.9%)
6

(28.5)
4

(19.0) - 2
(9.6%)

4. 	 Electric loom 
Dhaka 48 12

(25%)
14

(29.1%)
9

(18.8%)
6

(12.5%)
7

(14.6%)

5. 	 Rice mill 8 2
(25%)

3
(37.5%)

2
(25%) - 1

(12.5%)

6. 	 Dairy industry 9 3
(33.4)

2
(22.2%)

4
(44.4%) - -

7. 	 Furniture 16 4
(25%)

8
(50%)

3
(18.0%)

1
(6.2%) -

8. 	 Brick Klin 13 3
(23.0%)

4
(30.8%)

2
(15.3)

2
(15.3%)

2
(15.3%)

9. 	 Bakary 12 2
(16.7%)

2
(16.7%)

6
(50%) - 2

(16.6%)

10.	Giril industry 9 2
(22.2%)

2
(22.2%)

1
(11.1%)

3
(33.3%)

1
(11.1%)

Total 404
(100%)

197
(48.8%)

95
(23.6%)

57
(14.0%)

27
(6.4%)

29
(7.2%)

Source: Field Survey, 2005.

A number of workers belong to different ethnic groups have been employed in industries. 
Table 6.18 gives the general background of ethnic distribution of hired workers in 
individual industries of Tansen. Alltogether 404 numbers of hired workers are employed 
in 11 selected industries in Tansen. Among them 144 workers of Newar community are 
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engaged in Handloom Dhaka industry. The Newar workers have dominated and it accounts 
for 49 percent in Tansen (Table 1.4). The second important caste is Magar it accounts for 
23.6 percent of the total number of hired workers, Kami and Damai accounts for only 
6.4 percent of the total workers. Rice mills are least important to provide employment 
opportunities for the rural and local people. It has only 8 numbers of hired workers.

Table 1.5 gives place of origin of hired workers in individual industries in Tansen. Out of 
total of 404 workers 175 numbers of workers have been visiting from surrounding VDCs. 
It accounts for 43.3 percent of the total (Table 1.5). Local workers accounts for 42.0 percent 
(Figure 1.1).

Table 1.5: Place of Origin of Hired Workers Industries of Tansen

Types of industry

Place of Origin Hired workers

Tansen Surrounding 
VDC

Neighbouring 
district VDC

Total Hired 
workers

No % No % No % No %

1. 	Handloom Dhaka 
industry 104 43.6 110 46.0 25 10.4 239 59.1

2. 	Metallic Craft 17 58.7 8 27.6 4 14.0 29 7.5

3. 	Sweater weaving + 
Knitting 12 57.1 7 24.1 2 9.6 21 5.4

4. 	Electric loom 
Dhaka 15 31.2 19 39.6 14 29.12 48 12.0

5. 	Rice mill/ oil mill 3 37.5 4 50.0 1 12.5 8 1.0

6. 	Dairy industry 3 33.3 4 44.4 2 22.3 9 2.3

7. 	Furniture 4 25.0 9 56.2 3 18.8 16 4.0

8. 	Brick Klin 5 38.4 6 46.3 2 15.3 13 3.1

9. 	Bakary 2 16.8 5 41.6 5 41.6 12 3.3

10.	Giril industry 5 55.5 4 44.5 - - 9 2.3

Total 170 42.0 175 43.3 59 14.7 404 100

Source: Field Survey, 2005.
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Figure 1.1: Place of Origin of Hired Workers in Tansen’s industries
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1. 5.3 Industrial employment in Butwal

In Butwal there is altogether 474 of manufactured /mills. Among them Butwal spinning 
mills, Butwal Kapada, Udyog, Butwal Dagha Bitaran Corporation and cloth industries are 
very famous in terms of provide of employment opportunities for the rural people as well as 
for local people. About 2,940 workers are employed there. They belonged to local people, 
people of surrounding VDCs as well as people of neighbouring districts. 

Table 1.6: Hired and Family workers in Selected Industries of Butwal

Type of Industry No of industries Total No of workers %
1. Spinning mills 1 550 50.1
2. Cloth industry 2 160 14.6
3. Carpet industry 1 70 6.4
4. Sweater weaving+ Knitting 1 50 4.7
5. Handloom industries 2 75 6.8
6. Rice mill. 1 18 1.6
7. Dairy industry 1 55 5.0
8. Furniture 2 65 5.9
9. Metal industry 1 16 1.4
10. Brick Klin 1 27 2.5
11. Bamboo Industries 1 11 1.0
Total 14 1097 100

Source: Field Survey, 2005.
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In selected industries of Butwal total number of workers is 1097 (Table 1.6). Among 
them 550 workers are engaged in the spinning mills. It accounts for 50.1 percent of the 
total workers. Next important industries in terms of employment160 numbers of workers 
are engaged in it. It accounts for 14.6 percent of the total workers (Table 1.6). The small 
numbers of workers are engaged in bamboo industries. It accounts for 1.0 percent of the total 
worker.Table 6.20 shows that ethnic distribution of hired workers in individual industries 
of Butwal. Out of 1097 total number of hired workers about 550 workers are engaged in 
spinning mills. About 109 numbers of hired workers are Brahmin/Chhetri in the mills. In 
total it accounts for 22.0 percent (Table 1.9). Newar is the second important caste in the 
employment of Butwal industries. It accounts for 189 percent and Kami, Damai and sarki 
workers have been found to be very low.

Table 1.7: Place of origin of Hired Workers in Butwal 

Types of industry

Place of Origin Hired workers

Butwal Surrounding 
Villages

Neighbouring 
district Village

Total Hired 
workers

No % No % No % No %
1. Spinning mills 104 25.4 270 49.2 140 25.4 550 50.1
2. Cloth industry 70 43.8 65 40.62 25 15.6 160 14.6
3. Carpet industry 25 35.8 35 50.0 10 14.2 70 6.3
4. Sweater weaving 27 54.0 18 36.0 5 10.0 50 4.6
5. Handloom industry 28 37.3 32 42.6 15 20.1 75 6.6
6. Rice mills 4 22.2 6 33.3 8 44.4 18 2.0
7. Dairy industry 6 11.0 39 71.0 10 18.0 55 5.0
8. Furniture making 14 21.6 27 41.6 24 37.0 65 6.0
9. Metal industry 9 56.2 5 31.2 2 12.5 16 1.4
10. Brick Klin 6 22.2 14 51.8 7 26.0 27 2.4
11. Bamboo 8 73.0 3 27.0 - - 11 1.0
Total 337 30.8 514 47.0 246 22.2 1097 100

Source: Field Survey, 2005.

Table 1.7 shows the origin place of hired workers employed in industries of Butwal. 
Altogether 1097 hired workers have been employed in 14 industries with an average of 
78 workers in per industry (Table 1.7). The average number of workers is very high in 
industries of Butwal. Fourty seven percent hired workers came from surrounding VDCs 
(Figure 1.3). The second important source areas of workers are from local town. It accounts 
for 30.8 percent of the whole. However, neighbouring districts VDCs have accounted for 
22.2 percent. It is the least proportion among the source areas of workers. 

Industrial Linkages Urban Centers with their Hinterland Areas
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Figure 1.3: Place of origin of Hired Workers in Butwal
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Source: Field Survey, 2005.

1.6. 3	 Industrial Linkages of Madanpokhara and Doban with Tansen and Butwal 

Detailed study on industrial linkages of Tansen with Madanpokhara and Dobhan VDCs 
is analysed here. Tansen and Butwal have provided important employment opportunities 
for the people of Madanpokahara and Dobhan VDCs. In Tansen, most of the industries are 
small scale industries and they do not provide sufficient employment opportunities. But 
Butwal urban center has operated large and medium size scale industries. 

Table 1.8: Number of workers from Madanpokhara and Dobhan vDC in industries 
of Tansen

Types of industry Madanpokhara 
VDC worker No./%

Dobhan VDC 
worker No./%

Total worker 
No./%

HandloomDhaka industry 25 (49.0%) 14 (48.3%) 39 (48.7%)
Metallic craft 4 (7.8%) - 4 (5.0%)
Sweater weaving + knitting 3 (5.9%) 2 (6.9%) 5 (6.3%)
Electric loom Dhaka 8 (15.8%) 5 (17.3%) 13(16.3%)
Rice mill/oil mill 2 (3.9%) 2 (6.9%) 4 (5.0%)
Dairy industry 1 (1.9%) 1 (1.9%) 2 (2.5%)
Furniture 3 (5.9%) 2 (6.9%) 5 (6.3%)
Brick klin 3 (5.9%) 2 (6.9%) 5 (6.2%)
Bakary - - -
Giril industry 2 (3.9%) 1 (1.9%) 3 (3.7%)
Total 51 29 80 (100%)

Source: Field survey, 2005.
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Table 1.8 gives flow of workers from Madanpokhara and Dobhan VDC in selected industries 
of Tansen. Eighty workers are employed from Madanpokhara and Dobhan VDC. Out of 
the 80 workers almost 51 workers are from Madanpokhara VDC. Twenty four workers 
are employed in Handloom Dhaka industries from Madanpokhara VDC. It accounts for 
49.0 percent of the whole (Table 1.8). Out of 29 workers of Dobhan VDC 14 workers 
are employed in Handloom Dhaka industry in Tansen. These industries have provided 
employment to large number of workers. Bakary industry also not provides employment 
opportunities to the rural people. 

The second important industries are electric loom Dhaka which has provided employment 
to people of Madanpokhara. It accounts for 15.8 percent (Table 1.8). Very few nomber of 
workers are employed from Dobhan VDC in the electric handloom industries. 

Table 1.9: Flow of worker from Madanpokhara and Dobhan VDC in industries of 
Butwal 

Types of industry Madanpokhara VDC 
workers no. %

Dobhan VDC 
worker no. %

Total worker 
no. %

Spinning mills 40 (44.9%) 55 (47.4%) 95 (46.3%)
Cloth industry 10 (11.2%) 18 (15.5%) 28 (13.6%)
Carpet industry 8 (9.0%) 10 (8.7%) 18 (8.8%)
Sweater weaving + knitting 4 (4.6%) 5 (4.3%) 9 (4.4%)
Handloom industry 9 (10.2%) 7 (6.0%) 16 (7.8%)
Rice mills - - -
Dairy industry 8 (9.0%) 6 (5.3%) 14 (6.8%)
Furniture making 2 (2.2%) 9 (7.7%) 11 (5.3%)
Metal industry 2 (2.2%) 1 (0.8%) 3 (1.5%)
Brick klin 6 (6.7%) 3 (2.6%) 9 (4.5%)
Bamboo - 2 (1.7%) 2 (0.8%)
Total 89 (100%) 116 (100%) 205 (100%)

Source: Field survey, 2005.

Table 1.9 indicates number of workers employed in Butwal from Madanpokhara VDC. 
A total of 205 workers are employed from Madanpokhara and Dobhan VDC in Butwal 
industrial units. Among them, 116 workers are from Dobhan VDC and 89 workers from 
Madanpokhara VDC. A large number of workers from Dobhan VDC are employed in 
spinning mills in Butwal. It accounts for 47.4 percent of the total. From Madanpokhara 
VDC 40 workers are engaged in spinning mills. It accounts for 44.9 percent (Table 1.9). 
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1.7 Conclusion 

To shed light on the role of urban centers in rural development, empirical work of the kind 
proposed here is important. The linkage between a healthy urban center and hinterland areas 
is the precondition for balanced regional development. Urban centers are the foci of demand 
for industrial activities for rural development. They provide certain level of functions and 
services to the people living in their surrounding areas. Therefore, they are considered to 
be the engines of growth for the benefit of their vast rural hinterland. The industrial survey 
was conducted in Madanpokhara and Dobhan VDCs. The industrial information of VDCs 
was obtained through household survey based on sample size.. The change in employment 
pattern is the major impact on the hinterland study VDCs. has positive impact on rural 
people with more profit from its employment opportunities and supply of rural raw material 
in the market. It has brought change in their entire life style.

The impact can also be linked to increase in the number of industrial employment in the 
hinterland VDCs. This suggests the role of urban centers in  rural development is not only 
important but effective as well, if they are properly linked up. Urban centers and their 
hinterland areas  should be linked up in spatial, economic and industrial dimensions. In 
fact, both  locations  should not be isolated from development perspective. These urban  
centers bring industrial raw materials from rural areas and supply finished goods to 
villages. The hinterland areas are also the sources of industrial workers. 1440 workers are 
employed in Tansen and 2940 workers are employed in Butwal. Out of total 44 percent 
of workers from surrounding VDCs are employed in Tansen and 47 percent in Butwal. 
The local workers shares 42 percent in Tansen and 31 percent in Butwal respectively. 
From neighbouring districts 15 percent and 23 percent of workers are employed in Tansen 
and Butwal respectively. Since the late 1990, urban and regional development policy has 
focused to developrural areas through developing  urban centers. This deliberate policy 
intervention is sought to strengthen the connection between urban centers hinterland areas 
in the country. The findings of this study have important policy implication. It will have 
a wide relevance in the context of Nepal. A case study of the present research can help 
better understanding on the industrial role of urban centers on hinterland development. This 
study on variables can be important fields for further research in terms of the urban rural 
integrated development.
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Attitude of Mathematics Teachers toward 
 Action Research

Laxmi Narayan Yadav*

Abstract

The main objective of this paper is to explore the attitude of secondary level 
mathematics teachersin action research in mathematics. Action research is a form, 
which refers to a practical way of looking work that is done by practitioner-based 
research involves the thinking and reflecting on works. It helps to increase the 
achievement of students and develop the proficiency of teachers. It is the latest trends 
in the field of education, which is the process that individual or several teachers 
collect evidence and make decision about their own knowledge performance belief 
and efforts in order to upgrade their working efficiency.

Key words: Action research, practice, field, teacher, students.

Introduction

Attitude is the affective byproducts of an individual experience, have their bases in his inner 
urges, acquired habits and the environmental influences by which he is surrounded (Crow, 
1973, p. 240). Attitude results from personal desires and group simulation. It operates 
specific behavior patterns and is associated closely with emotional reactions.

Social psychology dictionary of education defines the attitude as ‘the attitude is the degree 
of positive or negative effort associated with some psychological object, which may be 
slogan personal intuition, ideas towards which people can differ with respect to positive or 
negative effect with the conceptual understanding’.

Action research was developed mainly by academics in education, who find it as useful way 
of working in professional education, particularly in teacher education. Action research 
is today prominent not only in teacher professional education, but also in management 
education and organization studies, school and health care work and other professional 
contexts (Ferguson, 2011, p. 11). It provides a systematic way to look at the problem that 
they face in their day to day classroom activities.

* Mr. Yadav is .............. at Central Department of Education, T.U., Kirtipur, Kathmandu, Nepal.
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If a teacher conducts the action research, it can enhance the professional status of 
teaching. Moreover, results of action research project are often shared and reported by 
classroom teachers within the educational community through conferences, workshops, 
and publication. Action research is directly related to the solution of problems, here and 
now in the local setting. Action research is an attempt by the classroom teachers to focus 
on problems that they confront. It is the research in action, a form of educational research 
in which the teacher, principal and other administrators solve their problem using scientific 
step of research  (Rao, 2007, p. 7).

Action research is a process that promotes the positive impact that teachers and administrators 
have on students achievement, which is also called as ‘on the job’ research (Rao, 2007, p. 
10). The main propose of Action research is to identify the relevant problem, search their 
cause and give the solution of the problem. It helps to increase the achievement of students 
and develop the proficiency of teachers. Action research is the latest trends in the field of 
education, which is the process in which the individual or several teachers collect evidence 
and make decision about their own knowledge performance belief and efforts in order 
to understand and improve them. Thus the main reason for teacher engaging in action 
research is to learn and improve their own teaching activities (Upadhyay, et al. 2010). 
Action research is conducted by a teacher in order to enable him/her to achieve his/her 
purpose more effectively and improve his own teaching strategies.

Action research is very useful tools to improve the classroom activities and professional 
career of teacher. It helps to increase the proficiency of teacher and achievement level of 
students. The literature portrays action research as an effective professional development 
strategy to improve teachers' practices however; it is not clear that how teacher perceive it. 
Action research is found as very beneficial, practical and as a useful kind of professional 
development tools in teaching because of its direct applicability to a teacher's classroom 
practice in teaching mathematics. Many professional development programs teach various 
courses on action research. This study follows up the secondary level mathematics teachers 
to certain what is their attitude towards action research.

Objectives

The main aim of the study was to find the attitude of teacher in action research. The •	
resultant purpose of this study is to support the improvement of students' achievement 
and to increase the quality of mathematics education. So, it is necessary to understand 
the actual attitude and experience of mathematics teacher towards action research. To 
find the attitude of secondary level mathematics teacher towards action research in 
teaching mathematics. To find the teacher experiences on action research in teaching 
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learning activities of mathematics.Thus, for this study following research questions 
were formulated.

What is the attitude of secondary level mathematics teachers towards action research •	
and how they experience on action research in teaching mathematics?

Review of Literatures

Parajuli (2013) explained in his research entitled "Attitude of Primary Level Mathematics 
Teachers towards Teaching Mathematics and Their Classroom Practices" with objectives to 
identify the teachers' attitude towards teaching mathematics and their classroom practices. 
This was the survey type research and data were gathered by opinionnaires interpret with 
Likert's five point scale. From his research, he concluded that there was positive attitude of 
primary level mathematics teachers to teaching mathematics and there was the moderate 
correlation between teachers' attitude and their classroom practices.

Cohen, et al. (2010) described in "Research Method in Education" about action research. 
According to them, action research is a powerful tool for change and improvement at 
the local level. Action research can be used in variety of areas such as, teaching method, 
learning strategies, evaluative procedures attitudes and values, continuing professional 
development of teacher. Action research is formed for the connection to research and 
practices. The contribution of action research is not only practice but also for the theory 
of education and teaching which is accessible to teachers, and make educational practice 
more reflective. It combines diagnosis, action and reflection and focus on practical issues 
found in participants.

André du Plessis (2010) prepared a paper as a guiding manual for handled the action 
research entitled “Can I improve my mathematics teaching?”In this paper he explained 
the concept of action research and the steps and research cycle; identify a burning issue 
in mathematics, classroom implementation, gather data to determine influence of class 
implementation analyze data to determine whether the action or implementation had the 
desired effect or outcome for conducting action research in school.

Upadhyay, et al.(2010) explained that, Action research is a process in which individual 
or several teachers collect evidence and make decisions about their own knowledge, 
performance, beliefs and efforts in order to understand and improve them. Thus, the main 
reason for teacher engaging in action research is to learn and improve their own teaching 
activities. 

Sarah Ultan Segal (2009) completed his research entitled “Action research in mathematics 
education: a study of a master’s program for teachers”. He summarized his research work as,
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Action research is a methodology that has been found to be valuable as a problem-
solving tool that can be provide opportunities for reflection, improvement, and 
transformation of teaching. The continued practice was highly dependent on 
time and support for action research within the school. Teachers often expressed 
the importance of having an action research community while conducting their 
capstones.

Best and Kahn,(2007), discussed about action research as, action research is done for 
immediate application. It focuses on the problem in the local setting and the findings are 
generalized in the local context. The main aim of action research is to improve the school 
practice but at the same time it develops the habits of thinking, ability to work harmoniously 
with others and professional sprit. Action research is not more than the application of 
common sense by applying scientific methods and thinking to real life problems and based 
on limited personal experiences, it improves the teacher's subjective judgments. 

After reviewing all of the above-mentioned researches, it is found that no researches 
have been done particularly on teachers' attitude towards action research at secondary 
level. Moreover, action research is very useful tools for teacher to improve their teaching 
and develop professional status. Therefore, the researcher aimed to find the attitudes of 
mathematics teachers on action research at secondary level.

Design of the Research

It is the survey method for study by using the questionnaire as a tool of data collection and 
uses descriptive statistics to analysis and interprets the data. Hence the research design of 
this study is descriptive survey.

For the research, all the mathematics teaches of secondary level who are currently 
teaching either compulsory mathematics or optional mathematics in Baglung District 
and conducted action research is considered as the population. There were 102 public 
and 29 private secondary schools on this academic year. There were 102 secondary level 
mathematics teachers in Baglung district (District Education Office, Baglung). But among 
102 mathematics teacher 73 of them conducted action research so that the teacher who 
had conducted the action research in their teaching strategies was considered the target 
population of the study. The total number of respodents teacher as the population of this 
study was 73. 

Sampling Procedures

According to district education office Baglung, out of 102 secondary level mathematics 
teacher 73 teachers were participated in teacher professional development (TPD) programme 
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and they conducted the action research and submitted to district education office (DEO). 
The researcher focused on those teachers who were participated in TPD programme. For 
the researcher convenienced and the representative sample the researcher selected the 
sample by the method of stratified sampling. In Baglung Munucipality there were 8 public 
secondary schools and respective mathematics teacher so researcher included all of them in 
research sample that represents the urban area's mathematics teacher of Baglung District. 
Next, the researcher selected the sample from the Galkot area and westen part of Baglung 
which represent the rural area of Baglung District. 

From the rural area researcher  selected 32 schools in those schools there are 32 mathematics 
teachers. The reason to select the Galkot and Western part of Baglung was that Galkot is as 
the meeting point as rural and urban area. Thus the sample of this study was 40 teachers.

Tools
One of the most important  parts of the study is data collection. The researcher tried to 
fulfill the objectives of the study by analysing and drawing conclusion from the collected 
data. This is the survey type research which usually gives the factual information. Survey 
research generally use different types of data collection tools but in this study the Likert 
scale type of questionnaire was used for the data collection. The researcher himself 
develop the set of questionnaire. First, researcher collect different statement related to 
action research to select most appropriate statements to measure the attitude towards action 
research among them then finilize the questionnaire. Each statement had five option of 
Likert scale. They were strongly agree (SA), agreee (A), neutral (N), disagree (D), strongly 
disagree (SD). The researcher sent the representative to the sample schools to collect the 
data. The representative gave the questionnaire and told him/her the way of response to the 
questionnaire. 

Analysis and Interpretation procedure

After collecting the data from sample teachers, the data was tabulate by using the following 
scale for statistical analysis. The scoring process of the questionnaires is illustrated in the 
following table.

Table No. 1

Alternatives    Positive statement Negative statement

Strongly Agree (SA) 5 1
Agree (A) 4 2
Undecided (U) 3 3
Disagree (D) 2 4
Strongly Disagree (SD) 1 5
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The study was carried out to examine the attitude of mathematics teachers towards action 
research in Government secondary school of Baglung District. Especially the objectives of 
the study were to find the attitude of secondary level mathematics teachers towards action 
research and to find the teachers' experience on action research. To achieve these objectives 
of the study, the researcher gathered data by the method of questionnaire survey and Likert 
type five points attitudes scale as a tool. The population of this study was considered as all 
the secondary level mathematics teachers of Government school in Baglung District who 
participated in TPD programs lunched by DEO Baglung. The sample of the study was 
considered as 40 secondary level mathematics teachers. Out of 40 teachers, 32 were from 
rural area and 8 were from urban area's school of Baglung District. A set of Likert type 
questionnaire was developed as the tools for data collection which are listed in Appendix-A, 
the result of the views of each statement also calculated there. Questionnaires were as tool, 
developed by the researcher by handled the pilot study in 15 secondary level mathematics 
teachers in Kathmandu Metropolitan for the reliability of tool and found that the correlation 
coefficient 0.42 and reliability coefficient 0.59, which is acceptable by A. K. Singh. The t- 
test, mean attitude score and percentage was used to determine the attitude of mathematics 
teachers towards action research.

As per analysis of t- test, mean attitude score and percentage of each statement the majority 
of mathematics teachers were in favor of positive statements. It means that the entire teacher 
had positive attitude towards action research in teaching learning activities of mathematics. 
From that, teachers were aware about the usefulness of action research but they do not use 
action research regularly due to many reasons like as timing, lack of extra facilities and lack 
of regular monitoring.

Findings 

From the research on the basis of respondents recommendations through questionnaire the 
researcher found that before using the action research in classroom, students were involved 
in off task work but after using action research or in the time of implementing action research 
students were involve in learning activities in mathematics due to asking questions about 
students, time expending other than learning, preparing homework of mathematics. Action 
research also helps students to motivate on task activities of mathematics. This motivation 
helps to improve achievement of students in mathematics. After statistical analysis of the 
collected data, the researcher derived the following results as findings of the study on the 
basis of statistical calculation (Appendix-A).

The secondary level mathematics teachers had positive attitude towards action •	
research.

The total mean calculated from mean attitude score of each statement was 3.94 and •	
standard deviation was 0.391.
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The tabulated value of •	 t at 5% level of significance and 39 degree of freedom was 1.645 
and computed t- value was 12.72.

Most of the teachers know about action research but they don't use it regularly to solve •	
classroom problem.

Teachers feel that action research is the tool to solve the classroom problem.•	

After using action research the achievement level of student in mathematics is •	
improved.

Teachers want extra facilities and payment for action research. Also they want the strong •	
implementation of Government policy and regular monitoring from related sides.

Teachers were used to conduct action research very less number and mainly to show the •	
administration, which helps them to get some facilities such as promotion in job.

Conclusions

On the basis of findings the following conclusions were drawn about the attitude of 
mathematics teachers towards action research: The secondary level mathematics teachers 
had positive attitude towards action research. All teachers know about action research but 
they do not use it to solve classroom problem. They conduct action research only to get 
some facilities from administration. In addition, teachers want the training programs about 
action research. They want the opportunities to collaborates among mathematics teachers 
through workshop, training. In short the teachers had positive attitudes towards action 
research in teaching mathematics. And the regularity and monitoring is required to effective 
implementation of this research in teaching mathematics to improve and enhanced the high 
achievements level in mathematics.
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Literature in Language Syllabus: A Study

Lok Raj Regmi*

Abstract

Although the issues of human life reflected in literary texts and the message depicted 
in them can help literature to enrich the value of society, this writing attempts to 
look at literature from pedagogic point of view. Literature, since it offers numerous 
advantages in language teaching, indeed has a place in language syllabus and the 
courses can be designed accordingly. Since literature is rooted in language and 
language sets life through its literature, language and literature are, therefore, not 
poles apart but closely interconnected. This fact further justifies for the inclusion 
of literature in language syllabus. This paper attempts to find out different roles of 
literature in language teaching along with judicious use of it and explores how the 
inclusion of literature in language syllabus is relevant.

1.1 General Background

Literature, mainly a written discourse, includes the genres: poetry, drama, essay, fiction. 
Although the root of all these genres is language, we still have debate about the inclusion 
of literature in language syllabus. Is literature supportive in language teaching? Should 
literature be a part of syllabus in language teaching? These issues have been found at the 
center of   discourse.Consulting withthe rearranged syntax and metaphorical language used 
in literature, Verghese (1957) views that literature, because of its structural complexities, 
can have nominal contribution to the teaching of language.Some stakeholders, who plead 
against the inclusion of literature in language syllabus, strongly show their resentment that 
the literary texts because of their structuralcomplexities,do not support the present approach 
of language teaching. In order to make our courses approach friendly (i.e, communicative 
approach of language teaching) our syllabus should be free of  historical dominance and 
privileged central educational position of literature and have the dominance of  linguistically 
inspired image of writing (Mac Cabe,1984 as cited in Hall).

There are views in favour of using literature in language teaching. The key concept is 
that literary texts as best studied against the background of other texts and the material 
existence of them is language. As we have argued that the one area of learners’ language 
expertise can be earned through literature and such expertise is competence. Literary texts 
can be useful to enhance learners’ language skills and be supportive to modern pedagogy. 

* Mr. Regmi is Reader at Central Department of Education, T.U., Kirtipur, Kathmandu, Nepal.
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Leech and Short(1993); Fiudernik and Simpson (1993) as cited in Hall (2005) write that 
modern stylistics and pedagogy have given much attention to speaking in language syllabus 
and classroom activities with the focus that speaking is an exact representation and the 
literary texts: drama, fiction bring a wide range of voice into social contact, the narrator in 
such texts is a kind of ventriloquist. Discourse, a language use relative to social, political 
and culture formation, is understood in its wider sense.Literary discourse can acquaint the 
students with wider variety of language use. To quote Jawarsk and Coupland (1991, p. 27) 
‘’Literary discourse is the source of many utterances since it typically  makes the use of 
wide range of styles, varieties, registers and range of language necessarily of interest to the 
students.”

1.2 Literature in the Language Syllabus

We have discussion about the place of literature in language teaching. Does literature occupy 
an important place in the language classroom? Should literature be a part of syllabus in 
language curriculum? These issues have been the points of discussion from history to date. 
Teaching language through literature or language through language or teaching literature to 
develop literaryskills: critical commentary, literary  appreciation --- etc. is a question which 
yetremains at the forefront of dispute.Some experts, since the complex nature of literature, 
i.e, undesirablefreight  of connotation, view that  the role of literature is problematic in a 
new pattern of language teaching and can have nominal contribution in language course. 
Gautam (2000) consulting  some texts of literature, mainly poems from the syllabus of 
English at Higher Secondary level raises the question on the use of teaching the loftyworks 
ofShakespeare, Milton and W.B Yeats to develop communicative competence of learners, 
when our students are unable to speak or write even simple English correctly.

There are views expressed in favour of including literature in language syllabus. Since 
literary language is not completely separate from other kinds of language, using literature 
in language teaching can help improve students’ overall knowledge of language. Hall 
(2005,p.20) views, “Fortunately not all or even most literature is textually or linguistically 
difficult. The language of literature is not fundamentally different from ordinary language 
but very much related to it”.The seminal view is expressed by Lazar (1993, p.19),’’ Literature 
should be used with students because it is motivating, stimulus for language acquisition, 
students enjoy it, and it is a fun, it is found in many syllabuses and the like.’’ It shows that 
literature can provide us with authentic materials for language teaching and occupies an 
important place in language syllabuses. “The teaching materials which literature includes 
now are not classics but written more recently with adequate language features and relevant 
themes.Literature has beenappearingas one of the useful components of English course in 
the past and at present as well” (Regmi 2009, p.3). Further we can extend the importance 
of including literature in language syllabus. Thiango (1986) as cited in Basnett and Grundy 

Literature in Language Syllabus: A Study



96 Curriculum Development Journal

(1993) views that literature not only conveys the values of the authors’ own culture but also 
manifests some universal values. 

As we have mentioned earlier, the inclusion of literature in language syllabus is still under 
the discussion. The present writing attempts to find out the place of literature in language 
syllabus and role of it in language teaching.

2. Objectives of the Study
The research had the following objectives:

Tofind out the place of literature in language syllabus.a.	

To explore the role and use of literature in language teaching.b.	

To suggest some measures  to correct  the situationc.	

3. Literature Review

Some research works related to the present study are reviewed below: 

Poovey (1986) as cited in Dhakal (1998) writes that literature should not be excluded 
from the language syllabus since it properly promotes students’ level of comprehension, 
provides actual orientation to second language and also enables students’ exposure to good 
English.

Maley and Duff (1989) are of the view that most texts of literature attempt to provide 
motivating and communicating materials and they support teaching techniques. 

Nissani and Lohani (1996) synthesizes that the best road to language proficiency lies in its 
literature, nothing is emotionally gripping so that it is remembered for a long time. 

The students need to have linguistic competence in advance to play with the literary text. 
Supporting this view, Kansakar (1997) is of the opinion that our learners should necessarily 
be equipped with adequate knowledge of vocabulary and the patterns of grammar before we 
use literature in language classroom. Stating language and literature as two parts of the same 
coin, Dhakal (1998) concluded that the role of literature in language teaching is supportive to 
develop learners’ creative and interpretive abilities. For this, literature-language integrated 
approach should be used while teaching literature in language classroom.

The seminal view is found in other research works. Following the early researchers, Kandel 
(2010)synthesized that the teaching of literature in language classroom is relevant since 
it is useful resource and provides with authentic materials to teach different aspects of 
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language: vocabulary,pronunciation, grammar, language functions etc. and it can develop 
learners’ language skills. 

The present study attempts to highlight the place of literature in language syllabus and the 
role of literature in language teaching. 

4. Methodology

In order to answer the issues related to the inclusion of literature in language syllabus and 
its role in language teaching, the descriptive and analytical research design was used. Both 
primary and secondary sources were used for collection of data. 

As a primary source, twenty English teachers teaching English at three campuses: Central 
Department of English Education, Kritipur, MahendraRatna Campus, Tahachal, Kathmandu 
and Sanothimi Campus, Bhaktapur were selected. The respondents were provided with 
a set of questionnaires (see Appendix), the filled up questionnaires were collected, and 
analyzed using simple statistical method, i.e, percentage and the conclusions were drawn 
accordingly. As a secondary source, relevant books, journals, were used mainly to establish 
the theoretical bases. 

5. Analysis and Interpretation

This section presents the analysis and interpretations of collected data to measure the 
specified objectives. An analysis is done in terms of views of the informants. The ten 
questions (see Appendix)were asked to collect teachers’ views and their responses have 
been mentioned below: 

The first question to the teachers was whether the teaching of literature has any place in 
language syllabus. Ninety five percent teachers replied in affirmative. It shows that literature 
can have important place in language syllabus. In response to the second question, seventy 
percent of the informants viewed that the prescribed course has adequate contents which 
basically contain the majority of recent texts with more language features. Thirty percent 
of them were not satisfied with the contents and they recommended for change. In response 
to the third question, ninety five percent of the teachers replied in the affirmative. But five 
percentage of them were of the opinion that the teaching of language through literature, in 
addition to develop language skills in learners, can foster the literary skills: writing literary 
appreciation, critical commentary, assimilating their life experiences with the theme of 
texts. In connection with the fourth question, a comfortable majority, i.e, seventy percent 
viewed that the reasons would be; literature has the unique manifestation of language with 
its wider varieties of use, the language of literature is authentic, motivating and literature 
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itself is a useful resource in language teaching. The respondents had seminal view to the 
query mentioned in question number five. 

In response to the sixth query, eighty percent of the teachers viewed that literature has the 
wider variety of language use, the students will more easily be familiar with unmarked 
pattern of language than with marked patterns. For them unheard patterns can be more 
interesting and memorable than heard patterns. In answer to theseventh question, most 
of them, i.e, sixty percent viewed that the new vocabulary teaching is the most difficult 
problem. Twenty percent of them replied the contexts and ten percent replied the sentence 
patterns, the next ten percent the theme. 

In reply to the eighth question, eighty percent of them viewed that the items mentioned in 
the course were adequate to teach language skills both primary and advanced and different 
aspects of language. In connection with the ninth question, eighty percent replied that 
authentic texts having more language features and relevant themes are suitable to teach 
language. In response to the last question, seventy percent of them viewed that the course of 
literature, the prescribed texts can support present approach, method of language teaching 
since the approach or method is also the reflection of each era. 

6. Conclusions and Findings
From the aforementioned discussion and analysis, the conclusion can be drawn: 

Since ninety five percent informants viewed that literature has important place in a.	
language syllabus, it should be included in language syllabus. The course of literature 
prescribed in the syllabus has adequate contents and such contents are useful to teach 
vocabulary, pronunciation, languagefunctions and skills.The learners through the texts 
of literature can develop their creative and interpretive skills. 

Seventy percent of the teachers expressed their view that the course of literature b.	
prescribed in B.Ed. (i.e. Literature for Language Development) has adequate contents 
and is supportive to develop students’ communicative competence. It is interesting, 
motivating and provides the students with authentic materials. 

Eighty percent of the informants replied that the learners will remember unmarked c.	
patterns of language more easily than marked and such patterns manifested in literature 
can be more interesting. For majority of teachers, the teaching of new vocabulary is the 
most difficult part while teaching literature in language classroom. 

About the selection of literary texts to teach language, eighty percent of the informants d.	
viewed that authentic, having more language features and thematically relevant texts 
were suitable to teach language. For seventy percent of them the texts prescribed in 
B.Ed course were supportive to present approach/ method of language teaching, they 
are enough to carry out activities in language classroom. 
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Appendix 
Questionnaires for Teachers and their Responses 

S.N Questionnaire item Response 
No of 
responses 
in %

1. Does the teaching of literature have any place 
in language syllabus? 

a. Yes 95%
b. No -
c. if no, please comment 5

2.
Does the course of literature prescribed 
in B.Ed (i. e Literature for Language 
Development) have adequate contents?

a. Yes 70
b. No
c. Comment(s) 30

3
Do you believe that the teaching of language 
through literature can foster learners’ language 
skills? 

a. Yes 95
b. No -
c. Comment(s) 5

4.
What do you think would  be the reason 
behind including literature in language 
syllabus?

a. Literature has the unique 
manifestation of language with it’s 
wider varieties of use

70

b. To teach culture 10
c. To provide them with authentic and 
motivating materials 20

5.

Literature is good resource in language 
teaching because it is:
a. Motivating 

a. Yes 90

b. No 10

b. Interesting 
a. Yes 95
b. No 5

6.

Some ELT experts    view that the inclusion 
of literature in   language syllabus can be 
counterproductive because of its structural 
complexities. Do you agree with this 
statements?

a. Yes 20

b. No 80

7. What is  the main difficulty in teaching 
literature in language classroom?

a. Vocabulary 60
b. Context(s) 20
c.  Theme(s) 10
d. Sentence patterns 10

8.
Do the texts of literature prescribed in 
Explorations in English help to teach 
language?

a. Yes 70
b. No 15
c. To some extent 15

9.
In your opinion, what kinds of texts of 
literature are suitable to teach language to our 
students?

a. Authentic texts having more 
language features 80

b. Lofty texts of great English authors 15
c. Literary texts in English by Nepalese 
authors only 5

10.

Do these texts of literature and language 
used in them really support present approach 
or method of language teaching? Give your 
opinion

a. Yes 70
b. No 20

c. To some extent 10
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Abstract 

Phosphorus is an essential nutrient element in any ecosystem. However, the increased 
discharge of phosphorus in water-bodies due to increased anthropogenic activities 
causes algal bloom called as eutrophication. Phosphorus in lake-water binds to the 
sediments and gets deposited at the bottom which may release back to the lake-
water with the change in physicochemical properties. In Phewa Lake, the preceding 
researches in distribution of phosphorus in sediment from various depths seem to be 
not carried out. Therefore, in the present study attempt has been made to determine 
three forms of phosphorus, i.e. Total Phosphorus (TP), Inorganic Phosphorus (IP) 
and Organic Phosphorus (OP) in sediment from different depths of Phewa Lake. 
For the purpose, duplicate samples from 16 locations having varying lake-depths 
were collected using grab sampler and analyzed for TP, IP and OP by colorimetric 
method. In the lake, TP was found to be in relatively high concentration (5.2 g/kg 
dw, dry weight) in sediment from the deeper part of the lake and OP was found to be 
higher (4.8 g/kg dw) in sediment from the less deep part. TP was found significantly 
higher (5.2 g/kg dw) and OP accounted for >80% of TPs at all sites indicating 
higher amount of decaying organic matter in the lake. IP accounts for about 10% 
of total phosphorus (0.85 g/kg dw) explaining higher availability of phosphorus 
in the lake sediments, which may be due to extensive use of chemical fertilizers in 
the catchment. Thus, for the sustainable utilization and management of the lake, 
further detailed study about release of phosphorus from bottom sediment is critically 
important. 

Keywords: eutrophication; nutrient release; phosphorus; lake sediments 
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Introduction

Phewa Lake, one of the lakes of national and international significance, was formed by 
obstructive depositional process as fluvio-glacial sediments were deposited in the central 
valley (Dhital, 2015). The lake has a mean depth of 8.6 m and maximum depth of 22.5 
m (Sharma et al., 2013). Change in trophic state of Phewa Lake from oligotrophic to 
mesoeutrophic and further to eutrophic from 1973 to 1990 and till now shows that the lake 
is in high risk of eutrophication (Heyojoo & Takhacche, 2014; Shrestha & Janauer, 2001). 
Expansion and intensification of agriculture, with rapid urbanization in the Phewa Lake 
watershed has been considered to be the most prominent factors of soil erosion leading 
to sedimentation in the lake reducing its capacity and life span. It has been projected 
that the lake will be completely anoxic condition by next 135 to 175 years (Heyojoo & 
Takhacche, 2014; Sthapit, 1995). Phosphorus is the nutrient directly related to the biological 
productivity of the lake. Thus, increased discharge of phosphorus in water-bodies causes 
algal bloom called as eutrophication (Kelly et al., 2013). Phosphorus in lake-water binds 
to the sediments and gets deposited at the bottom which may release back to the lake-water 
with the change in physicochemical properties of water, making the lake sediment act as 
both sink and source of this nutrient, which may vary with the lake-depth (Sondergaard 
et al., 2005). In Phewa Lake, the preceding researches on distribution of phosphorus in 
sediment from different depths seem very rare. Therefore, in the present study effort has 
been given to determine three forms of phosphorus, i.e. Total Phosphorus (TP), Inorganic 
Phosphorus (IP) and Organic Phosphorus (OP) in sediment from different depths of the 
lake. 

Materials and Methods 

Study area 

Phewa Lake lies in the Pokhara Valley of Kaski district (Fig. 1).  Pokhara Valley is well 
known for its lakes and natural beauty. Phewa Lake is one of the lakes of the Pokhara Valley 
lake-cluster (Fig. 2), which has been enlisted as the lake of international importance (Ramsar 
site) in 2016. The general morphometric characteristics of lake have been summarized in 
Table 1. 
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Figure 1: Location of Phewa Lake in Pokhara Valley of Kaski district 

84.00 84.0830

28.1670

Rupa Lake

Phewa Lake

Begnas Lake

Figure 2: Distribution of lakes (black shaded areas) in Pokhara Valley (Adapted 
from Hickel, 1973)
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Geology

Phewa Lake is formed of the complex and rugged ridges, spurs and valley bottom and the 
lake was considered to be originated by the fluvio-glacial deposition. The lake consists of 
phyllite, quartzite, amphibolite, and slate, together with a huge succession of carbonates 
as bedrock in the valley, and the stratigraphic division, i.e. Pokhara formation comprises 
fluvial gravel, silt and sand accumulated by the Seti River, along with some lacustrine 
sediment of limestone, calcareous shale, gneiss, granite, and schist (Dhital, 2015). The lake 
is elongated irregular in shape (Balla & Sthapit, 1998) with an area of 4.105 km2 (Heyojoo 
& Takachhe, 2014) at an elevation of 782 m (Sharma et al., 2013).  

Land use

In the Phewa Lake watershed, 43.6% of the land is covered by forest, 43.4% of land is 
cultivated, 4.4% of land is covered with water body and 8.6% of the land is covered with 
built-up areas. Within the watershed, mostly wetland, agriculture with terrace farming, 
single crop and double crop, built-up area, dense forest, and barren land are found around 
Phewa Lake (Bhandari et al., 2014). The lake water is used for different domestic, 
industrial, religious and recreational purposes. Hills covered with vegetation are present 
in the southern part of the lake, whereas the built-up area occupies the northern shore of 
the lake. Different rivers and rivulets such as Adheri Khola, Tholne Khola, Betani Khola, 
Lauruk Khola, Kahare Khola, Khapaudi Khola, Orlang Khola, Bulaundi Khola, Mure 
Khola, Handi Khola, Chisa Khola and Harpan Khola are the feeders of Phewa Lake. 

Climatic condition

In the Pokhara Valley, summers are humid and mild with most of the precipitation during 
the monsoon season (July-September). Lumle, 40 km north from the Pokhara city, receives 
the highest rainfall (>5600 mm/year) in the country (Panthi et al., 2015). Meteorological 
data, from 2002 to 2014, of Malepatan station shows that the maximum temperature of the 
valley ranges from 26.45oC to 28.02oC and minimum temperature ranges from 14.57oC to 
15.95oC. Similarly, annual precipitation ranges from 2719.9 to 4231 mm (Table 2).
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Table 1: General characteristics of Phewa Lake 

Attribute Lake Phewa References

Latitude 83°55’44”E to 83° 58’10”E Balla & Sthapit (1998)
Longitude 28°11’44”N to 28° 13’40”N Balla & Sthapit (1998)

Mean area increment -2 ha per year Heyojoo and Takhachhe 
(2014)

Net Reduction in area (km2) 0.475 Heyojoo and Takhachhe 
(2014)

Siltation Rate (m3) 175000 to 225000 Heyojoo and Takhachhe 
(2014)

Mean Depth (m) 8.6 Sharma et al. (2013)
Maximal Depth (m) 22.5 Sharma et al. (2013)

Lake Volume (m3) 393.2×105 Heyojoo and Takhachhe 
(2014)

Watershed Area (km2) 123 Heyojoo and Takhachhe 
(2014)

Table 2: Temporal variation in temperature and precipitation in Pokhara Valley (12 
years data from Malepatan station)

Year 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2013 2014

T max (oC) 26.45 26.6 27.008 27.29 27.81 27.18 27.43 28.02 27.72 26.99 27.15 27.21

T min (oC) 15.14 15.02 15.58 15.19 15.95 15.59 15.27 15.67 15.43 15.33 14.57 15.26

Annual
Rainfall (mm)

3925 4166.9 4086.7 2719.9 2984.5 4197.5 3640.1 3033.7 4002.6 3768.4 3062.6 4231

Source: DHM (2016)	

Sample collection and preservation

A total of 16 sediment samples from different water-depths were collected from Phewa 
Lake purposively. Representative samples from the lake were taken, where five sites were 
towards the inlet side, four sites were towards the outlet side and seven sites were around 
the mid-part of the lake near by the Barahi temple (Fig. 3a). Depth identification was done 
with the help of the bathymetric map (Shrestha & Pradhan, 2008). The mean and maximum 
depth varies between 8.6 m and 22.5 m (Table 1); whereas depth in the southwestern part 
of the lake is greater than the northern part (Fig. 3b). There are very less anthropogenic 
activities towards the deeper part of the lake compared to the southern shallow part which 
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is affected by settlement and other anthropogenic activities such as sewage from houses, 
hotels and tourism waste. 

The sediment samples were collected with the help of Ekman grab sampler, in November 
2015, traversing the lake using rowboat. The rope tied in the sampler was marked at an 
interval of one meter and the sampler was let down to the lake. After the grab sampler 
reached the bed of the lake, it was closed, pulled upward and the sediment was released to a 
clean plastic bucket. The sediment sample was well mixed and about 300 g of wet sediment 
was collected in two different polythene bags and labeled properly. The sediment samples 
were brought to the laboratory of the Central Department of Environmental Science, 
Tribhuvan University, Kathmandu, and left for drying at room temperature. The samples 
were oven dried prior to analysis. For analysis, the sediment samples were crushed into fine 
powder, sieved and stored until further analysis.

	 (a) 	 (b)

Figure 3: Map showing sampling locations (a) and bathymetric map of the lake (b) 
(Shrestha & Pradhan, 2008) 

Sample analysis

Temperature of the sediment samples was measured on-site. Parameters like pH, electrical 
conductivity (EC) and moisture content were analyzed prior to the analysis of phosphorus 
content. Temperature, pH and EC were analyzed using electrometric method (Hanna 
Wagetch pH and EC meter) and moisture content was analyzed using air and oven drying 
method. IP and TP were analyzed using standard colorimetric methods (APHA, 2005). The 
OP was calculated as the difference of inorganic phosphorus from total phosphorus. The 
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obtained data was analyzed using excel, and spatial interpretation of different forms of P in 
the lake was made using Kriging method in Arc GIS 10.1.

Results and Discussion

Physicochemical characters of sediments

Maximum temperature of the sediment was 16.8°C, whereas minimum temperature was 
15.6°C with an average value 16.09±0.3°C (Table 3). In the sediments, minimum value of 
pH was 5.36 and maximum value of pH was 6.6 with a mean value 5.9±0.41, indicating 
the acidic nature of lake sediments (Table 3). Sediment from the deeper part of the lake 
was found to be more acidic compared to the shallow part. It may be due to the higher 
deposition of organic matter in the deeper part (Kemker, 2013). In the sediments, minimum 
and maximum values of EC ranged from 51.55 µs/cm to 222.5 µs/cm with the mean value 
129.6±62.8 µs/cm. In the lake sediments, maximum moisture content was found to be 
1.16% and minimum moisture content 0.43% with the mean value 0.77± 0.22% (Table 3).

Phosphorus distribution

Inorganic phosphorus was unevenly distributed along the lake sediments. Maximum 
concentration of inorganic phosphorus was 0.39 g/kg dw (dry weight) and the minimum 
concentration of inorganic phosphorus was 0.06 g/kg dw with an average concentration 
of 0.2±0.09 g/kg dw. The maximum concentration of total phosphorus (TP) in the lake 
sediment was 5.34 g/kg dw, whereas the minimum concentration was 3.84 g/kg dw with the 
mean concentration of 4.53±0.44 g/kg dw. Concentration of organic phosphorus in the lake 
sediments was greater than the concentration of inorganic phosphorus. Similarly, organic 
phosphorus ranged from 5.16 g/kg dw to 3.54 g/kg dw with the average concentration of 
4.33±0.47 g/kg dw (Table 3). 

Table 3: Physicochemical parameters and phosphorus concentration in lake 
sediments

Parameters Unit Maximum Minimum Average ± S.D.
Temperature °C 16.8 15.6 16.09± 0.3
pH --- 6.65 5.36 5.91± 0.4
EC ms/cm 222.5 51.6 129.6± 62
Moisture % 1.16 0.43 0.77± 0.2
TP g/kg dw 5.34 3.84 4.53± 0.4
IP g/kg dw 0.39 0.06 0.2± 0.09
OP g/kg dw 5.16 3.54 4.33± 0.5

Phosphorus Distribution in Bed Sediments of Phewa Lake of Pokhara Valley Nepal
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Depth-wise distribution of phosphorus

Inorganic phosphorus was found to be higher in the deeper part of the lake and lower in 
the shallow parts (Figs. 4, 5; Table 4). Within lake, IP was found to be higher towards the 
mid-western part of the lake (Sample sites 12, 13), whereas OP in the lake seems to be 
increasing towards the east from the inlet of the lake (Fig. 6). In the lake, OP distribution 
also followed the similar trend as TP (Fig. 7). The result showed inorganic, organic and total 
phosphorus was less towards the inlet and the outlet of the lake, where lake was shallow, 
and the concentration increased towards mid-part of the lake. All forms of P showed direct 
relationship with depth of the lake. In the deeper parts, concentration of phosphorus was 
found to be higher and it was found to be lower towards the lower depth of the lake (Fig. 
4). Similar findings has been reported by Noges et al. (2007) which has shown the positive 
relationship between phosphorus content in sediment and lake-depth. 

The concentration of phosphorus in sediments from the Phewa Lake exceeds the 
concentration of phosphorus in sediments from different other similar lakes (Table 5). For 
instance, in lake Mälaren, the TP was reported to be 1.6±0.31 g/kg dw (Håkanson, 2004); 
in Jamsil Submerged Dam, it was reported to be 0.8±0.22 g/kg dw (Kim et al., 2003) and in 
lakes of Florida basin, the TP was reported to be 0.79±0.18 g/kg dw (Kenny et al., 2010), 
indicating Phewa Lake to be highly polluted by phosphorus deposition in sediments (Table 
5). 

Land use affects the nutrient concentration in any lake watershed (Vitousek et al., 1997). 
Effluents from settlement areas, agricultural land, and erosion from the forest and the 
turbulent Harpan Khola (River) might have contributed to high amount of phosphorus in 
the sediments. Concentration of total phosphorus is highest in the middle part of the lake 
increasing towards the eastern part extending to both shores towards the north and south 
(Fig. 7). Soil from the forest containing high amount of P can be a major factor, which has 
contributed in increasing the concentration of P in the lake. Other forms of P, i.e. IP and 
OP also shows the trend of being less towards the inlet and outlet of the lake and moderate 
towards mid-part (Figs. 5, 6).

Table 4: Depth-wise concentration of phosphorus (g/kg dw)

Depth (m)

P Forms ≤3 6 9 12 15 ≥18

IP 0.38 0.27 0.32 0.39 0.56 0.73

TP 4.57 4.73 4.83 4.55 4.67 4.33

OP 4.20 4.46 4.51 4.15 4.11 3.60
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Figure 4: Depth-wise concentration of IP, OP and TP

Table 5: Comparative concentration of total phosphorus different studies

Name of the lake P-concentration ± S.D. 
(g/kg dw) n References

Phewa Lake, Nepal 4.53±0.44 32 Present study
Lake Mälaren, Sweden 1.6± 0.31 14 Håkanson (2004)
Jamsil Submerged Dam, 
Korea 0.8± 0.22 20 Kim et al. (2003)

Lake Beauclair, Harris, Weir 
and Yale, Florida 0.79± 0.18 76 Kenny et al. (2010)

SD = standard deviation; 	 n = number of samples 
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Figure 5: Distribution of inorganic phosphorus

Figure 6: Distribution of organic phosphorus
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Figure 7: Distribution of total phosphorus

Conclusion

The present study revealed that the sediments were acidic in nature with a substantial variation 
in concentration of phosphorus at different sampling sites. Phosphorus concentration was 
found to be relatively less towards the inlet and outlet sides of the lake, whereas it was 
relatively high in the middle part. Inorganic phosphorus was found to increase with depth, 
i.e. 0.39±0.09 g/kg dw at 18.00 m. OP and TP increased up to nine meter depth and decreased 
slightly beyond that. Both organic and total phosphorus had concentration more than 5.00 
g/kg dw in the lake sediments, making the sediments highly enriched by phosphorus. 
Variation of phosphorus concentration site-wise and depth-wise can be attributed to the 
different land-use such as settlement, agriculture, forest, and barren land in Phewa Lake 
watershed, as there is influence of land-use in the nutrient distribution of the lake. Therefore, 
further studies about the nutrient input in the lake and release of phosphorus from the lake 
sediments is necessary for future lake management and restoration. 
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Satisfaction of Channel Member of Distribution
(A Case Study of Dairy Development Corporation DDC 

Nepal)

Surya Prasad Poudel*

Abstracts 

The time and place value of producers’ product is created by channel member of 
distribution. The satisfied channel member of distribution enhances in sales of 
producers. The satisfaction of Channel member of distribution is measured by 
economic, social and power factors. So the economic and social variables are 
important for analytical purpose. In this light the purpose of this study is to describe 
the satisfaction level of channel member of distribution in different variables and their 
level of satisfaction as it gets assigned between channel members of distribution.

Primary Data were gathered from the administration of standard data from 
distribution of five point Like Scale. The questionnaires were designed under the 
guideline of Ruekert and Churchill (1984) and analyzed opinion of 79 channel 
members of distributors of DDC Nepal with the help of different descriptive and 
inferential statistical tool. The analysis shows that more than 60% channel members 
have working experience for more than 10 years in DDC. Channel members 
of distribution have got mixed satisfaction to go along with different variables. 
Similarly they have significant differences in satisfaction as per the first factor 
(customer service, promotional activities and product wise margin). In the case 
of the second factor (product quality and financial consideration) they have not 
significant differences in satisfaction, which has been found to be only 5 percent 
level of significance on ANOVA test. The reliability and validity of internal construct 
of each item is measured by Crown Batch Alpha Value more than 0.60.

Key words: Channel member of distribution, satisfaction, behavior, margin, financial 
consideration

Introduction

It is the well known fact that the products or services are produced by producers and 
consumed or used by ultimate customers. The place of production and consumption 
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happen to be far from each other in the age of transportation and communication. In our 
time distributions or direct sales between producers and customers happen to be rare. The 
middlemen work for delivery of goods and services from producers to customers. They have 
important role in flow of goods and services from producer to customer at appropriate time 
and place. At the same time they provide information and financial return from customers 
to producers. In this regard, they can be classified into title holders and non-title holders. 
The title holder middlemen are called as the wholesalers, retailers, dealers, franchises etc. 
Likewise, transportation companies, banks, independent warehouses, advertising agencies 
etc are known as non-title holder middlemen because they have roles for facilitating in 
distribution and sales of goods in indirect ways.

The producers use different channel members for regular supply of goods toward the 
customers in anticipation of boost up in sales. Other producers, who have limited product, 
tend to sell their product directly to ultimate customers. Jeffkins (1993) argues the point 
that: to understand  distribution one needs to include every activity involved in the transfer 
of goods and services from the producer or supplier to the final user or consumer, and the 
activities of such involvement could be named as warehousing, delivery, depots, distribution, 
selling etc. In the era of mass production, diversified product at competitive market sales 
is impossible without channel members of distribution. In this context, marketing channels 
can be viewed as set of independent organizations involved in the process of making a 
product or service available for use or consumption (Louise and Adel 1982 p. 129). There 
is different level of channel of distribution in practice. However, the level of involving 
channels of distribution is a matter of goal of organization. Wore Alderson rightly expresses 
“The goal of marketing is the matching of segments of supply and demand” Boachie-
Mensah (2009) takes distribution as the process of making goods and services available in 
the right quantities and locations to those who want to buy them. Distribution can involve 
a single step or multi steps.

The middlemen have role in advertising producers’ products and providing financial support 
to producers, and in delivery of goods. Middlemen are business men, who invest their 
money and time for operating such business. They have demanding benefits and facilities 
from the producer. There is trade off of benefits and sales between the channel members 
of distribution and the producers. The strategy of middlemen selection is important to 
decision maker due to heavy increase in cost in competitive market. In business, mutual 
benefit is the understanding point between producers and channel members of distribution. 
So middlemen’s demand of different types of monetary and nonmonetary benefits from 
producers does not seem to be otherwise. Ruekert and Churchill (1984, p.226) comment 
that “recent research in channels of distribution has emphasized the importance of the 
behavioral dimensions of channel interaction”. Underscoring its importance in the 
modern market system, previous researchers have paid their efforts to finding the level 
of satisfaction of channel members on economic, social, power factors. Channel member 
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satisfaction has been typically defined as a channel member’s appraisal of all outcomes, its 
working relationship with another firm, and economic and social outcomes. Geyskens and 
steenkamp (`2000) define Channel member satisfaction as the member’s appraisal of all 
outcomes, its working relationship with another firm, including economic as well as social 
outcomes. The study of Geyskens, Steenkamp, and Kumar (1999) reveal that satisfaction is 
not a unitary construct. They conclude that the satisfaction focuses primarily on economic 
outcomes of the relationship, which proves to be substantially and consistently different 
from the results of studies adopting a more social view of satisfaction. Indeed, social 
satisfaction is the outcome of relationship between the channel members and producers. 
A channel member satisfied with the social outcomes of the relationship “appreciates the 
contacts with its partner, and, on a personal level, likes working with it, because it believes 
the partner is concerned, respectful, and willing to exchange ideas” (Geyskens, Steenkamp, 
and Kumar, 1999).

Dairy Development Corporation (DDC) Nepal is a Government owned leading milk and 
milk product manufacturer and supplier in Nepal. The corporation has been producing 
different types of products and generating a huge amount of sales according to its accounting 
statements. It has been supplying the products to its customers by the help of different types 
of middlemen. To meet its marketing goal, the company has procured 1844 Milk sales 
booth, 16 Distributers, 123 Dealers/Franchisees and 9 Milk sales centers in the major cities 
in Nepal. Currently the corporation has eight schemes of milk collection and manufacturing 
milk related products. The corporation is found to own all the milk sale centers, but other 
members of channels are merchant suppliers of DDC Nepal.   

Statement of the problem

 DDC Nepal has been producing different milk and milk products for the objectives of 
profits, and likewise supplying such products to the consumers with the help of channel 
members of distribution. Obviously, the middlemen have objective of achieving economic 
and social satisfaction with long term relation. Under economic benefits they expect of 
higher sales with significant margin, discount, commission, transportation facilities etc 
from the producer. Similarly, some middlemen are ready to supply and sell the products 
and services at low margin due to respectful behavior, and also willing to exchange ideas 
etc from the partners. Reflecting the powerful impacts after the government of Nepal has 
taken liberalized and open market policy, now monopoly market is on the way for losing its 
privilege. As a result, native private sector and international milk producers are competing 
for supply of milk and milk related product in Nepalese milk market. The milk market of 
Nepal is going to be competitive with increasing trend of consummation habit fuelled by 
faster rate of urbanization and health awareness in people. 
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Satisfied channel members boost up sales of a business organization. They work for 
financial and social satisfaction. But in DDC there appears to be the problem of economic 
and social satisfaction for the channel members. As they report, members of distribution 
are demanding more and more discount, commission, facilities, respect, advices etc from 
the producers, but the producer is looking towards downsizing on the related costs. The 
corporation staffs, on the other hand, claim that they have expectation of high volume 
of sales activities with handful collection of funds and information from middlemen. 
Understandably, such expectations of each partner may create conflict. Lamb et al. (2006) 
have explained the conflict as channel conflict, as a clash of goals and methods among the 
members of a distribution channel. The major sources of channel conflict are differences 
in goals, differences in views on the desired product lines carried by channel members, 
multiple distribution channels, and inadequacies in performance (Jobber, 2004). All these 
factors create conflict between producers and middlemen. Are channel members of supply 
of DDC Nepal satisfied on economic and social factors?  

Are channel members of distribution satisfied from the behavior of employees and a)	
subordinate of DDC?

What is the perception on product quality of DDC among channel members of b)	
supply?

Are channel members of distribution satisfied in financial consideration, including c)	
product wise margin?

Is promotional activity of DDC capable to increase satisfaction in channel members of d)	
distribution?

What is the position of relationship between producers and channel members of e)	
distribution?

Is there difference in satisfaction among channel members of distribution? f)	

Objectives of the study

The main objective of this study is to show satisfaction level of channel members of 
distribution on the basis of economical and social factors in relation to DDC Nepal. The 
specific objectives of this study are

To show the relational satisfaction between DDC and its’ distributors.1.	

	 To explore the satisfaction level in channel member of distribution along with different 2.	
factors.
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	 To analyze the satisfaction level of different channel members of distribution of DDC 3.	
Nepal.

Significance of the study

This study comprises the analysis of satisfaction on the basis of different economic and 
social factors of channel members of distributors of DDC Nepal, Dealers, Distributors/ 
Franchises, Milk sale booths. This study expects to be useful and be the milestone for the 
DDC Nepal to know satisfaction level of channel member of distribution. Furthermore this 
study will support to the board of directors and chief executive directors of the DDC to 
formulate the plan, policies, and strategies of the DDC Nepal regarding channel members’ 
satisfaction. It may also pave a stone for further study on this topic in the future.

Limitation of study

Satisfaction is multi dimensional factor, so it can be measured by use of different variables. 
This study focuses on channel members of distribution satisfaction on limited factors: 
economic and social factors. Regarding the fact that these concepts have not very much 
clearly defined, this study focuses on six variables for analysis. Besides, the study covers 
limited area rather than all channel members opinion of DDC Nepal. Moreover, it is a case 
study, so finding from this study could not be generalized in overall situation of the industry, 
but will certainly provide some ideas from the perspective of satisfaction of middlemen, 
which will be useful to the decision maker of DDC Nepal. 

Review of literature 

 Ruekert and Churchill (1984, p.226) have defined channel members’ satisfaction as “…
comprises the domain of all characteristics of the relationship between a channel member 
(the focal organization) and another institution in the channel (the target organization), 
which the focal organization finds rewarding, profitable, instrumental, and satisfying or 
frustrating, problematic, inhibiting or unsatisfying”. The satisfaction is a typical assessment 
criteria used in channel marketing (Mohr 1996). Channel members satisfaction is important 
factor of study in marketing. The researchers of this field have mostly analyzed in economic, 
social and power factors. The studies have concluded that economic factors have major role 
than in other channel satisfaction. Economic satisfaction is achieved when members of the 
channel network system value channel relationships, the objective achievement rate, partner 
efficiency and productivity, and the growth in financial resource allocations; non-economic 
satisfaction arises from factors such as the importance members place on their interactions 
with partners, how strongly their missions and goals are connected, the proactive sharing 
and discussion of their operational designs, and the level of respect experienced (Wu. And 
Lee 2012)
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A meta-analytical study by Geyskens, Steenkamp, and Kumar (1999) has revealed that 
satisfaction is not a unitary construct. They found that the results of studies where satisfaction 
focuses primarily on economic outcomes of the relationship proved to be substantially 
and consistently different. Understanding this distinction between ‘economic satisfaction’ 
and ‘social satisfaction’ is important because a channel member’s activities may produce 
economic satisfaction with its counterpart, while undermining the counterpart’s social 
satisfaction, or vice versa. Further, economic satisfaction and social satisfaction may have 
distinct consequential and interactive effects. Thus, by distinguishing the economic and social 
component of satisfaction, versus treating channel member satisfaction as a unidimensional 
construct, the role of satisfaction in managing effective long-term relationships may be 
understood better from the results of studies adopting a more social view of satisfaction. 

Economic satisfaction of the channel member’s can be evaluated on the basis of the 
economic outcomes that flow from the relationship with its partner such as sales volume, 
margins, and discounts. Ruekert and Churchill (1984 p. 224) defined economic satisfaction 
as “a channel member’s positive affective response to the economic rewards that flow from 
the relationship with its partner, such as sales volume and margins”. Economic satisfaction 
refers to the ‘evaluation of the economic outcomes that flow from the relationships’ with a 
partner, such as margins and discounts (Geyskens & Steenkamp, 2000, p.13). In an article 
Geyskens, Steenkamp, and Kumar (1999 p. 224), have explained economical satisfaction 
as “an economically satisfied channel member considers the relationship to be a success 
with respect to goal attainment. It is satisfied with the general effectiveness and productivity 
of the relationship with its partner, as well as with the resulting financial outcomes.” The 
economical factors have influencing role in channel members’ satisfaction. The more 
reward that flow to a channel member from the relationship with its partner, the higher its 
economic outcomes (Busch, 1980; Wilkinson, 1979). A study of Scheer and Louis (1992) 
has concluded that punishments generally decrease the channel member’s outcomes. The 
impact of economical factor is explain as economic satisfaction stresses effectiveness, 
financial outcomes and productivity of the relationship (Rodríguez del Bosque et al.,2006; 
Geyskens & Steenkamp, 2000). 

Ruekert and Churchill (1984 p. 224) have explain noneconomic factors as a channel 
member’s positive aspects of its relationship, in that, interactions with the exchanger 
partner are fulfilling, ratifying and easy. Social satisfaction is evaluated psychological 
aspect of channel member’s relationship, in that interactions with the exchange partner are 
fulfilling, gratifying, and facile. The various research studies had shows that increases in 
social satisfaction also encourage constructive responses between channel members and 
discourage destructive responses when problematic incidents occur between them. When 
channel members are highly socially satisfied, “they have at least one reason to think that 
recovery is possible” (Withey and Cooper, 1989, p. 523). Geyskens et al, (1999 p 224), 
had concluded that a channel member satisfied with the social outcomes of the relationship 
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“appreciates the contacts with its partner, and, on a personal level, likes working with it, 
because it believes the partner is concerned, respectful, and willing to exchange ideas”. 
Other researchers have considered satisfaction in more social terms they have defined it as an 
evaluation of interaction experiences (Crosby, Evans, and Cowles, 1990; Scheer and Stern, 
1992), the extent to which social interactions are gratifying (Dwyer and Gassenheimer, 
1992; Gassenheimer and Ramsey, 1994), and a reflection of the psychosocial well-being of 
the firm (Gassenheimer et al., 1994).

 The satisfaction on channel members shall lead satisfaction on the success of the producers. 
Channel members satisfaction also connected with productivity of the relationship with 
its partner, as well as with the resulting financial outcomes (Geyskens, Steenkamp, et al 
1999), channel member’s response to the perceived discrepancy between prior expectations 
and profits, the degree to which a firm’s expectations concerning financial and behavioral 
goal attainment are met in the relationship. Economic and social satisfaction is mainly 
investigated in the context of channel member relationships ( Huang et al 2015)

Hunt and Nevin (1974), for example, propose that channel member satisfaction will lead to 
(1) higher morale, (2) greater cooperation,( 3) fewer terminations of relationships,( 4) fewer 
individual and class action lawsuits, and( 5) reduced efforts to seek protective legislation.	

 Ruekert and Churchill, JR (1984) had developed certain construct and items of analysis 
for research on channel member satisfaction. The research fellow on this area had still 
followed these construct and questionnaire. They had tested all these construct by use of 
statistical tools. In this research, they had developed and tested five factors with 21 items by 
use of statistical tools. In this research they had tested all the construct and questionnaires’ 
reliability and validity by application of statistical tools. The primary data were collected 
under the guideline of this questionnaire.

Model of Study/ Conceptual framework

Satisfaction of channel member of distribution is multi dimensional construct. The 
construct of channel member satisfaction is of sufficient importance both theoretically and 
managerially to warrant more rigorous measurement (Ruekert and Churchill 1984). It may 
be different for different members involving in channel of distribution of the producer. 
Numerous factors could be identified and discussed regarding satisfaction of channel 
members of distribution. But those members who are involved in channel of distribution 
have expectation of economical benefits and social recognition from their work because 
they are the people who drive the work with financial and social values. This study focuses 
on satisfaction of channel members of distribution on   employees/supply representative 
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behavior, product quality, financial consideration, promotional activities, services and 
product wise margin.  

                                                                                                                                                                                                                                                                                                                                                                                                                                                                  
                                                                            Employees/Representative behavior

Product quality

Financial consideration      

Promotional activities

Services

Product wise margi

Satisfaction of channel members of

Distributions

Independent variables Dependent variable  

Research methodology

This research has been proposed along both descriptive and applied methods. Primary 
data have been collected for analytical purpose from channel members of distribution in 
Kathmandu valley Of DDC Nepal. Structured questionnaires were distributed to 250 people: 
Dealers, Distributors and Franchisees, Milk sale booths out of total population of 1142 in 
Kathmandu Valley. These samples were distributed on the basis of convenient sampling 
method. The questionnaires were designed under the guideline of Ruekert and Churchill 
(1984). For the purpose of identification of satisfaction level in economic and social factors 
in distribution of the channel members, the other six factors were tested with different items 
by using five point of Likert scale. They were very satisfied (1), satisfied (2), Undecided 
(3), Unsatisfied (4), Very unsatisfied(5). Only Eighty Three respondents participated, and 
out of them, four respondents were found to be unsuitable, so discarded. In this way, only 
79 respondents opinion were analyzed for the purpose. Cronbatch alpha of each variable 
was more than 0.6 which meant that the reliability of the construction of questionnaire was 
valid. Distributors did not participate in this study because they were rather uninterested to 
fill up the requested questionnaire. Different statistical tools like frequency, mean, standard 
deviation, factor analysis, etc were used for analysis. Hypotheses were also formed to 
identify the association of the variables in terms of CAP of the DDC.

Hypothesis of the study

Channel member of distributions satisfaction is enhancing sales through regular flow 
of goods and services to customer and providing information and financial support to 
manufacturers. Under this assumption our hypothesis is  
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H0: There is no significant difference in average satisfaction among channel members of 
distribution of DDC.

H1: There is significant difference in average satisfaction among channel members of 
distribution of DDC.

Analysis

1. Distribution profile of the channel members of distribution

Table 1 in appendix shows the different types of channel members of distribution of DDC 
participated in this study. The respondent rate of them was as high as: 6.3 percent from 
Dealers, 21.5 percent from Franchisees, 72.2 percent from Milk sale booth. But Distributors 
did not respond to fill up and participate in the research. Milk sale booth  occupied larger 
position as many as 72.2% out of 79 participants. 

2. Relationships of channel members of distribution with DDC.

The period of business operation by channel member of distribution was also another 
measuring factor of relational satisfaction. Satisfied partners could work together for a long 
period in business.  So the channel member of distribution was classified into four groups 
for purpose. Table 2 in appendix, shows that 36.7% channel member of distribution have 
been working for more than 15 years with DDC Nepal. Another 24.1% channel members 
have the experience of working together for 10 to 15 years. Only 9% channel members 
have joined DDC for less than 5 years. To recognize the important fact in this regard-- 
majority of the channel members of distributions have been operating their business for 
more than 10 years with DDC. The relationship between channel members of distribution 
and DDC does not prove to be weak. 

3. Analysis of Channel member distributors’ satisfaction at employees and supply 
subordinate behavior

 The employees’ behavior is a factor which influences the channel member of distribution. 
So the satisfaction of channel members of distribution on employees and subordinates 
has been   analyzed. The table 3 in appendix shows the opinion of channel members of 
distribution on five items of the study. Most of the channel members of distribution have a 
feeling that employees and supply subordinates of DDC is helpful. Its mean rank is 1, with 
2.37 mean. Employees’ have shown their specific need, which stands up in the 2nd rank with 
2.68 value of mean. The mean ranks of employees are polite in third position with mean 
value 2.98 that means the channel members feel the language of employee and supply 
subordinates do not happen to polite. The least satisfaction of customer from employee 
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gives suggestion with 5th rank. Most of the customers are satisfied with employees because 
they are helpful. 

4.  Satisfaction of channel members of distribution on Product Quality

 The quality of product is another factor of channel member satisfaction measurement. 
So, satisfaction on quality of DDC product is measured with the help of 6 items factor 
of product quality. The table 4 in appendix shows the opinion of channel members of 
distribution on product quality. Most of the members have the appreciative feeling that 
DDC products are favorites among their customers. The mean value is 1.38 with rank 1. 
The item perception of  quality products from other dairy mean value is 1.58, which is in 2nd 
rank. The mean rank of Dairy development products performs much better in action than 
their competitors,’ is third position, with equivalent value to 1.95. The customer of DDC 
feels the sane; the businessmen also feel the good worth to heighten the reputation of their 
shop, which is in the 4th position.  They have ranked the customers willing to pay for higher 
for DDC product than the competitors, which comes up in the 5th and the least satisfaction 
of customer from adopted product development policy by DDC comes up in the 6th rank. 
Channel members of distribution are very satisfied and satisfied in some items. Similarly 
majority members are undecided about product development of DDC Nepal. 

5. Satisfaction of channel member of distributions’ on financial consideration

Channel members of distributions are businessmen. Obviously they expect return from 
their business. The satisfaction of channel members of distribution enhance in revenue 
generation of the business organization. There are different influencing factors of customer 
satisfaction on financial consideration. Table 5 in appendix shows the five items of financial 
consideration and their satisfaction based on these items. Majority of channel members of 
distribution are satisfied with present payment policy with mean value 2.46, the first rank. 
The second mean rank present credit policy at 2.92. The satisfaction on the margin shows 
that most of them are unsatisfied, which gets 3rd rank with mean score 3.49. Margin on 
DDC is low in comparison to time devotion, which gets 4th rank with 3.62 mean value 
and high margin on DDC product than competitors’ product which comes in the 5th rank. 
The finding makes clear that majority of customers are dissatisfied in margin provided by 
DDC. 

6. Channel members of distribution Satisfaction on Product-wise Margin 

There are different products of DDC with the same nature. So these products can be 
categorized into six classes for analysis. Table 6 in appendix shows the product wise 
satisfaction of channel members of distribution on margin from these products.  The mean 
rank of Ice cream is 1 with mean value 1.43. The deviation is found to be 52.17 percent 
from mean. The satisfaction of them is in the margin from yoghurt. It has got mean value 
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2 and standard deviation 0.894. The third ranked mean value is pannier with 2.14 mean 
values and 33.97 percent deviation at mean. The mean ranking of Ghee, Sweets and Milk 
are 4th, 5th and 6th respectively. But fluctuation in opinion is less than in other products. 
Channel member of distribution are satisfied from margin of Ice-cream, yoghurt and pannier 
respectively. But majority of them are undecided on margins of sweets and milk.

7. Satisfaction of channel member of distributions in promotional activities. 

Promotional activities have found to be contributing in sales of product of the corporation. 
It has also helped to channel members of distribution in sale. So the producer has also 
launched seller motivational promotional activities. But in this study, 4 items of satisfaction 
are developed. The table7 in appendix shows the satisfaction of channel member of 
distribution on different items. The mean rank of promotional activities is less than rival 1 
with 2.76 mean. The 2nd rank position of DDC has better advertising program, which gets 
the mean value of 2.89, and the scattered opinion from the mean is 39.17 percent, and mean 
value of DDC has provided at advertising allowances is 3.03. Majority of channel members 
of Distribution are undecided about promotional activities of DDC.

8.  Satisfaction of channel member of distributions on service.

Service provided by manufacturer to channel customer of distribution is another influencing 
factor of satisfaction. It can be measured by use of multi item variables. In this study, I 
have tried to measure by use of three items. The table 8 in appendix shows, the opinion of 
channel members of distribution satisfaction in service. The mean value of easy in payment 
is 1.44 it has mean rank 1. The channel members’ opinion about goods supplied at proper 
time is 2nd rank with mean value 2.o4. But the third rank of sufficient quantities is supplied 
with mean of 2.24, which means that customers are very satisfied in payment and satisfied 
on other variables.

Test of hypothesis

Factor Analysis: The First Factor is influenced highly by the satisfaction from Promotional 
activities, Customer services and Product margins. These variables having KMO value more 
than 0.5 factor loading value. The Second factor gets influenced highly by the satisfaction 
for financial consideration, i.e. Product quality. It is the factor loading more than 0.5 in each 
variable. However, Behavior of employees and supply subordinate has equivalent loadings 
for both factors, but in the opposite manner.

The table 10 in appendix shows calculated value of ANOVA out of product margin, 
customer service and promotional activity of the company. The calculated P value of F 
test is too small as compared to tabulated value of 5 percent level of significance. There is 
a sufficient evidence to reject the research hypothesis. There is a significant difference in 
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mean satisfaction between and within group of customers at this variable. The post hoc test 
on least significance difference (LSD) method suggests that the mean satisfaction differs 
significantly from and among the customers (Milk sales booth, Dealers and Franchises) 
(or between and within customers groups). But calculated value of P, value of significance 
between dealers and Franchisees, is found too high than tabulated value, so they have no 
significant differences in satisfaction on above variables.  

The table 11 shows calculated value of ANOVA between financial consideration and 
product qualities of the study. The calculated P value of F test is much higher than tabulated 
value at 5 percent level of significance. There is sufficient evidence to support the research 
hypothesis. There is no significant difference in satisfaction among the groups of customers 
on this variable (Milk sale booth, Dealers and franchisees). The post hoc test on least 
significance difference (LSD) method also supports the result of ANOVA.

Findings 

More than 60% channel members of distribution have been operating their transactions •	
with DDC Nepal for more than 10 years. The result indicates that there is relational 
satisfaction between the producers and the channel members.

The results of descriptive statistics on variables show that:•	

Majority of the channel members of distribution are satisfied with helps of ––
employees and subordinate of DDC. But they are undecided on behavior of 
politeness in language, suggestions on problems and friendliness.

Average channel members of distribution of DDC product are very satisfied on the ––
favorites of their customers. Similarly they are satisfied with quality of the product, 
better reputation of their shop, and higher quality than other producers’ product. 
But they are undecided on product development of the DDC.

Majority of the supply members of distributions are satisfied on present payment ––
policy. They are not interested to comment on current credit policy, but are 
unsatisfied on margin provided by DDC.

Majority of the channel members of distribution are very satisfied on margin of ––
Ice cream, satisfied on margin of yoghurt, ghee and pannier but are unsatisfied on 
margin of milk and sweets.

On promotional activities majority channel members of supplies are undecided. ––

Channel members of distributions are very satisfied with payment policy, and ––
similarly with satisfied goods supplied at times. 
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Channel members are undecided about promotional activities of DDC Nepal.––

With the help of factor analysis with six variables are categorized into two groups under •	
test of KMO 0.5 values. The first factor includes product wise margin, promotional 
activities and customers’ services. The P value of F test is too small as little as 5 
percent level of significance. The satisfaction of customers Milk sales booth, dealers 
and franchisees on these variable is significantly different. But Post hoc test partially 
accepted the result of ANOVA. At 5% level of satisfaction’ there is no significant 
difference in satisfaction between dealers and franchisees. On the other hand, the factor 
two includes product quality and financial consideration. From the analysis of ANOVA 
test, there are no significant differences in satisfaction in these variables between 
dealers and franchisees and Milk sale booths. The satisfaction on given variables are 
not similar among different supply members of distribution.  

Conclusion and Recommendation

Channel member of distribution are creating time and place value of the producer’s product 
and services. Different stage of channel members could be used in business organizations. 
The stage depends on the goal of business organization. They are businessmen, so they 
have common interest of benefits or return from their business. The satisfaction of channel 
members can be broadly categorized into economic and social factors. The major factor 
is economic factor identified by previous research. This research also supports that they 
are not satisfied on margin on product rather than other factors. Majority of them have 
feeling that the products of DDC have boosted up their business and prestige in their 
profession because they are satisfied with quality of the product. The point is that social 
factor is satisfactory in DDC Nepal products. The opinion of majority channel members of 
distribution is undecided on promotional activity by the company. The internal construct of 
items having value of Cron Batch Alpha is more than 0.6 in each factor. The reliability of 
the study is supported by this fact.  	

The relational satisfaction can be justified by more than 60% channel members of distribution 
having worked experience with DDC more than 10 years. The satisfaction level of channel 
member is significantly different in product margins, customer services and promotional 
activities of the study. The research shows that the satisfaction level of channel member of 
distribution is not significantly different in financial consideration and product quality.

The behavior of employees and subordinates needs to be improved, as they arise ––
while dealing with the customers. The product development program needs to be 
lunched according to market research.

Channel members of distributions are unsatisfied on margin. Therefore it is ––
recommended to take measures after having dialogues with them.
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Promotional activities of DDC will be helpful to increase its competition in the ––
future. The majority channel members of DDC have relation of more than 10 years. 
The satisfaction level of these members is different in variables. There is significant 
difference in satisfaction among channel members of distribution on product 
margins, customer services and promotional activities. The research shows that the 
satisfaction level of them is not significantly different in financial consideration 
and product quality. This research can be applicable for DDC  in future planning, 
policy formulation and strategy development. And, as it deserves limitation, the 
findings of this study should not be generalized to other organization. 

References

Blattberg, R. C., Gary G. and Jacquelyn S. T., (2001). Customer equity: Building and 
Managing Relationships as Valuable Assets. Boston: Harvard Business School 
Press.

Boachie-Mensah, O. F. (2009). Essentials of Marketing, Excellent Publishing and Printing, 
Ghana.

Brew, Y.,  Kwabena, S. A., and Boateng, S., S. (2013). Analysis of distribution channels 
in the pharmaceutical industry in Ghana: the Case of Aryton Drugs Ltd. in the 
Greater and Eastern Regions. European Journal of Business and Management, 5 
(20), 67-82.

Busch, P. (1980). The Sales Manager’s bases of social power and influence up on the sales 
force. Journal of Marketing, 44 (Summer), 91–104.

Crosby, L. A., Kenneth R. E., and Deborah, C. (1990). Relationship quality in services 
selling: An Interpersonal influence perspective. Journal of Marketing, 54 (July) 
68–81. 

Dwyer, F. R. and Jule B. G. (1992). Relational roles and triangle dramas: Effects on power 
Play and sentiments in industrial channels. Marketing Letters, 3 (2), 187–200.

Dwyer, F. R., Paul H. S., and Sejo Oh (1987). Developing Buyer-Seller Relationships. 
Journal of Marketing, 51 (April), 11–28.

Gassenheimer, J. B., and Rosemary R. (1994). The Impact of Dependence on Dealer 
Satisfaction: A Comparison of Reseller-Supplier Relationships. Journal of 
Retailing, 71 (3) 253–266.

Geyskens I., Steenkamp J-B. E. M., and Kumar,N., (1999). A meta-analysis of satisfaction 
in marketing channel relationships.  Journal of Marketing Research,36 ( 2), 223–
238.

Satisfaction of Channel Member of Distribution (A Case Study of Dairy...



128 Curriculum Development Journal

Geyskens, I., Steenkamp J-B. E. M (2000). Economic and Social Satisfaction: Measurement 
and Relevance to Marketing Channel Relationships. Journal of Retailing, 76 (1), 
11-32. 

Huang,Q., Oh, C. Xi, Davison, R.M., and Hua, Z. (2015). Understanding buyers’ loyalty to 
a C2C platform: The roles of social capital, satisfaction and perceived efficiencies 
of e. commerce, institutional mechanisms Blackwell publishing itd, information 
system journal.

Hunt, S. D., and Nevin, J. R., (1974). Power in a channel of distribution: sources and 
consequences.    Journal of Marketing Research 11 (May), 186-193.

Jefkins, F. (1993). A First Course In Marketing, 2nd Ed, DP Publications Limited, Aldine 
Place, London W12 8AW, UK.

Jobber, D. (2004). Principles and Practice of Marketing 4th Ed. McGraw-Hill Education, 
(UK) Limited

Lamb, W. C., Hair, F. J., and McDaniel, C., (2006). Marketing, 8th, South-Western, 
Thomson Corporation.

Louis W. Stern and Adel I. EI-Ansary,(1982). Marketing Channels, 2nd edition. Englewood 
cliffs, N. J. Printic Hall.

  Mohr,J.J,Fisher, R. J. and Nvien, J. R. (1996). Collaborative communication in interfirm 
relationships : Moderating effects of integration and control.  Journal of Marketing,  
60( 3),103–115.

 Ruekert, R. W. and Churchill, G. A. Jr (1984).   Reliability and Validity of Alternative 
Measures of Channel Member Satisfaction. Journal of Marketing Research,21( 
2), 226-233.

  Scheer, L., K. and Louis W. S. (1992). The Effect of Influence Type and Performance 
Economic and Social Satisfaction Outcomes on Attitude Toward the Influencer. 
Journal of Marketing Research, 29 (February),  128–142

Wilkinson, I. F. (1979). Power and Satisfaction in Channels of Distribution. Journal of 
Retailing, 55 (Summer) 79–94.

Withey, M. J. and Cooper, W. H. (1989). Predicting Exit, Voice, Loyalty, and Neglect. 
Administrative Science Quarterly, 34 (December), 521–539.

Wu, F. and Lee.Y., (2012). Investigation channel power and satisfaction in a marketing 
Channel. 2nd international, conference on humanities and Geography and economics 
Singapor, April , 28,29.



129

Appendix

Table: 1.Frequency table of Channel members of distribution profile

Frequency Percent Cumulative Percent
Valid Dealers 5 6.3 6.3

Franchisees 17 21.5 27.8

milk sale booth 57 72.2 100.0

Total 79 100.0

Survey : 2070

Table: 2 Period of business operation

Frequency Percent Cumulative Percent
Valid Less than 5 year 9 11.4 11.4

5 to 10 year 22 27.8 39.2

10 to 15 years 19 24.1 63.3

Above 15years 29 36.7 100.0

Total 79 100.0

Survey: 2070

Table: 3 Items of employees and supply subordinate behavior

Behavioral Satisfaction V.s S Un.D Un.s v. uns, Mean M.rank 

Employees are helpful 17 37 5 19 1 2.37 1

Employees understand my specific needs 17 28 6 19 9 2.68 2
Employees give suggestion to my 
problems. 10 21 7 29 12 3.15 5

Employees are polite 9 25 17 22 6 2.89 3

Employees are friendly 5 27 8 31 8 3.13 4

Survey: 2070                                                                       Cron bach Alpha: 0.82 
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Table: 4 Items of product quality

Product  quality
VS S U US V. US Mean M. 

Rank
They are favorites among our customer 57 18 1 2 1 1.38 1
They are good worth and heighten the reputation 
of my shop 18 41 14 5 1 2.11 4

A product development policy as customer need 6 30 26 14 3 2.72 6
My customers are willing to pay for higher for 
DDC product than the competitions’ 21 34 17 4 3 2.16 5

Perception of superior qualities than products 
from other dairy 41 33 2 3 0 1.58 2

Dairy development product perform much better 
in action than their competitors’ 30 36 2 9 3 1.95 3

Survey: 2070                                                                            Cron bachs’ alpha: 0.687 

Table: 5 Items of customer satisfaction on financial consideration

Financial consideration V S    S U US V.US mean M. rank
High margin on DDC products than 
competitors’ product  1 8 2 32 36 4.19 5

Margin on DDC is low with compare to time 
devotion 1 18 6 39 15 3.62 4

I am very happy with the margins I received on 
DDC product 1 19 8 42 9 3.49 3

Present credit policy of DDC 16 17 1 17 18 2.92 2
Present payment policy of DDC 20 35 4 8 12 2.46 1

Survey:2070                                                                                     Cron Bach Alpha: 0.651 

Table: 6 Items of customer satisfaction on product margin

Product wise margin V s S Un US VUS mean M. rank   SD
Milk   1 21 5 38 4 3.33 6 1.024
Ghee   4 13 1 3 1 2.27 4 1.077
Pannier   2 16 1 2 0 2.14 3 0.727
Yoghurt   6 11 2 2 0 2 2 0.894
Ice-cream   14 6 0 1 0 1.43 1 0.746
Sweets   0 4 9 6 2 3.29 5 0.902

Survey: 2070                                           .                                   Cron Bach Alpha: 0.773
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Table: 7 Test of channel members satisfaction on promotional activities

Promotional activities   V S S U US VUS mean M. rank

DDC has better advertising program 3 39 8 22 7 2.89 2

DDC has provided advertising allowance 2 34 8 30 5 3.03 3

Promotional activities lesser than rival 4 38 11 25 1 2.76 1

Survey: 2070                                                                                  Cron Bach Alpha: 0.617 

Table: 8 Test of channel members satisfaction on customer service

Satisfaction on customer service   V S S U US VUS mean  M.rank

Goods supplied at proper time 23 42 2 12 0 2.04 2

Sufficient quantities are supplied when order 16 43 1 17 2 2.32 3

Easy to payment     54 20 0 2 2 1.44 1

Survey: 2070                                                                                   Cron Bach Alpha: o.682

Table: 9  Rotated Component Matrixa 

Component

1 2
Behavior sum of employee and supply subordinate -.481 .469

Product quality .146 .699

Financial consideration .027 .745

Product wise-margin -.541 .150

Promotional activities .910 .267

Customer services .910 .267

Extraction Method: Principal Component Analysis. 

Rotation Method: Varimax with Kaiser Normalization.

a. Rotation converged in 3 iterations.

Satisfaction of Channel Member of Distribution (A Case Study of Dairy...
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Table : 10 ANOVA for first factors

BART factor score   1 for analysis 1
Sum of Squares df Mean Square F Sig.

Between Groups 18.174 2 9.087 11.544 .000
Within Groups 59.826 76 .787

Total 78.000 78

Table : 11 ANOVA for Second Factor

ANOVA
BART factor score   2 for analysis 1

Sum of 
Squares Df Mean Square F Sig.

Between Groups 1.303 2 .651 .645 .527
Within Groups 76.697 76 1.009
Total 78.000 78
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Perception of Clients towards Ayurvedic Health  
Facilities in the Central Ayurveda Hospital

Sadhu Ram Aryal*

Abstract 

This research was conducted in the Central Ayurveda Hospital, Nardevi, Kathmandu.  
The main objective was to find out the perception of the patients/clients of the hospital 
on the services provided from Ayurvedic health facilities. In total, 422 patients/
clients were sampled – following systematic random sampling method. The analysis 
of socio-demographic statistics revealed that patients of different age groups visit 
the hospital (from 6 days old baby to 84 years old man). More patients were between 
18 to 42 years old. Comparatively, greater population of male patients had approach 
in Ayurvedic health facility than the population of females. The result has shown that 
people with higher caste had greater approach in health system, and both educated 
and uneducated people come to Ayurveda health centre. A large number of patients 
were found satisfied with the doctor’s behaviour, and a small number of patients 
were still dissatisfied. Altogether 95.97% patients think Ayurvedic drugs are effective 
and 4.03% think these drugs are not effective. 

Key Words: Ayurveda, perception, patient, client, satisfaction, dissatisfaction, 
traditional healing 

Introduction 

Ayurveda is the indigenous and traditional healthcare system. It practiced as the major 
healthcare system in Nepal since time immemorial. WHO has defined the traditional medicine 
as: “It is the sum total of the knowledge, skills and practices based on the theories, beliefs 
and experiences indigenous to different cultures, whether explicable or not, used in the 
maintenance of health, as well as in the prevention, diagnosis, improvement or treatment of 
physical and mental illnesses”. The WHO Traditional Medicine Strategy paper 2002-2005 
explains that traditional, complementary and alternative medicine attracts the full spectrum 
of reactions, ranging from uncritical enthusiasm to uninformed skepticism. Yet the use 
of traditional medicine remains widespread in developing countries. In many parts of the 
world, policy-makers, health professionals and the public are wrestling with the question 
about the safety, effectiveness, quality, availability, preservation and further development 

* 	 Mr. Aryal is..................... at Mahendra Ratna Campus, Tahachal, T.U., Kirtipur, Kathmandu, 
Nepal.
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of this type of health care. Meanwhile, in many developed countries, complementary and 
traditional medicine is becoming more popular. The percentage of the population, which 
has used complementary and traditional medicine at least once, is 48% in Australia, 50% in 
Canada, 42% in USA, 38% in Belgium and 75% in France (WHO, 2005).

Expenditure on TM (traditional medicine)/CAM (Complimentary and alternative medicine) 
is growing rapidly in many parts of the world. In Malaysia, about US$ 500 million is spent 
annually on this type of health care, compared to about US$ 300 million on allopathic 
medicine. In the USA, total out-of-pocket CAM expenditure was estimated to be US$ 2700 
million in 1997. In Australia, Canada and the United Kingdom, annual CAM expenditure is 
estimated at US$ 80 million, US$ 2400 million and US$ 2300 million respectively (WHO 
2008).

In Nepal, Ayurvedic health services are being provided by the government through pharmacies 
since 1973 BS. The Department of Ayurveda was established under the Ministry of Health in 
2038 BS. But there has not been much development of Ayurveda science in Nepal. Although 
Ayurveda science has tremendous potentials, no clinical researches have been conducted in 
this regard. Most of the ethno-botanical researches, researches on indigenous knowledge 
etc. are conducted by either botanists or anthropologists. For the sake of development of the 
Ayurvedic science and procurement of efficient manpower, Ayurveda Health Policy (AHP) 
has emphasized the establishment of specific institutions. It has proposed the establishment 
of a National Ayurveda Study Center for quality service, management of manpower, 
research on Ayurveda and resource management etc. However even after a decade of policy 
promulgation, there has been no significant progress in this regard (www.ayurvedtoronto.com). 
The country has only one central level Ayurveda Hospital in Kathmandu with 118 beds and 
one regional hospital with 30 beds in Dang. Besides this, 14 Zonal Ayurveda Ausadhalayas, 
61 District Ayurveda Health Centers and 216 Ayurveda Ausadhalayas (dispensaries) are 
in operation. There is no significant difference between Zonal Ayurveda Aushadhalaya 
and District Ayurveda Health Center. Till now a dozen of private Ayurveda hospitals are 
running in the country. Most of them are located in Kathmandu. Similarly, Ayurveda 
Campus Kritipur, Bijauri Campus Dang, and Birgunj Ayurveda Campus are also running 
their own teaching hospitals. (Bajracharya 2010)

Objectives of the Research 

The general objective of this research was to assess and describe the perception of the 
patients/clients of Central Ayurveda Hospital, Nardevi on the services provided from 
Ayurveda Health Facilities. Specific objectives were to:

find out the socioeconomic status of the patients of Ayurveda health centre;a)	
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identify the relationship between patient and Ayurveda health workers, pharmacists b)	
and other related persons regarding their behaviors;

assess the perception of the respondents towards Ayurveda drugs; andc)	

analyze the perception of respondents towards health services given in the Ayurveda d)	
health facilities. 

Methodology 

The research was cross sectional and descriptive. It attempted to explore the perception 
of Ayurveda care-seekers who receive services from Ayurveda health facilities. The total 
patients/clients in Central Ayurveda Hospital in year 2070/2071 were 1,15,410. (Source: 
Nardevi Ayurved Hospital). The number of the patients/clients of Central Ayurveda 
hospital, Nardevi who came within a month was considered as the sampling frame. For this 
purpose, the total number of patients who received services from the Hospital in the fiscal 
year 2070/2071 was taken as standard and divided by 12 months to calculate the number of 
patients for a month. Thus it was calculated that approximately 9617 patients come there 
in a month. For the selection of individual patient/client as sample, systematic random 
sampling was done.

It was calculated 422 Sample size by taking following value:

Level of confidence: 95%, for this level of confidence the “Z” value is 1.96

Margin of error (D): 5% = 0.05

Baseline value of indicator: 0.5

Probability of Response Rate (p): 90% = (0.9)

Then sample size (n) = z2pq/D2 

			   = (1.96)2*0.9*(1-0.9)/ (0.05)2

(Where the non-probability (q) =1-p, so q=1-0.9)

			   = 384.16

			   = 384

As we are taking the response rate only 90%, for 100% achievement, 10% of 384 are 
added to 384.

So, 384+10% of 384 = 384+38 = 422

In the hospital, there were 8 departments, so sample of patients has been selected by PPS 
(proportionate to population size) method.

Perception of Clients towards Ayurvedic Health Facilities in the...
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Proportionate to Population Size

Departments in Central Ayurveda Hospital Sample Size

Kaya Chikitsa I 90
Kaya Chikitsa II 79
Kaya Chikitsa III 110
Shalya & Shalakya 54
Balaroga 17
Stri-prashuti 22
Panchakarma 20
Acupunture 30

Total 422

(Field Survey, 2015)

In this study data, were collected through interview schedule which included close and 
open type questionnaires.

Interview Schedule: Scheduled questionnaire was administered to the patients/clients of the 
hospital, after briefing the objective of the study. The schedule had contained the questions 
about doctor-patient relationship, Ayurveda drugs and health facilities. Besides, opinions/
views were collected openly from the patients/clients for the development of Ayurveda 
health services in Nepal. 

Interview: Experts in the concerned field were interviewed regarding the status of Ayurveda 
health facilities and manpower.

Observation: A direct observation method was adopted during the study period in the 
hospital. This method helped to find the variance between practicing and saying.

After collecting the desired information or data through interview schedule, they were 
verified manually to reduce possible error and categorized into different relevant headings 
and subheadings. Both quantitative and qualitative analysis was done. The quantitative data 
obtained from structured questionnaires were first processed through validation, editing 
and coding. Secondly, the processed data have been presented in tabular form. Finally, data 
were interpreted with additional information. In short, the nature of this study was basically 
descriptive and explanatory. Simple statistical tool i.e. numbers and percentages have been 
used to present data, which has enabled to present a scenario of the prevailing perception 
of the patients on the services provided from Ayurveda health facilities.



137

Analysis and Interpretation

For analysis, some important data are presented in the table as follows. 

		  Table 1:  Reason for Visiting Nardevi Hospital

 S.N.  Reasons Number Percentage

1 Jaundice 59 13.98
2 Problems in abdomen 165 39.09
3 Problems of bone & joints 88 20.85
4   Respiratory problems 19 4.50
5 Piles 6 1.42
6 Skin Problems 7 1.65
7 Gyeno & Obs. Problem 22 5.21
8 Urinary Problems 10 2.36
9 Fever 6 1.42
10 Diabetes/Sugar 7 1.65
11 Hypertension 8 1.89
12 Sinusitis 17 4.02
13 Others 8 1.89

Total 422 100

(Field Survey, 2015)

Above table shows, it was found that 13.98% people visiting the hospital had Jaundice, 
39.09% had problems in abdomen, 20.85% had problems of bone and joints, 4.50% 
had respiratory problems, 1.42% had piles, 1.65% had skin problems, 5.21% had gyeno 
problems, 2.36% had urinary problems, 1.42% had fever, 1.65% had diabetes (sugar), 
1.89% had hypertension, 4.02% had sinusitis (Pinas) and 1.89% had other problems like 
headache, eyes and ear problems. Results show that more people have the problems of 
gastrointestinal tract like gastritis, constipation, piles, jaundice etc.

Respondents’ Satisfaction towards Doctor’s Behaviour 

Patients’ satisfaction towards doctors’ behaviour is important for uplifting positive 
perception of the patients towards Ayurveda; so the researcher asked to them if they were 
satisfied by the doctor’s behavoiur and saying. The result is presented in the following 
figure. 

Perception of Clients towards Ayurvedic Health Facilities in the...
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Figurte:1 Satisfaction of the Respondents towards Doctor’ Behaviour 
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0

0

Satisfied 
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It has been found that 81.71% patients were satisfied by doctor’s saying whereas 18.29% 
were dissatisfied from them. Among 328 patients, 268 were satisfied by the doctor’s saying 
regarding their health problems whereas 60 were dissatisfied.

Table 2: Practice of Investigation in Ayurveda Hospital 

Types of Investigation Number Percentage
Blood 172 40.75
Stool 75 17.77
Urine 88 20.85
Semen 7 1.65

X-ray
USG

36
44

8.53
10.42

Total 422 100
(Field Survey, 2015)

It has been found that doctor has suggested 40.75% patients to investigate blood, 17.77% 
stool, 20.85% urine, 1.65% semen, 8.53% X-ray and 10.42% USG. This shows that most 
of the diseases in hospital are confirmed by blood test.
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Figure :2 Condition of Drugs Prescbring by the Doctor
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It has been observed that the doctor had prescribed different types of medicine to 96.67% 
patients. 3.33% patients were suggested to change their habits like doing exercise regularly, 
changing the eating pattern, etc. This shows Ayurvedic doctors also try to solve health 
problem by changing behavioral pattern.

Figure 3: Knowlwdge about side Effects of Drugs
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0 0
Figure 3: Knowlwdge about side 

Effects of Drugs
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It has been found that only 0.95% patients had the knowledge of side effects of Ayurvedic 
drugs, whereas 99.05% had no idea of side effects. It shows that people are not aware of 
safety of Ayurvedic medicine; and it can be concluded that most of the patients are positive 
towards Ayurvedic drugs.

Table 3:  Perception of Respondents towards Quality of Ayurvedic Drugs

S.N. Quality of Drugs Number Percentage

1 Good 75 17.78

2 Medium 319 75.59

3 Bad 28 6.63

Total 422 100

(Field Survey, 2015)

Altogether 17.78% patients said Ayurvedic drugs have good quality, 75.59% said these 
drugs have medium quality and 6.63% said they have bad quality.

4.3.8 	 Negative Perception towards Ayurvedic Drugs

If the medicine is disliked by patients, there is more chance for not taking it properly. So 
it is better to find cause and try to remove it. It is important to know the cause of disliking 
Ayurvedic drugs. The patients who said that the quality of Ayurvedic drugs is bad were 
asked again why they think so.

Table 4: Negative Perception of Ayurvedic Drugs

S.N. Causes Number Percentage

1 Packing is not good 4 14.29

2 Unpurified 6 21.43

3 Mixing is not good 16 57.14

4 Others 2 7.14

Total 28 100

(Field Survey, 2015)

It was found that 14.29% patients dislike these drugs because they think packing of these 
medicines is not good; 21.43% dislike because it is not purified, and 57.14% dislike due to 
its mixing.
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Table 5:  Perception on Cost of Ayurvedic Drugs

S.N. Cost of Ayurvedic medicine Number Percentage
1 Expensive 227 53.79
2 Cheap 21 4.98
3 Medium 141 33.41
4 Don’t know 33 7.82
   Total 422 100

(Field Survey, 2015)

It has been found that 53.79% patients think Ayurvedic drugs are expensive, 4.98% think 
they are cheap, 33.41% think the cost is medium, and 7.82% do not have any idea of its 
cost.

Perception towards Ayurveda Health Facilities

It is very important to know what kind of health facilities are provided from Ayurveda health 
centres and hospitals. A hospital will be popular if the health facility given by it is good. 
The health facilities are directly related to uplift the perception of patients towards Ayurved 
health centre, so the researcher administered the question about it among the respondents. 
The result is presented below.

 Figure 4: Attitude towards Health Facilities of Ayurved Centre

77.96%

22.04%

0 0

Good

Bad

Altogether 77.96% patients think the facility of hospital is good, and 22.04% think it is bad. 
This shows that more patients like the facility of the hospital.
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Suggestions to Develop Ayurveda

The patients were asked what the government/NGO should do to develop the Ayurvedic 
health facilities. People think that the government should have a strong vision and policy 
towards Ayurveda. It is a national treatment therapy, so it’s a duty of the government to 
develop it. Different departments should be established in hospitals. Many Zonal hospitals 
should be established; so that people can easily take the services of Ayurveda. Some said the 
medicinal plants of Nepal should be conserved. Some said Government should educate the 
people about the Ayurveda and herbal medicine. Ayurveda Hospital should be established 
in different parts of the country, so that it will accessible for all Nepalese people.

Figure 5: Suggesting Condition for Taking Ayurvedic Facilities

99.05%

0.95%0.00%

0
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It has been found that 99.05% patients will suggest others to take Ayurvedic treatment 
because it is safe and effective. 0.94% said they will not suggest others to take these 
facilities because it takes a long time to cure diseases. This shows that the perception of 
care seekers is positive towards Ayurveda.

Discussion of Results

The patients had come from different parts of the country. The highest number of patients 
were from Bagmati zone (57.78%) and lowest from Mahakali zone (0.08%). 49.28% were 
Brahmin and Chhetris, 39.57% were Janajati/aadibasi, 7.58% were dalits and 3.55% were 
others. Regarding their education, 18.48% were illiterate, 24.17% were literate, 12.55% 
were educated at pre-primary level, 14.69% were secondary level, 17.77% were higher 
secondary level, 11.37% were Bachelor’s level, 0.94% were in Master’s level. Regarding 
the occupation of the patients, 22.51% were housewives, 17.06% were farmers, 4.26% 
were labourers, 5.92% were businessmen, 9% were job holders, 19.43% were students, 
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5.21% were self-employed, 15.11% were unemployed and 1.42% were involved in other 
jobs. The greatest number of patients (about 39.09%) had come to hospital due to problems 
of abdomen, 20.85% had bone and joints problems, 13.98% had Jaundice, 4.5% had 
respiratory problem, 1.42% had piles, 1.65% had skin problems, 5.21% had gynecological 
problem, 2.36% had urinary problem, 1.42% had fever, 1.65% had sugar, 1.89% had 
hypertension, 4.02% had sinusitis and 1.89% had other illnesses. These patients had got 
information of hospital from their friends (31.75%), relatives/neighbors (24.17%). 0.47% 
cases were referred cases. After examination the doctors had told 77.72% patients about 
their disease. 44.31% patients had simple diseases which can be treated by a short course 
of treatment. 27.96% had chronic diseases, which required long term treatment. 2.36% had 
incurable diseases and 3.08% were suggested to go to higher hospital. Among them 63.51% 
were satisfied by the doctor’s saying. 

After analyzing the data it was found that 27.96% patients were called for recheck after one 
week, 64.92% after two weeks, 5.45% after one month and 1.65% were not called again. 
69.66% patients were suggested for different types of investigation. Among this blood test 
has been suggested for a large group of patients (43.83%). After examination the doctor had 
given medicine to 96.68% patients. The doctor/pharmacist had told 93.87% patients how to 
take medicine. 71.56% patients explained how to take medicine. 99.05% did not know the 
side effects of Ayurveda drugs. 17.77% liked the quality of Ayurveda drugs, 49.52% liked 
the tablets form of medicine. Regarding the cost of medicine, 53.79% respondents said 
Ayurvedic medicines are expensive. 95.97% patients said Ayurvedic drugs are effective. 
Among the old patients, 85.96% said that they had ever cured from Ayurvedic medicine.

Regarding the services from hospital, 77.96% patients had liked it. 54.97% had said 
hospital facility is sufficient to solve their personal health problem. 45.02% had suggested 
elaborating laboratory, to start emergency services, to give the specialist services etc. 
Patients emphasized on development of Ayurveda. They said government should have 
a strong vision and policy on Ayurveda. Medicinal plants should be conserved. Some 
suggested farming the medicinal plants and using them in medicine. Some patients 
suggested developing Ayurveda as evidence based system. Though 22.03% disliked the 
services of hospital due to lack of specialist, incomplete laboratory, insufficient drugs and 
lack of infrastructure, many people had positive perception towards Ayurveda – as 99.05% 
patients suggested other people to take Ayurveda health facilities.

Conclusions 

Patients had focused on development of Ayurveda – pointing out the need to have a strong 
vision and policy on Ayurveda. Most people have positive perception towards Ayurveda. 
The patients and clients think it is safe and effective and has no side effects. Most of the 
patients think Ayurvedic medicine takes a long time for treatment. Though it is a national 
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health system, government has not given emphasis on the development of Ayurveda. For 
improving and making all-round development of Ayurvedic System of medicine, extensive 
research should be conducted on different aspects of Ayurveda such as literary and 
conceptual research, educational research, drug research, clinical research and experimental 
research, so that it would be possible to make this system more effective, reliable and 
acceptable. The quality of Ayurvedic drugs and the products in market which are selling 
in 	 the name of Ayurveda should checked by government. The specific treatment of 
Ayurveda such as Panchakarma therapy, Ksharsutraetc should be available in hospital. All 
departments must have specialist doctors with a good knowledge of Ayurveda. Lab should 
be well established in the hospital.
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War, Class, and Market: Counter-epic Path in Barrett 
Watten’s Progress, Under Erasure, and Bad History

Dr. Saroj Koirala* 

Abstract

The three counter-epic poems by Watten candidly deal with various public issues. 
Resistance to war, class struggle against oppression, labor exploitation by corporate 
tycoons, international political developments, human rights, and governance are 
some of Watten’s landmark poetic issues. Marching towards the epic-standard in 
length and gravity his works break other epic indicators. Moreover, the prime concern 
of his works is to criticize the mentalities that appreciate war. Unlike other war 
poems his works look at it from the perspective of others. Furthermore, he exploits 
many other poetic devices like collage, satire, and mathematical propositions in 
order to reinforce his message. 

Keywords: Antagonism, class, collage, exploitation, market, terror, voice.

Contemporary poets normally prefer writing short poems. They rarely venture to compose 
long poems of epic lengths. But, Barrett Watten is an exceptional poet who has been 
fascinated towards the poetry of epic length. Moreover, his book-length poems can better be 
called counter-epics as they fundamentally meet the standard of length at the cost of many 
other traditional requirements. Yet, his counter-epics surely contain some serious matters 
of contemporary life. The devastation and cultural decay caused by war, class concerns, 
globalization of information and knowledge, human rights are some of such issues which 
almost reach to the epic height. 

Progress

Progress (1985) beginning with the term “Relax” and ending with “slowness” spreads over 
200 pages. The terms are significant as they indicate the passive state of the society and the 
academia towards various surrounding events and circumstances that can affect public life. 
The work makes frequent direct comments on several socio-cultural issues. The matters of 
war and horror, governance system of state, performance of great political figures, issues of 
class conflict, international politics, and human rights issues are elaborately discussed. 

* 	 Dr. Koirala is Reader at P.N. Campus, T.U., Pokhara, Nepal.
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The poem whole-heartedly opposes the idea of war. In order to eliminate destructive wars 
it is engaged in revealing the abuses of battling. 

I undelimit knife of the times.
War is resident vocabulary.
The academics are pigeons
With recessive traits,

Breeders…. (56)

It is suggested that the development of history is not under control; every phase of history 
is under the domination of war. The academics who oppose war are helpless like pigeons. 
This has remained a tendency from the past to the present. 

Watten believes that over engagement with war has not only weakened the ideals of the 
state but it has also seriously damaged the ideals. 

 And doubt it, to control by dis-
Orientation.
Eisenhower
Did not come to power.
Terms for the period, state….

Figure. State is served from
States of affairs? You
Speak for themselves,
Materials,

the voice comes out…. (23)

He opines that political power is gained by disorienting the people and he raises a doubt 
whether political power honestly serves the nation, and also urges to give voice to the 
voiceless. Watten seems to believe that if the real conditions of the people at the margins 
are spoken, they will automatically get their voice. The poet is guided by the principle 
that a work can achieve the social recognition only if includes material realities shared 
with the rest of the world (Arnold 148). Because of the repression of public voice the state 
mechanism has been weakened. 

Progress is full of sights and sounds of terror. The assaults in the battlefield, massacre, 
aircraft bombing and accidents are scattered throughout: 
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Equals high hurdles analogy.
Thou shalt give first aid
To victims.
A mile away,

A helicopter down in a hedge…. (43)

The stanza pictures a horrible scene of war. In the assault area people are being killed and 
injured. Some volunteers are providing the first aid treatment to the injured people in an 
area, whereas in a nearby section the bomb-dropping helicopter has been destroyed by a 
launcher. In the next section of that area:

The sky retaliates by expansion.
The other end of a mirror,
At solstice,
       a rifle range.

Speak now! In fifteen minutes…. (45)

It is again a scene during the aerial attack. The sky is showing the forthcoming distress; it 
is repaying the injury by expanding. The next sight is of the sun at the furthest equator (21 
June, and 22 December). The enemy is near the range. So the speaker urges to make an 
urgent speech because it is uncertain what happens after fifteen minutes. Repeatedly the 
poem indicates the factors responsible for such destruction and horror:

Collapse to shoot. 
      Followed by
Growth of finance capital
Turning on to blow air jets

In straight up and down lines…. (71)

Along with the display of the horror of bullets and fighter planes this stanza indicates 
the market system as responsible for all the damage and destruction. Instantly, the poem 
predicts devastating attacks on the centers of contemporary civilization. 

Red, white, and blue in French.
The Empire State Building
In a bottle of glue.
        To be
A city destroyed by potential….

Where life ends in an equation. (72) 
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Watten opines that the great building is vulnerable and can be a spot of massacre. Indeed, 
the attack on the WTC twin towers in 2001 is a case in point and testifies to Watten’s point. 
The possibility of urban destruction is shown in the latter part too.

The poem talks about the horror felt by the offending party too. Regarding the dropping 
down of the fighter aircraft it states, “I is an other/ In accumulations of clouds / To make an 
ambush for pilots…. / By operator seated at controls” (167).  The poem, indeed, extensively 
projects the horror of attack, counter-attack, aircraft explosion, and accidents. Some other 
instances of such description are, “While a bomb goes off in bed.” (35), “A target to be aimed 
at/ Is the object of his attack.” (36), “Such sunlight the enemy thrills.” (37), “Soldiers leave 
trenches,/ advance…./ On a memorable fancy, to desert.” (38-9), “Sound is to territory,/ 
as/ Firing weapons is to talk,” (43) “A version of every missile/ That sent up,/ must come 
down.” (200), “23 of 114 men have to be shot/ To make a point” (204), and so on. 

In addition to the description of war, Progress shows sympathies with the working class 
people who are the worst sufferers of the devastation. Likewise, it reveals a general distrust 
of the elites and the middle class people (Ashton 154). About the middle class bourgeoisie it 
comments, “And nothing is more wretched…./ Than articles of middle class” (114). These 
articles are abused to the uttermost possible degree. In addition, the term “articles” is used 
as a pun to mean the “goods,” as well as the “writing”. Whatever may be the indication, it is 
antagonistic to the workers. As an instance of the dominant class’s mockery of the workers, 
the poem reveals:

Rule Brittania playing off set
As Kissinger’s hat trick
To the ruling class,
trash 
To appear as John Foster Dulles….

And they have to do their work
In order to be punished.
I react,
Wrongly construed

As parts scattered on ground…. (130)

The first person speaker “I” stands for the working class, which is a disunited and fragmented 
force. Therefore, this class is unable to resist the pro-elite programs and activities. The state 
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policies are for the dominants, not for the proletariats. In addition, the terms “off set” and 
“hat trick” are used with the intention of punning. Borrowing the very terms from economic 
philosophy the poem further reads, “Girders/ Built by aggressive superstructure a base….” 
(215). And also indicates at the inevitability of class struggle to eliminate the bias and 
exploitation, “Do not stop./ Up to the level / Of victory in the struggle/ For representation 
on TV” (117). It is not, thus, merely a projection of the hardships of working class but also 
an urge to be united and struggle. 

Like the direct treatment of class variation, Progress extensively deals with various social 
issues related to class concept. At the front of such concerns the problems of workers, labor 
exploitation, abuses of market system, and stock market appear. The statement “Giants 
of labor hold up chains” (58) itself indicates that the poem is going to elaborately discuss 
that the labor sector is under the strict control of corporate tycoons. The poem further 
equates labor with total production. Indeed, any production without labor is unimaginable. 
Therefore, the ideas which favor this means of production will defeat the opponent. There 
is also an indication of the labor’s devaluation in the market system despite the fact that 
labor is equal to the product. As Marx said the workers are going to win the world, Watten 
reinforces such possibility. The capitalists—who trade up on labor and the workers—are 
going to lose the world.  

The poem also features the problems of factory workers and their exploitations:  

A temporary advance
As current automation plan
Expels workers from factory….

The factory moves to Oklahoma,
An open-air fire obscured
Against dark green trees,

Brown dirt. (132)

The entry of any automatic machines in the factories is sure to replace the human hands. 
As a result, the workers become unemployed and the owners restore their control over 
the system. In addition to being a critique of capitalist hegemony and sympathy for the 
unemployed workers, the passage shows concern for environmental degradation and the 
assault of factory pollution over nature too. Watten is also bothered by the underpayment 
to factory workers. 
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Salary $750 with no benefits,
Rent $460 with no lease.
In Cuba the rent is cheap,
Especially in the army,
but….

$50 a day would raise my joy 

To an ecstatic peak. (156)

Using factual data the passage shows that nearly two third of their income goes just on 
shelter. Watten compares the expense of an American worker with that of a Cuban. He also 
suggests doubling their salary which will enable them to get $50 per day. After some more 
discussions, he jumps to a radical solution that will end up all forms of exploitations and 
poverty. “Here is private property,/ to be/ Expropriated for public use” (168). If the private 
property hoarded by the capitalists is spent on public interests several social problems get 
automatically eliminated. 

The poem also indicates the causes of workers’ problems. These solely come from capitalism 
that is manipulated by the market system and the share market. 

Because I am in prison. 
   Wheels
Under rollicking madhouses
Dance to commodity market

In search of feedback element…. (107)

The producers (workers) and the lower strata consumers are in the prison of the market 
system. The big business houses are totally focused on commodity market. They run on 
the basis of the feedbacks received from the market without any regard to the workers and 
the consumers too. The poem further illustrates their tendency through the very jargons of 
the share market (Yu 129). Here, Watten is trying to reveal the fact that the vulnerability of 
society is also the vulnerability of the share market system and capitalism.

Furthermore, Progress talks about human dignity and rights as a part of social commentary. 
The poem raises the issues of freedom, identity, and voice. For Watten freedom is the 
fundamental form of human rights. The freedom of man should not be violated at any cost. 
He writes, “One man in a cage/ Equal to a thousand birds/ Not to be free in nature…./ 
Soldiers fire cannons to scare/ Birds” (138-9). The stanza declares the superiority of human 
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beings and the necessity of liberty and dignity. The “man in a cage” is the projection of 
political imprisonment. Such practice of control is bad; the birds in cage and not free in 
nature is an evil act from the perspective of ecology. The soldiers’ act of scaring the birds 
with cannons suggests terror both in humanity and ecology. Watten also reveals his concern 
for what the immigrants from weaker countries are getting in America. “Peasants from 
Uruguay on super-/ Human express trains wait/ For underwear to be checked” (200). The 
extract shows the violation even of fundamental rights. 

Another significant feature of human rights is getting voice or to be heard. The hindrances 
to expression always deprive the people of their inalienable rights. The poem unfolds, 
“While a voice fills the room,/ The speech stands alone” (33). When an authoritative voice 
dominates then the speech of ordinary people gets paralyzed. In poetry it happens, and also 
in society. Therefore, Hess names the approach “social reflexivity” (20).

As an extension of social commentary, Progress at times features the hopeless and dull 
life in the metropolitan centers. “I live in New York./ Nonsense/ Neither hopes nor fears” 
(63). Indeed, the city life has lost its charm because of several disturbing factors. One of 
them is the widespread pollution as the poem names, “Traffic and noise of equipment” 
(74). Likewise, life is bothered there by different cultural disturbances. About marriage it 
mentions, “A story of deaths at weddings” (66). The expression raises a series of complex 
questions; Death of what? The people attending the wedding? Death of the people who are 
getting married, or the death of marriage itself in divorce? Anyway Watten is criticizing the 
vulnerability of cultural practices in urbanized American society.

In addition to the concerns with US politics and the universal issues of class opposition, the 
poem contains observations of international politics. The pictures projected talk about the 
crises in different nations on the one hand, and on the other American interference there. 
The poem reads, “In Peru/ A romantic can have visions,/ Limited by money and food” (32). 
Peru during that time was under the whirl of Shining Path insurgency. The insurgents have 
a utopian vision in the mind like the romantics do. Their ideal is opposed to, bothered by, 
and also promoted by the existing starvation in the nation. The word “limited” again is a 
pun, meaning “insufficiency” and “company.” 

The poem further mentions, “Leveling any message to be I/ As an equivalent to state./ The 
revenge of the weak” (127). To offer a critique of the misuse of power the autocracy of an 
individual in the name of democracy has been insulted. The italic ‘I’ stands for American 
government and in specific the powerful President. In the surrounding lines it is shown 
that the weaker nations like Panama are under the political oppression of powerful nations 
like the USA. The poem shows Watten’s distress at the nations being split and suffering 
from civil war, particularly the division of Germany. Opposing the American policy of 
international interference he desires the unification of Germany. The German people’s 
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wish for and necessity of unification is being disturbed by the national and international 
vested political interests. People want unification but the governments are acting like cruel 
monsters. The split of the nation is absurd here; two bodies and one head. 

Politics is observed also through the angle of international hegemonic influence of capitalism 
and imperialism. In the context of Taiwan the poem reads:

An angry farmer carrying a book
And a stick,
        to learn what
An imperialist in Taiwan is,

Why not remember the lesson…. (146)

The farmers get the lessons about nationality throughout life. But, amid those lessons they 
suffer from the hegemony of capitalist and imperialist market system which is no more 
than a cluster of “empty signifiers” (Prevallet, web). The “book” indicates the attempt 
at knowing whereas the opposite idea “stick” reflects anger, and struggle. The political 
concerns of Taiwan with China and America have placed this nation in difficulty. 

The poem contains the names of about two dozen different nations of the world. These 
names are taken in reference to various political issues, events, discourses, and times. Some 
such nations are Mexico, Canada (24), Korea (26), Peru (32),  England (46, 106), Vietnam 
(53), South Africa (56), Tunisia (65), Ethiopia, Hong Kong (67), Morocco (69), Japan 
(76), Spain (92), Mongolia (93),  Ireland (152), Cuba (156), France (164), Uruguay (200), 
Singapore (206), Afghanistan (209), Burma (212) and so on.

The poem at places makes use of the italic font. The italic is often put together with the 
concepts of other disciplines, “Walk I one mile @ 45° angle….” (37). Ideas from mathematics 
and science are abundantly used; “Nine minus seven equals two” (78). After sometime the 
poem reads, “I get an A minus,/ typical/ Of men of educated class/ Residing in Southern 
England….” (106). Amid the straightforward discussion of examination results the pun 
of the term “class” is emphasized. It may mean the academic achievement as well as the 
economic status. Thus, pun appears as a major tool of language manipulation. 

The higher forms of mathematical propositions are used to talk about dialectics, struggles, 
and utopian changes. 

(+) where a plus sign indicates
(—) a minus sign in reverse,
Each unit a multiplicity
Of events,

     counted on a line…. (186)
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The socio-political events take place not only in addition and subtraction form but also in 
multiplication. The poem further reads, “Substituting graduate students/ For revolutionaries,/ 
the Y/ Of Xs becoming an X of Ys” (189). The late-teen and post-teen university students 
are the most potential components of revolutionary changes. In fact, they work as the true 
vehicles of revolution like the very common sign X equals Y.  

In order to make the notions stronger Watten engages his poems with philosophically 
heightened expressions. In Progress, the abstract philosophical idea “skepticism,” for 
instance, has been defined as “a social disease” (52). He also questions the rules of nature 
and law, “Little fish eat big fish then/ The entire pond,/ sun dries” (179). The reversal of 
the general belief has come in the sense of number. The elite class in little number exploits 
the big number workers, and afterwards the whole system. The decay of nature appearing 
at surface stands for the ruin of the social system. In several other occasions the poem 
includes philosophically rich poetic expressions. 

Satire and humor are used at places. The poem contains several satirical and humorous 
comments. It satirizes the narrowness of knowledge as “Frog in bucket speaks of well….” 
(75). Similarly, the fragility and weaker structure of social system has been ridiculed in the 
statement “Ephemeral as a card palace” (113). Satire is primarily made upon the power-
centers.  

Watten’s poetry is engaged with the play of poetic form by deviating from the existing 
conception about it. So, there are numerous comments on the definition, nature, and 
expected role of poetry. In the poem he writes, “The poetry,/ by/ Making him think certain 
ways….” (22), and “The materials of poetry / Are prose as I render it” (99). His idea about 
poetry is that it should make people think, and this genre should cover the elements of prose 
too.

Watten’s writing maintains a dense structure of collagist composition. Progress gets its 
collagist recognition by its use of the ideas from different disciplines. Likewise, it has 
an extensive incorporation of philosophers, political leaders—both American and 
non-American—and other figures. Dozens of times the poem talks about the political 
performances of the state leaders. Some major philosophers it contains are Nietzsche (33), 
Aristotle (69), Spinoza (73), Marx and Engels (110), Descartes (147) and so on. It also 
talks about the policies of the US presidents like Kennedy (56), Nixon (62), and Roosevelt 
(83). And the foreign political leaders it refers to are Stalin (21), Churchill (39), Trotsky 
(50), Mussolini (71), Brezhnev (77), Khrushchev (85), Chiang Kai-Shek (87), Franco (91), 
Lenin (95), Ho Chi Minh (98), Napoleon (124), Castro (190) and so on. Most of the political 
leaders dealt with are radicals and communists.	   Under Erasure
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As done in Progress the horrible consequences of war are touchingly shown in Under 
Erasure (1991) too. In this poem Watten sees the innocent African kids as the victims of 
war. About their helplessness because of the parents’ murder, the poem reads, “And the lost 
Children of Ethiopia/ Can phone home,/ but no one to answer…” (280). The devastation of 
war is not limited merely to death and destruction, but a long term corruption of humanity 
itself.

The poem also makes frequent queries and comments on class issues. In the overall 
discussion the poet inclines towards the proletariats and makes fun of the bourgeois. 
The observations like, “While bourgeois tabloids are produced at a rate” (242) show 
the manipulation strategies practiced by this class. In the same context the poem further 
mentions, “A tortured, desolate landscape suffused with power/ They make more memory 
in continuing to travel along/ Bourgeois guilt in every object of ambiguous scale…” (249). 
It is not only the landscape but the society and culture are also being damaged by the 
bourgeois domination. The memory of such degradation has been a common feeling among 
the bourgeois people. The achievement of bourgeois and big capitalists has always been 
opposed to the workers. The poem shows such opposition as “Here is a blank circle that can 
stand for anything/ The world upside down being the bosses’ revolution/ In a contradictory 
production to be unmade again…” (268). Thus, opposing the worker’s gain the dominants 
head for regression and restoration of the exploitative system. 

Analogous to Progress this work too is engaged with different forms of exploitation and 
segregation of the lower strata people. It constantly keeps the owners and workers in 
antagonistic relationship. The pathetic condition of the inferior workers unbearable even to 
survive is shown with a direct approach. 

The message in headlines you could not accept
They think antagonism to see workers on strike
History strung like beads it counts to replace

In an uncertain diagnosis the prognosis repeats

Family of tombstone carvers’ motto: “We survive!” (235)

When the workers go on strike, it becomes unbearable to the industrialists. They try to 
oppress the struggles so rudely that the news is itself difficult to believe. It also reveals the 
dismissal of the factory mishap that caused the labor casualty as “Publicity,/ as if each were 
unaware/ Of an industrial accident in 1946…” (239). Referring to the past situation, the 
poem reveals the misconduct done against the workers. 

In addition to general class contradictions in society the poem also regards the abuses of 
the market system. 

War, Class, and Market: Counter-epic Path in Barrett Watten’s Progress,...



156 Curriculum Development Journal

Spiraling up toward corporate life
A reflex of nature,
     the power of loss…

In democratic lines,
        protected speech

Specifying rights to their property… (267)

Like the rule of nature capitalist market culture encourages the upliftment of financial 
position. It looks only on capital accumulation keeping the eyes closed to social and cultural 
matters. Such financial upgrading in reality is not a progress but a loss. The capitalist culture 
in the name of democracy just battens the capital hoarding principle.

The poem also explores several domestic and international political issues. Focusing the 
“necessity of forgetting” the poem reads, “We stormed the citadel under banner of amnesia/ 
Winning absolute victory over the Germans in 1943/ Fantasy that could leave nothing out 
but the pain…” (226). The battle against Germany was begun with an expectation that it 
will be forgotten soon. But, even the victory did not bring any joy. It just left sorrow. In 
addition to the inclusion of international issues the stanza opposes the very idea of war. 
The world political matters are more openly discussed in the context of Soviet leader V. I. 
Lenin.      

His center of power locates our dispersed parents
Leading family members toward empire after defenses
Became promotional leaflets to be bombarded by mail…

Splits concept from state,
Regulating

Trains to a military perfection… (278)

The rising power of the USSR initially directed America to become an imperial power. 
But, eventually the military power exercise invited quarrels and devastations to both sides. 
The poem also combines the political pollution with the decay of nature, “Because we 
destroyed environs of Leningrad in 1942….” (166). The politics-guided change of the city of 
Leningrad affected not only the cultural scene but also the ecological elements. The poem’s 
engagement with international political issues can be gauged in terms of the inclusion of 
several other places like England (227), Beirut (239), Nicaragua (270), Ethiopia (280), 
Berlin (280), Deutschland (282).
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The poem is innovative enough in the way matters are projected too. It makes an extensive 
use of the italic print. About a third of the poem is italicized. The normal font and italics 
not only separate the ideas and issues, but also create dialectic between these two. Three 
line stanzas with irregularly regular alternation of italicized slim construction and normal 
compact form create dialectic of two shapes. Arnold perceives this as the “dialectic between 
part and whole” (151). Furthermore, some stanzas bear some deviations too. Some normal 
font words occur within italic stanzas, and some italic words occur within the normal font 
stanzas. It suggests the partial and momentary intrusion of one class into another. 

Under Erasure uses the speeches of people within quotation marks. These statements are 
not much allusive, though they create a collagist difficulty. Comments on chess game are 
used several times like “(Knight jumps over pawn for any player of the game)” (263). 
The moves and the pieces often denote political meanings. Likewise, the inclusion of 
references to the sword of Damocles (258), Kant (274), Kierkegaard (275), Whitman (276), 
Lenin (277), Bush (283), Byron, and Napoleon (284) strengthen the collage structure. Bob 
Perelman prefers to call this method “acknowledgeable acrobatics” (869).

The poem also contains commentaries on poetry and poetics. It urges the reader to meditate 
on the nature and role of poetry, “What is a poem? Try to find a negative for this/ Another 
holds an open scroll and you read within…” (232). Such comments reveal the poet’s 
conviction that art and society should always move together. 

Bad History

As a counter epic Bad History (1998) defies the nationalist narrative and presents the war 
history as bad. Though the poem is not based on witness, it enjoys the ease to defy the 
tradition of anti-war poetry. So, it begins another tradition in war resistance poetry that is 
written from the home-front, far away from the warfront. Traditional anti-war poems used 
to respond only to the event itself, and ignored the conditions that caused the war. But, Bad 
History defies the conventional subjective position of the nationalist epic. Philip Meters 
explains the poem’s counter-epic tendency as:

Bad History counters its own epic tendencies in three basic ways. First, it 
problematizes the history-making procedure of epic by enacting a “poetics of 
interference” and by stretching an account of the Gulf War beyond the forty-three-
day television event known as “Operation Desert Storm.” Second, it articulates a 
subjectivity vacillating between complicity and resistance, creating a text at war with 
its own positionality. Third, even though it forgoes the rhetorical oppositionality of 
anti-war verse, it nonetheless resists through form. (web)
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Indeed, Watten’s experiment follows some of the established norms of counter-epic whereas 
breaks a number of them resulting in the doubling of counters. 

The poem’s inaugural Part A, “The 1980s”—Philip Johnson’s “postmodern office 
building”—does not have much connection with war. The building stands for the postmodern 
cultural spirit. Discussion of the war is suspended. The description is rather critical. The use 
of references like “ironic control,” “disavowal of any consequences,” “little tomb,” “prison 
bars” (1) develop a feeling of gloom, doom, and hopelessness (Hess 12). The observation 
“cynically juxtaposing corporate-induced localism” (1) is a critique of market. Likewise, 
“the artificer has reduced all construction” (1) makes fun of the architecture that anticipates 
the war. The opening part establishes an epic-like impersonal communal voice. 

Following the Part A, “The 1980s,” the first section bears the book title “Bad History.” This 
section not only enters the issue of war but also goes into its philosophical interpretations. At 
this moment the poet makes his presence but without violating the objective supremacy. 

A bad event happened to me, but its having occurred became even more complicated 
in my thinking about it…. Take the War, for example; I no longer know for certain 
which war is meant.... It is always “the era between two wars.” So there was a very 
long war before a period of time in which that war had just been over for a very 
long time--even though it took its place as immediately preceding that time. Then 
a very short war called that very long time to question. (5-6)

The observation comes from an indeterminate worried voice, and the locus of discussion 
(war) too is indeterminate. No specific war is mentioned to develop a sense of an ongoing 
permanent war without an ending. It also reveals the confusion of conscious Americans 
who are living at the empire’s center without opposing the war. The poem, afterwards, 
exposes a saddening truth of the war campaign as, “Only later did we find out that the 
success rate for Patriot missiles was only 6 percent. How can we be so thoroughly trained 
to disbelieve the evidence of our senses?” (9). It is a betrayal to the people by the state and 
the media. 

Another section “Iraqi” traces the differences between the Arab and non-Arab civilians 
entangled in the crossfire. It features several examples of inhuman assaults against the 
civilians and their massacre. Not only the ordinary people of Iraq but the citizens of other 
neighboring countries are murdered in the attacks. At one point Watten defines the Iraqi 
identity as, “Iraqi: various scenarios for wearers of a mark of distinction and/or shame” 
(15). Afterwards, he opines that identification is a risky job mentioning an illustration of a 
murder. It is the story of a Jordanian woman whose husband, driving a cab to Amman, was 
killed by an American machine-gun because he looked like an Iraqi. It is an instance of the 
repression of identity and atrocity. 
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In the fourth section “Museum of War,” Watten criticizes the ever-going preparation for 
war. Here, Watten is talking not about a physical museum but a kind of virtual museum. He 
also mentions several heartbreaking scenes where the innocent people met their untimely 
deaths. In a mistaken bombing at a public shelter “at least 300 children and parents were 
incinerated in a structure we knew had been built for civilians…” (19). After a next attack, 
“…a flatbed truck containing nine bodies, their hair and clothes burned off, skin incinerated 
by heat so intense it melted the windshield” (20). These are, indeed, horrible scenes of 
human atrocity.  

The poem mixes Marxism and romantic lyricism particularly in section V, “Intellectuals.” At 
this moment there is a shift from war picture to meditations on resistance and irresponsibility. 
Watten opines that it is the duty of intellectuals to save the masses from destruction, but 
ironically they are busy finding their stability on the instability of the common people. 

The sixth section, “Against All,” again presents the agony of war in a philosophical way. 
“Always already, all wars are ready. But this is the war of all against all. The war has begun 
again, the war to renew all wars. Everywhere is war. Echoes answer war already—echoes 
always answering war. ‘War is not the answer.’ We need to escalate!” (25). Indeed, the wars 
are scattered everywhere. The weapons do not fight themselves, but the war comes from the 
human mind. No war is fought against a particular enemy; any war brings disasters to all 
either directly or indirectly. A war is initiated by another previous war and will be similarly 
followed too. Therefore, war can never be an answer to war. So, the resistance to war ought 
to be practiced. Indeed, this poem is a war of words against the war of weapons. 

American poets have played a unique role in shaping and representing war resistance and 
the contemporary American peace movement during a period of imperial power exercise. 
Poetry, and its counterpart song, has been a very popular and successful medium of war 
resistance and peace movements in the American society (Bugeja 96). Watten’s poetry 
too is a significant contribution to the peace movement which is obviously an essential 
aspect of a healthy democratic society. Though the war resistance poetry bears a permanent 
oppositional status, its immediate effect falls as a barricade upon the next “necessary 
war.” Obviously, the measurement of the peace movement’s success should not be based 
on to what extent it helped avoiding war, but it should be based on its consistent efforts 
of revealing the warfare evils, and the abuses of imperial military culture. As far as the 
role of poetry as a component of war resistance and peace movement is concerned, the 
evaluation ought to be made on the basis of how much it has contributed to consciousness-
raising against war. By arguing against the mythologies of pro-war discourse these poems 
encourage the citizens to distrust their own deeply-held knowledge about war. Watten’s 
poems convincingly perform this job. 

War, Class, and Market: Counter-epic Path in Barrett Watten’s Progress,...
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In Watten’s war resistance poetry, language is a symbolic action with poetic implications. 
Here, poetry is used as a medium and a tradition of the imagination of conscience. Poetry’s 
capacity of attending language and rhetorical possibilities makes it successful to inspire 
peace activism and interrogate war resistance. These poems can be equally celebrated by 
both the groups standing for and against war (Izenberg 142). Particularly, they encourage 
the readers to listen to the other. They open the door to experiencing the other as Watten 
writes in Progress “I am able to be all” (152). 

Likewise, Bad History is an obvious example of American invasion of Iraq and interference 
in the politics of the Middle East. Indeed, speaking against inhuman war and oppressors, 
capitalism and imperialism, and sympathizing with the repressed and working class, Watten 
has been “able to be all” as declared in Progress: 

I am able to be all.
       Progress?
To identify a body by pain
Of cultural space inscribed

In habits of comportment…. (152)

Bad History abundantly applies the language found in critical writing, press, dream 
narration, romantic lyric and financial prospectus. It combines several discourses like art 
criticism, media, lyric, financial management. Sentence is used as the central formal device 
instead of line. The non-narrative and cross-discursive techniques from multiple and often 
disparate discourses are combined and deformed too. The conventions of scholarly works 
and that of newspapers are used together. The centered newspaper-like column leaves large 
margins at both sides. The white margins are unspoken thoughts that are required to be 
inferred by the reader. Similarly, the hidden preceding and following column increase a 
sense of missing. The large annotative entries at the book’s end make it clear that Watten 
has borrowed the ideas from extensive sources of different disciplines. In totality, he has 
skillfully performed a game of form to fit the poem’s newness on the thematic level. 

Bad History applies several innovative techniques. The use of footers, newspaper-
like columns, and the following appendix are some noteworthy examples of the formal 
innovations. The footnotes mark various dates like Jan. 16, 1991; March 1, 1991; Jan. 18, 
1990; April 19, 1993; and finally Dec. 27, 1993. The entries of the dates are given with 
forward and background leaps. The first date 16 Jan. 1991 is clearly the day when bombing 
started but the other dates do not speak for themselves. Relevance of these dates should 
be investigated and understood by the reader. As a suggestive critique of war details on 
media, there is no direct relationship between the content and the dates mentioned. The 
non-referred dates try to create a historical counter narrative. When the reader tries to solve 
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the problem he participates in the making of history itself. For example, 1 March 1991 is 
the next day of the official declaration of war’s end. Similarly, the appendix of secondary 
sources and column structure defy the mainstream rule-governance. In sum, the method 
resists the determined language of official history. 

The cover page of Bad History itself expects active participation of the reader. The cover page 
image, art work titled “Decoy #1” by Michal Rovner, creates a problem of interpretation. At 
the left margin, there is an unclear human figure raising both arms. The color used is gray, 
and no other thing is visible. It is not easy to say whether the figure is male or female, front 
part or back, Iraqi or American, showing victory or surrender. To some extent it is like an 
aerial picture of a shooting-destination that is to be ruined by the launcher. Such blocking 
of particularity urges the reader to be active and imagine on his own behalf. Furthermore, 
the cover illustration resembles the approach reader should apply to go through the poem. 
As in the case of the cover page, the meaning of the poem depends on the inference skill of 
the reader. Like the picture the poem avoids decisiveness and a narrative.

Watten believes that every time is always an era between two wars. Therefore, “there are 
three wars at least, each antedating, following, and confirming the others” (Hess 9).  And 
his poetry demonstrates a formal resistance of such widespread wars. To develop a distrust 
of it he explains the horrible scenes of the battlefield, air attacks, and explosions. War is 
abused by showing several types of devastations it invites. As a pacifist, he imagines a 
state without battles.     Watten’s deep interest in class, contempt of capitalism, and pro-
proletariat attitudes can be observed in his poetic works. 

Watten’s poetry is rich and innovative enough to collaborate with its thematic resistance. 
The collage structure composed of ideas taken from other disciplines, philosophies, and 
leaderships present a grand challenge against what the writing is directed. Critical attitudes 
and metaphoric commentaries are simultaneously used there. Mathematical formations 
and philosophically thoughtful assertions appear as Watten signature. All these tools and 
techniques make the readers active. 

His works always reveal serious demands on reader’s attention. In both Progress and Under 
Erasure the stanzas end with ellipses. The ellipses indicate that there is no true completion 
and function as abrupt fade-outs (Blazer, web). Such incompletion is to be worked out by 
the reader. The ongoing continuity is the vacancy left for the active participation of the 
reader. The pronouns like I, we, you, he, they are unspecific. These pronouns which do 
not follow any noun are regularly changing from place to place. But, the readers with the 
exercise of inference can assume their indications from the context.

To recapitulate, the craft of Watten’s writing begins with its project of linking poetry 
with other disciplines. It expands the frontiers of poetry by including the external world. 

War, Class, and Market: Counter-epic Path in Barrett Watten’s Progress,...
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In addition, Watten’s theoretical writing or poetics, and his poetry are almost alike. The 
theory supports the project of poetry, and poetic writing illustrates the theoretical principles 
formulated. As Watten himself identifies a constructivist author in terms of two aspects—
negativity and fantasy—his poetry does both the jobs. Indeed, his poetry and poetics work 
like sensitized eyes as claimed in Progress “And I was one thing,/ A Sensitized eye in 
society” (163). For this purpose he frankly criticizes the literary war meta-narratives and 
socializes his identity and writing itself. 

The uniqueness of his principle is the tenet that every time in history is a period between 
two wars. Likewise, preparedness of the developed countries for war is always the 
immediate cause of war is a noteworthy notion. Apart from this, the distant cause of war 
and terror is the capitalist market system. So, Watten frankly criticizes the corporate sector. 
Labor, for him, is equal to product but, unfortunately, this community has been exploited 
and controlled by corporate tycoons. He is concerned with the underpayment to factory 
workers and the ever existing antagonistic relationship between owners and workers. To 
minimize the possibility of war, therefore, Watten advocates for the use of private property 
in increasing social benefits. 
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ELT Situation in Nepal
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Abstract

The main purpose of this article is to show the present position of English Language 
teaching in Nepal. English is the global language of present age which is serving 
for many people as the point of entry into the world of higher education, science, 
international trade, politics, tourism and so on. The article presents a brief history of 
ELT status of Nepal in Nepalese ELT, challenges and issues of it. Finally, conclusion 
is followed by some suggestions for improvement.

Key words: Professionalism, Mentoring, Reflective teaching, bilingual and bicultural, 
Action research and reflective teaching etc.

Introduction 

English language teaching and learning has actually become a subject of social prestige 
and dignity in Nepalese context. English language teaching formally began in Nepal along 
with the establishment of Durbar Higher School by the then prime minister Janga Bahadur 
Rana in Kathmandu in 1954 A.D. English was introduced in the higher education with 
the establishment of Tri-Chandra College. English in the academic field of Nepal got 
momentum after the establishment of SLC Board in 1990 B.S. and Tribhuvan University in 
2016 B.S. respectively.  “ELT in Nepal started in 1971 with the implementation of National 
Education System Plan (NESP) and the same year T.U. started B.Ed. Programme in English 
Education" (Awasthi, 2003, p. 22) 

English has occupied a dominant position in Nepalese syllabus for years. In the beginning, 
Nepalese education system seems to have been influenced from Indian education model. 
However, it is being used from primary to higher levels as a compulsory subject. Then, in 
1919 A.D., it was included in the higher education with the establishment of Trichandra 
College. After that the English language has gradually occupied a vital position in the 
educational fields of Nepal. Nowadays, the English language has become the major means 
of communication with each other, specially in urban areas of Nepal. According to the 
census report of Nepal 2011, there are 2032 speakers of English in Nepal.

* 	 Reader, Butwal Multiple Campus, Department of English Education, Butwal, Nepal
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Crystal (1987) states, "English is the main language of the books, news papers, airports and 
air traffic control, international business and academic conference, science, technology, 
medicine, diplomacy, sports, international competitions, pop music and advertising.” 
English language is one of the richest languages in vocabulary in the world. Over 400 
million people are using it as their mother tongue and other 400 million as their second 
language whereas other 700 million people are using it as their foreign language. It is being 
used in scientific periodicals, important books and media. The ELT situation of Nepal has 
not improved in spite of the good deal of investment. In exam oriented teaching, reading 
and writing skills are focused by the teacher in English language classes, however, the 
primary language skills are neglected so it seems difficult to produce competent language 
learners with communicative competence. Until and unless we introduce new concepts in 
ELT methodology and make certain changes in the existing ELT, curriculum, textbooks, 
examination systems, training etc we cannot bring change in the existing ELT situation. 

Status of English in Nepal 

Nowadays, learning English has become very common practice. In Nepal, English has the 
status of a foreign language. After the involvement of private sectors in education, they 
have run private schools and colleges in parallel with those of the government system. They 
have shown better performance in English. The new generation by means of knowledge of 
English has been able to grab many opportunities in different sectors available in the country 
and abroad. So, a large number of population is migrating from the country in search of 
work to abroad every day which shows the gradual changing situation of English. 

Bhattarai (2006, p.14) writes,

In Nepal, English has a status of a foreign language for years. It has been used 
mostly for academic purposes and it will remain so for years to come. There is 
no particular speech community as such that uses English for oral day to day 
communication; however, we can see that the new generation is developing 
almost bilingual and bicultural skill in English.  Many activities are being held in 
English for its upliftment such as international seminars, research reports, theses, 
publication of books, academic journals etc. ELT situation is being improved day 
by day; however, it hasn’t reached up to the level of complete satisfaction. While 
teaching, the teachers especially in +2 level and bachelor level skip listening skill 
and communicative activities. On the other hand, hundreds of community schools 
have started using English medium books published by different publishers. Also, 
many colleges are running English medium classes. 

ELT Situation in Nepal
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Kansakar (1998, p. 22) writes, "Since the teaching of English in Nepal has assumed greater 
importance in view of the developmental needs of the country. ELT now has become an 
essential component in Nepal's educational strategy.” 

In spite of theoretical knowledge, the novice teachers need some help, guidance and 
coaching for better performance in real teaching. But more than 90% teachers do not get 
chance to practice their knowledge in schools and rest of them do not act proper mentorship 
from their teachers in right time as a result they are deprived of getting an appropriate 
platform to develops them professionally. Eagle (1999, P.304) states, “Without knowledge 
in the English language it has become almost impossible these days to get a good job. In 
my opinion, proficiency in the English language is essential to get anyone of 90% of the 
available jobs.”  

Nepalese ELT	

In Nepalese ELT, thousands of people jump into the field of teaching without any plan and 
without having the practical idea to impart knowledge to their students. The students are 
always compelled to follow the instruction in the way their teachers do in the course of 
teaching.  Most of the teachers think attending class regularly, listening to teachers, paying 
attention to the teacher, doing homework and class work etc. are the school activities but 
playing games and sports, listening music, watching TV, visiting places etc. are unschooled 
activities. 

The students who follow teachers they are only followers or trained parrots but they can 
never be creative learners. Actually, most of the teachers are fear factors to the students. 
They are making educational institutions like prisons where they hardly treat them as their 
friends. The teachers should be ready to change them in pace of time because once acquired 
knowledge does not work all times. Without drastic modification in the trend and attitude 
of teachers, we cannot expect professional teachers. 

Challenges of Nepalese ELT

Almost all people from different backgrounds want to learn English despite their different 
capacities. One of the serious challenges that Nepal is facing is the effective teacher 
development. In spite of long institutional efforts of the government, the competent and 
well trained English language teachers are not found. The government has claimed that 
about 90% teachers of community schools are trained. Even if the main problem is trained 
teachers are not encouraged to use new ideas and techniques while teaching to the students. 
Moreover, they are not provided refresher trainings, short-term workshops by the experts 
regularly to update and refresh their teaching skill. Another challenge they face is the lack 
of adequate and appropriate teaching and learning materials for both teacher and students. 
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Because of poor physical facilities, teachers seem unable to implement their knowledge 
and skill as effectively as they are supposed to do. Teachers are personally incompetent and 
have negative attitude about their profession.

Nepalese ELT is still facing challenges and opportunities. There is lack of skill manpower; 
many teachers are facing the problems in the implementations of practical examinations 
from lower to advanced levels. Throughout the country, practical examinations are not run 
in the time spirit of the courses. Some teachers do not have the basic skills and others do not 
have the realization of ethical issues of their professionalism. There is not strict follow-up 
and monitoring mechanism. Most of the teachers encourage their students’ exam-oriented 
study. So, students lack the creativity. The inadequate resources and inappropriately trained 
teachers and prescribed text books seem to be inadequate and insufficient to provide 
knowledge to enable the learners to communicate. The teachers do not have the access 
of sufficient teaching equipments and teaching materials to empower ELT Professionals. 
Teachers have to review and evaluate their teaching skills through action research, reflective 
teaching, planning, workshops, presenting papers at seminars and conferences, writing 
different articles on different issues of teaching English in journals and so on. 

Different Issues and Challenges of Nepalese ELT

Ineffective teacher development is one of the serious challenges that Nepal facing is 
the problems of skill man power.  Many English teachers are trained, however, they are 
unqualified. They do not have the proper skill and practical way of teaching English as 
they have certificates of training without being trained effectively. Schools do not have 
conducive environment for sharing of knowledge and skill acquired from teacher training 
during teaching learning process. Most of the teachers are trained ineffectively as trainings 
are focused on quantitative target. Teacher training has become just for training and 
getting certificate. There is no follow up after training. There are many challenges in the 
implementation of real teaching field throughout the country.  Micro teaching and practice 
teaching provide useful opportunities for teacher learning. But our students do not attend 
these classes regularly due to lack of Professionalism in them. 

Many English teachers lack professionalism in teaching. In practice level, they do 
not implement their knowledge and they do not feel proud of themselves being 
teachers.  Language teaching is a profession, which means that language teaching 
is seen as career in a field of educational specialization it requires a specialized 
knowledge base obtained through both academic and practical experience, and it 
is a field of work where membership is based on entry requirement and standards 
(Richards and Farrell   2011, p. 168). 

ELT Situation in Nepal



168 Curriculum Development Journal

Some issues and challenges of Nepalese ELT are as follows:

Lack of professionalism

Many teachers do not share their problems and experiences of their teaching participating 
them in national and international ELT conferences and workshops and do not present their 
work in teachers’ journal. Until and unless teachers regard teaching as a noble profession, 
they can’t enjoy teaching. In order to achieve professionalism teachers need to understand 
the use of various methods to English language teaching and learning and apply those 
which are most appropriate to their context while teaching different contents.

Lack of reading habit

Another important issue of ELT is that many English teachers lack reading habit. They do 
not read new materials to update their knowledge and awareness. A good way of supporting 
your development as a teacher is to read ELT magazine, journal or newsletters which offer 
different topics of interest with practical teaching and learning tips and ideas with exactly 
the same issues as you have. 

Lack of co operation and sharing

As we know, there is no operation without co operation. However, most English teachers do 
not co-operate each other. The most effective means of development for a teacher involve 
some kind of co operation with other teachers on different issues. The most obvious form of 
co operation involves attending each other’s classes, sharing experiences, ideas, criticism, 
praise or suggestion. Doing so, teachers can give feedback on different significant issues of 
teaching by joining on a national association or local teachers group. However, they usually 
do not share their ideas in professional sharing blogs or forums from home and abroad to 
update, help others and learn from the vast amount of ELT resources that are available on 
online so they need to share their knowledge of language teaching frequently with others. 
Developing cooperation sharing ideas with colleagues is a key success. 

Lack of efficiency in English teachers

The teachers, who have good efficiency in ELT, can use the existing teaching aids and 
methods expertly, adapt instruction to their need, monitor and give appropriate feedback 
to their learners. It is therefore success of teaching always depends on English teachers’ 
efficiency. 

Lack of competent and professionally motivated teachers

ELT situation of Nepal is getting worse day by day. In one hand, most English teachers 
are not competent in language teaching and on the other hand, they are less motivated 
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professionally in their profession. Teachers should motivate the students to acquire 
knowledge and develop their all round personality but it is nearly impossible by such 
demotivated teachers.

Lack of regular mentoring  

Mentoring is very essential for producing better and efficient teachers. Helping, guiding, 
assisting and coaching to novice teachers by the experience one is mentoring. Darish (2003, 
p.47) states, “Mentoring is a means of assisting and guiding the work of others.” In our 
context, despite the burning necessity, teachers have not formally practiced mentoring so it 
is not effective to adjust them in the new situation and cope with the problems. However, 
this sort of mentoring is lacking in Nepalese ELT.

Exam oriented teaching and learning system 	

Both teachers and learners teach and learn English from examination point of view. They 
learn just to pass the exam but not to gain practical knowledge in English. Listening and 
speaking skills are tested in the S.L.C. examination in some extent; however, they are not 
tested in all levels. So, testing system does not seem to motivate the learners for learning 
English naturally. 

Lack of proper supervision and monitoring 

Without strict follow up and monitoring mechanism, effective ELT cannot be imagined. 
The authorities of the government neither make strict policy to reform the education system 
regularly nor, monitor and supervise the teachers for effective implementation of their 
knowledge in the schools where they have been teaching.

Lack of institutional commitment

Commitment of a teacher plays vital role for good teaching which contributes to a warm and 
supportive climate in the institutions where they are teaching. Those who are committed to 
their profession can involve themselves by heart and contribute for better teaching.  

Lack of sound language learning environment 

Until and unless we create peaceful learning environment in educational institutions, we 
can't bring any change in ELT where teaching learning process can’t take place easily. 
Friendly learning environment motivates learners in learning language and creates pleasant 
learning environment.

ELT Situation in Nepal
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Inadequate resources 

In spite of highly developed IT technology, the entire English teachers do not have equal 
access of it all the time all over the country. Moreover, they do not have the access of 
minimum basic resources textbooks, teaching aids-tapes, CD, cassettes, TV, etc. in the 
classroom to teach language effectively and purposefully. For example, prescribed 
textbooks seem to be inadequate and insufficient to provide knowledge to enable them to 
communicate.

Lack of learner focused teaching 

Most of the teachers maximize teacher talking time in the class rather than student talking 
time as a result the students can't develop communicative competence in them. 

Learner focused teaching is reflected in such things as the degree of engagement 
learners have with the lesson, the quantity of student participation and interaction 
that occurs, the ability of the teacher to present subject matter from a learner's 
perspective and to address, learners needs, how well the teacher is able to reshape 
the lesson based on learner feedback, and how he or she responds to learner 
difficulties (Richards and Farrell, 2011, p.23). 

There is still lack of education according to the nature, need, abilities and interest of the 
child in Nepalese ELT.

In order to make education life related, it must be provided according to their needs and 
nature. The teacher has to visualize the need and interest of the learners to provide them 
useful knowledge which will lead them on the right path by their proper guidance. 

Lack of stable ELT policy

Lack of stable ELT policy is another challenge for teachers and students both. Different 
commissions have recommended different policies for ELT time to time but none of 
them are out of controversy. Teacher training policy varies from time to time without any 
justifiable reason. Sometimes 150 hours training is regarded as basic requirement to be a 
trained teacher while sometimes it ranges five to ten months and so on.

Lack of authentic research and survey 

ELT policy in Nepal does not have the authentic research and survey. We are making policy 
following the policy of foreigners. It is therefore we are unable to stand on our own feet and 
satisfy the desires and needs of our learners. 
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Lack of exposure

Many students and teacher do not get sufficient exposure from their academic studies. 
About twenty percent students do not attend class regularly so they do not get maximum 
exposure from their practice teaching and other academic activities during their study. 

Poor infrastructure 

Still some schools lack good infrastructure. Some classes from school level to university 
level are overcrowded whereas there are fewer than ten students in English as well. Lack of 
proper classrooms and furniture indicate the poor physical facilities. 

Lack of adoption of reflective teaching 

Reflective teaching helps to evaluate and change teacher own practices, empower them 
to take greater control over their own professional growth. Reflective journal writing and 
diary wiring provide a good opportunity for the student teachers to analyze, interpret and 
evaluate the understanding of the things in question. However, many teachers do not adopt 
reflective teaching. 

Some Suggestions

Teacher training policy should be out of controversy and it should be qualitative -	
rather quantitative. 

Micro teaching and practice teaching programmers should be run effectively for -	
improving the quality of teaching and learning. 

English language teachers should be made professional by providing short in--	
service training courses. 

Exam oriented teaching and learning should be discouraged by asking creative -	
questions to the students. 

Strict follow-up and monitoring mechanism should be implemented effectively to -	
reform the education system. 

  Peaceful learning environment should be created to bring change in ELT for well -	
being of the students.

Adequate resources should be provided to all the English teachers all over the -	
country.

ELT Situation in Nepal
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Student talking time should be maximized to develop communicative competence -	
in them. 

ELT policy should be made free from controversy. Policy should be made by -	
experts. 

Authentic researches and surveys should be carried out to make ELT effective.-	

Students and teachers should be provided maximum exposure during their study. -	

Poor infrastructure should be improved on the basis of priority. -	

Reflective teaching should be adopted to evaluate and change teacher's own -	
practices, empower them to take greater control over their own professional 
growth. 

Conclusion 

In order to improve and uplift the present ELT situation, teachers should update their 
skills, to be professional, sufficient and proper physical facilities need to be provided to the 
schools. Moreover, teacher training programmes should be conducted effectively, regularly 
and adequately for improving quality of teaching and learning. High exposure, regular 
feedback need to be provided to all the learners and teachers should have and positive 
attitude and feeling on their profession. They should be appointed from fair competition 
without any political influence. Mentoring and monitoring mechanism along with reflective 
teaching should be implemented effectively all over the country. It is clear from the study 
that ELT situation in Nepal is poor however; it can be improved and boosted up if the 
aforementioned suggestions are implemented in time by the authorities. By identifying the 
prevalent ELT barriers and resolving those barriers and issues through strategic planning, 
constant follow up and effective monitoring with adequate resources can bring change in 
ELT in the days to come. 
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* ;xk|fWofks, dx]Gb|/Tg SofDk;, tfxfrn, sf7df8f}+, g]kfn .

g]kfnL efiff lzIf0fsf ;Gbe{df ;flxTosf] pkof]u

8f= Clif/fd zdf{*

;f/ 

efiff lzIf0fnfO{ s]Gb|ljGb' dfg]/ ;flxTo lzIf0fsf] sfo{ ul/of] eg] ;flxTosf] dfWodaf6 
efiff lzIf0f x'G5  . efiff lzIf0f eg]sf] efiffsf k9fO, n]vfO, ;'gfO / af]nfO l;k 
lzIf0f xf] / efiff lzIf0fsf ;Gbe{df ;flxTo lzIf0f eg]sf] ;flxlTos kf7nfO{ efiff 
lzIf0fsf log} l;knfO{ ;anLs[t ug]{ p2]Zon] lzIf0f ug'{ xf]  . o; n]vdf g]kfnL efiff 
kf7\ok':tsdf /x]sf s]xL ;flxlTos kf7x¿af6 pbfx/0f lbFb} k9fO, n]vfO, ;'gfO / 
af]nfO lzIf0f l;kdWo] ;flxTosf] pkof]u ljz]if u/L n]vfO l;kdf ;a}eGbf a9L x'g], 
To;kl5 ;flxTo k9fO l;kdf pkof]uL x'g] / ;'gfO af]nfO l;k;Fu ;Daw sfo{snfk 
klg ;flxTo lzIf0fsf dfWodaf6 ug{ ;lsg] s'/f k|:t't ul/Psf] 5 . ;flxlTos kf7nfO{ 
efiffsf oL l;k ljsf;df k|of]u ug{ ;lsg] 7fgL efiff kf7\o k':tssf kf7af6 cEof;sf 
nflu pbfx/0f ;d]t lbOPsf] 5 .

ljz]if zAbfjnL M lgolGqt gd'gf, sfo{kLl7sf, k'g?Tkfbgd"ns gd'gf, kf7fg's"n, 
rl/q ;Daf]ws, k|s[ltsf] dfgjLs/0f, cltzof]lQm  . 

!= ljifo k|j]z

efiff lzIf0f efiffsf ljleGg l;kx¿sf] lzIf0f xf] eg] ;flxTo lzIf0f efiffsf] ;flxlTos, ljlzi6 

Pj+ ;f}Gbo{k/s ?kleqsf] syfgs rl/q, kl/j]z, p2]Zo, efj, efiff / no h:tf tŒjsf] 
lzIf0f xf] . o;/L efiff lzIf0f / ;flxTo lzIf0f b'j} :jtGq lzIf0f k|lqmof x'g\ . efiff lzIf0fdf 

pQm efiffsf] l;k -;'gfO, af]nfO, k9fO, n]vfO_ / ;+/rgf -j0f{, cIf/, ?k, zAb, kb, 

kbfjnL, jfSo, ;ª\syg_ / l;h{gfTds -syf, lgaGw, cg'R5]b cflb_ kIfsf] lzIf0fdf hf]8 

lbOG5 eg] ;flxTo lzIf0fdf ;flxTosf ljleGg tŒj -syfgs kfq, kl/j]z÷;dfh ;+:s[lt, 
efj, efiff, z}nL, no_ sf] lzIf0fdf hf]8 lbOG5 . efiff lzIf0fdf efiff ;fdfGosf] / ;flxTo 

lzIf0fdf efiff–ljlzi6sf] l;sfOdf hf]8 lbOG5 . To;}n] efiff lzIf0fsf s|ddf efiff–kf7\os|ddf 

/flvPsf ;flxlTos kf7x¿sf] pkof]u s;/L ul/G5, ltgsf] k|of]hg / ljlw s] xf], tyf pQm 

ljlwsf] k|of]ufTds cEof; s;/L u/fpg ;lsG5 eGg] s'/fsf] cWoog;Fu k|:t't n]v ;Da4 
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/x]sf] 5 . o; n]vdf efiff–kf7os|dsf -dfWolds, pRr dfWoldssf_ kf7\ok':tsdf /x]sf 

;flxlTos ;fdu|Lsf] cWofkgsf k|of]hg, ljlw / k|of]usf] cWoog ul/Psf] 5 .

@= efiff lzIf0fdf ;flxTosf] pkof]u  

dfWolds txsf efiff kf7\ok':tsdf ljz]if u/L sljtf, syf, lgjGw, Psfª\sL / hLjgLx¿ 

;dfj]z ul/Psf] x'G5 . tL ;a} ljwfsf] lzIf0faf6 lzIffyL{ eflifs l;k cfh{g ug{ ;S5g\ . 

clwsf/L -@)^#_ sf cg';f/ efiff lzIf0fdf ;flxTosf] pkof]u eGgfn] ;flxTonfO{ efiff 

lzIf0fsf] k|of]hgsf nflu dfWod agfpg] eGg] a'lemG5 -k[[= !#%_ . zdf{ / kf}8]n -@)&)_ sf 

cg';f/ ;flxTo lzIf0faf6 efiff l;Sg pko'Qm kl/j]z k|fKt x'g] ;xh ?kdf eflifs Ifdtf 

a9fpg d2t k'Ug] / l;sfOdf pTk|]/0ff hufpg ;3fp k'Ug] x'G5 -k[=@!#_ . efiffsf] Ifdtf tyf 

l;kx¿sf] k|flKt tyf clej[l4sf nflu ;flxlTos ;fdu|L pkof]u ug'{ eg]sf] ;flxTo lzIf0f 

ug'{ xf]Og . o;/L efiff–kf7\ok':tssf ;flxlTos s[lt lzIf0f ubf{ ;flxTo lzIf0f ug]{ xf]Og, 

;flxTonfO{ dfWod agfO{ efiff lzIf0f ug'{ xf] . k9fO, n]vfO, ;'gfO, af]nfO h:tf cfwf/e"t 

eflifs l;k lzIf0fdf ;flxTon] dxTjk"0f{ e"ldsf v]Ng ;S5 -d'/6\, @))% M %&_  . o;/L 

;flxTosf dfWodaf6 eflifs l;k lzIf0f ug'{ g} ;flxTosf dfWodaf6 efiff lzIf0f ug'{ xf] . 

;flxTosf dfWodaf6 lzIf0fsf oL rf/} l;kx¿sf] oxfF rrf{ ul/Psf] 5 .

@=! ;flxTo / k9fO l;k lzIf0f  

;flxTosf dfWodaf6 k9fO l;k clej[l4df cxd\ e"ldsf lgjf{x ePsf] x'G5 . lzIffyL{ cfkm\gf] 

:t/ cg'¿ksf] ;flxTo k9]/ Psflt/ cfgGbsf] cg'e"lt ub{5 eg] csf{lt/ To;af6 p;nfO{ 

af}l4s v'/fs ;d]t k|fKt x'G5 -clwsf/L, @)^#M!#$_ . lzIfsn] efiff lzIf0f ubf{ ljBfyL{ 

s]lGb|t ultljlw ;Grfng ub}{ ;flxlTos kf7nfO{ jf]w kf7\of+zsf ?kdf sIffdf 5nkmnsf 

dfWodaf6 k|ToIf k|Zgf]Q/ sfo{snfk ug{ ;S5g\  . h; cGtu{t sfo{ljlwsf syfgs / 

kfqx¿sf af/]df k|Zgx¿ x'g ;S5g\ / h'g k|Zgx¿ vf; ;Gbe{af6 tof/ kfl/Psf x'G5g\ 

-d'/6, @))%M%&_ . o;/L cfVofg ;DalGwt kf7af6 af]w k|Zgf]Q/ u/fpFbf lzIffyL{n] kf7sf 

rl/q;Fusf] sfo{kLl7sf -;]l6ª_ cyf{t\ kl/j]z, ;f/j:t' tyf n]vsLo b[li6ljGb';Fu ;DalGwt 

df}lvs k|Zgx¿sf] pQ/ lbg ;S5g\  . ;flxlTos ;fdu|L /f]rs x'g] x'Fbf ltgsf] pkof]un] k7g 

cle?lr / zAb e08f/df j[l4 x'G5 -zdf{ / kf}8]n, @)^#M@!#_ . ljBfyL{x¿nfO{ k9fOk|lt ?lr 

hufpg ;fdfGo kf7\o ;fdu|L eGbf ;flxlTos kf7\o;fdu|L w]/} pkof]uL x'G5 lsgeg] ;fdfGo 

kf7\o ;fdu|L lzIffyL{sf nflu sd ?lrs/ x'G5 eg] ;flxlTos ;fdu|L a9L ?lrs/ x'G5 . 

;flxlTos ;fdu|Lsf dfWodaf6 k9fO l;k clej[l4 ug{ oL sfo{snfkx¿ u/fpg jf~5gLo 

x'G5 .

g]kfnL efiff lzIf0fsf ;Gbe{df ;flxTosf] pkof]u
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@=@ k9fO l;k lzIf0f ;fdu|L / sfo{snfk

k9fO l;k lzIf0f ;fdu|Lsf ?kdf rl/q ;DaGwL k7g cg'R5]b / sfo{kLl7sf ;DaGwL k7g 

cg'R5]b lbO{ To;af6 ljleGg sfo{snfk u/fpg ;lsG5  . 

-s_ rl/q ;DaGwL k7g cg'R5]b 

wdf{gGb kfWo] cln 76]pnf lsl;dsf dflg; 
lyP jL/l;Ssf k9\y], ufpsf] a'h|'s x'F eGg] 
3d08 uy]{, dflg;nfO{ n8fP/ tdf;f x]g]{ 
:jefj lyof]  . Ps l5gkl5 u'dfg]sf uf]? 
wghLt]sf aLpdf k;] . cfh ef]ln /f]Kg'kg]{ 
aLp, wghLt] cfuf] ef] . 3'd e}+df ldNsfP/ 
uf]?nfO{ nuf/L nuf/Lsg r'6\g nfUof] . 

-u'?k|;fb d}gfnL, l5d]sL_

!= wdf{gGb s:tf lsl;dsf dflg; lyP < @= 
wdf{gGb s'g s'/fdf 3d08 uy]{ < #= wdf{gGb 
;fIf/ lyP ls lg/If/ < $= wdf{gGbsf] :jefj 
s:tf] lyof] < %= wglht]n] uf]?nfO{ nuf/L  
nuf/Lsg lsg r'6\g yfNof] < ^= wdf{gGb 
k'?if x'g\ eGg] yfxf kfpg] Jofs/l0fs ;"rs 
s] x'g\ <

-v_ sfo{kLl7sf ;DaGwL k7g cg'R5]b 

kz'kltgfysf dlGb/ jl/kl/ ltn /fVg] 
7fpF lyPg . …;baLpÚ 5g]{ ofq'x¿sf] 
l5rf]nL g;Sg' 3'OFrf] lyof] . o:t}df 
klZrd 9f]sflg/ cs:dft ;'eb|fnfO{ 
b]v]/ gf}nLn] uxel/ cfF;' kf/]/ egL 
– æcf]xf] ah} Û x]/, slt b'AnL, lrGg} 
g;Sg] x'g' eP5 Û clna]/;Dd t 
7DofpFg} ;lsgF, sxfF a:g' ePsf] 5 
xF <Æ

æoxL k/ uf}/L 3f6df, km'k"sxfF .Æ

ævr{–ar{ glnOsg cfwf/ftdf lx8\
g'eP5 . yfxf klg kfOgF . oltsf 
lbg;Dd s] vfP/ u'hf/f ug'{ ef] <Æ

-u'?k|;fb d}gfnL, gf;f]_

!= o; cg'R5]bsf]] klxnf] jfSodf s'g 
7fpFsf] j0f{g ul/Psf] 5 . @=	 ;baLp 
5g]{ ofq'x¿sf] 3'Orf] ePsf] 7fpF s'g 
xf] < #= ;'eb|f a;]sf] 7fpFsf] gfd s] 
xf] < $= ;'eb|fnfO{ gf}nLn] cs:dft 
b]v]sf] 7fpF s'g xf] < %= o; cg'R5]b 
;d"xsf] zLif{s s] x'g ;S5 < ^=o;df 
3/ 5f8]/ lx8\g] JolQm sf] x'g\ < &= 
3/ 5f8]/ lx8\g] JolQm slt ah] lx8]sf] 
b]lvG5 < *= o; 36gf kl5 3/ 5f8]/ 
lx8]sL JolQm km]l/ 3/ kms{g ;lSng t 
k|ltlqmof n]v .
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oL sfo{snfksf dfWodaf6 ;flxlTos ;fdu|Lsf] pkof]u kfqsf] rl/q / kl/j]z;Fu ;DalGwt 

k|Zgf]Q/sf ¿kdf klg ug{ ;lsG5  .

#= ;flxTo / n]vfO l;k lzIf0f

n]vfO l;k lzIf0fsf] cToGt k|efjsf/L Pj+ pTk]/0ffbfoL ;|f]t ;flxTo x'g ;S5 . ;flxlTos 

;fdu|L /f]rs x'g] x'Fbf ltgsf] pkof]un] n]Vo cleJolQm Ifdtf a9fpg klg ;xuf]uL x'G5 -zdf{ 

kf}8]n, @)^#M@!#_ . n]Vo cleJolQmsf] dxÎj a9L ePsf efiffdf cem ;flxlTos ;fdu|Lx¿sf] 

pkof]lutf a9L g} x'g] x'G5 -clwsf/L @)^#M!#*_ . ;flxlTos ;fdfu|Lx¿af6 n]vfOnfO{ lzIf0f 

sfo{snfkdf cToGt pTk|]/s Pj+ k|efjsf/L e"ldsf v]Ng ;S5 . o:tf] n]vfO -s_ gd'gf 

n]vgsf ?kdf / -v_ ljifoj:t';Fu ;Da4 n]vgsf ?kdf b'O{ k|sf/sf] n]vgdf juL{s/0f 

ug{ ;lsG5 eGg] d'/6 -@))%M%&_ sf] egfO 5 .

#=! gd'gf n]vgsf l;ksf ?kdf ;flxTo

;flxlTos s[ltsf] cWoogaf6 lgolGqt gd'gf n]vg, lgb]{lzt gd'gf n]vg  / k'g?Tkfbg 

gd'gf n]vg u/L ltg lsl;dsf gd'gf n]vg u/fpg ;lsG5 . 

#=!=! lgolGqt gd'gf n]vg 

ljz]if u/L k|f/lDes sIffx¿df lgolGqt gd'gf n]vg a9L pkof]uL x'G5  . o;df s'g} 

cg'R5]bsf] k'gn]{vg u/fP/ ljBfyL{nfO{ gd'gf n]vgsf] cEof; u/fpg ;lsG5, o;/L k'gn]{vg 

u/L ;flxlTos s[ltsf] k|yd k'?if b[li6ljGb' ePsf] cg'R5]bnfO{ t[tLo k'?if b[li6ljGb'df abn]/ 

n]vfpg ;lsG5 .

k|yd k'?if -d_ b[li6ljGb' t[tLo k'?if -pm_ b[li6ljGb'

jf:tjdf d jgf/;df uP b]lv d}n] cfkm\g' 

;fyL bf}t/L s;}nfO{ klg lr7L n]v]sf]  

lyOFg . To; jvt dnfO{ cfkm\g' cN5L 

:jefjsf pk/ ;f/} v]b nfUof] . -u'?k|;fb 
d}gfnLM lrtfsf] Hjfnf_

jf:tjdf pm agf/; uP b]lv p;n]  

cfkm\gf ;fyL bf}Ft/L s;}nfO{ klg lr7L n]v]sf]  

lyPg . To; avt p;nfO{ cfkm\gf] cN5L 

:jefjsf pk/ ;f/} v]b nfUof]  .

To:t} s'g} sljtfaf6 JolQm÷zLif{s k'?if jrg gfd kl/jt{g u/]/ klg o:tf] n]vg u/fpg 

;lsG5, h:t}M

g]kfnL efiff lzIf0fsf ;Gbe{df ;flxTosf] pkof]u
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d -Psjrg_ xfdL -ax'jrg_

nfUb5 dnfO{ /dfOnf] d]/} kfvf kv]/f] lxdfn 

r'nL d'lGt/ kfgL eg]{ kFw]/f] -dfwj l3ld/]_

nfUb5 xfdLnfO{ /dfOnf] xfd|} kfvf kv]/f] 

lxdfn r'nL d'lGt/ kfgL eg]{ kFw]/f]

To:t} dflysf] sljtf+zdf lxdfn r'nLsf 7fpFdf …eGHofªsf]Ú zAb km]/ abn u/]/ n]vg u/fO 

n]vfO l;k clej[l4sf nflu k''gn]{vg ug{ ;lsG5 . o;sf ;fy} kb\o sljtfsf] kbs|ddf 

n]lvPsf o; sljtfz+nfO{ Jofs/l0fs kbs|d cg';f/ n]Vg] cEof; u/fpg ;lsG5.

sljtfsf] kbs|d Jofs/l0fs kbs|d

nfUb5 dnfO{ /dfOnf] d]/} kfvf kv]/f] 

lxdfn r'nL d'lGt/ kfgL eg]{ kFw]/f] 

-dfwj l3ld/]_

lxdfn r'nL d'lGt/ kfgL eg]{ kFw]/f] -ePsf]_ 

d]/} kfvf kv]/f] dnfO{ /dfOnf] nfU5  .

lgolGqt gd'gf n]vgsf o:tf cEof; efiff kf7\ok':tssf kf7df cfwfl/t /xL u/fpg ;lsG5 

/ ljBfyL{x¿sf] l;h{gfTds n]vg l;k j[l4 u/fpg ;lsG5 . 

#=!=@ lgb]{lzt gd'gf n]vg

of] dfWolds txsf ljBfyL{x¿sf nflu pko'Qm ljlw x'g ;S5 . o;sf nflu ljBfyL{x¿nfO{ 

s]xL a'Fbf lbP/ pQm a'Fbfdf cfwfl/t /xL cg'R5]b, lgaGw, ;+jfb, dgf]jfb h:tf l;h{gfTds 

n]vg l;k lzIf0f u/fpg ;lsG5 . dfWolds, lgDg dfWolds txsf sIffx¿df of] ljlw pkof]uL 

x'g ;S5 . ljBfyL{x¿nfO{ a'Fbf lbFbf s'g} efiff kf7\os|ddf /x]sf] ;flxlTos kf7nfO{ cfwf/ 

agfpg ;lsG5 . jf pQm kf7sf] l;h{gfTds cEof; cGtu{t lbOPsf] k|ZgnfO{ klg k|of]u 

ug{ ;lsG5 . pbfx/0fsf nflu …;a}sf] g]kfnL kf7df /x]sf] …cfOdfO{ ;fyLÚ lgaGw kl9;s]kl5 

ljBfyL{x¿nfO{ …cfOdfO{ ;fyLÚ cyjf …s]6L ;fyLÚ zLif{sdf lgaGw n]vgsf] cEof; u/fpg 

;lsG5 . To:tf lgb]{lzt n]vgsf nflu x/]s cg'R5];Fu ;DalGwt a'Fbfx¿ lbg ;lsG5  . oxfF 

5j6f cg'R5]bdf n]Vg] u/L lgb]{lzt n]vgsf a'Fbf lbOPsf] 5 .  

-s_ cfOdfO{ ;fyL / cfOdfO{sf k'?if ;fyL x'g' /fd|f], xfd|f] ;dfhn] o:tf] ;fyL agfpg] 
s'/f g/fd|f] ;f]Rg], clxn];Dd ltd|f cfOdfO{ ;fyL slt ag], ag]gg\, ltd|f] ;dfhn] s:tf]  

7f¥of] < -v_ cfOdfO{ ;fyL agfpFbf s] s:tf cK7\of/f cfP <, cfOdfO{ ;fyL agfpFbf 

;xh÷c;xh s:tf] cg'e"lt eof] < -u_ cfOdfO{ ;fyL agfpFbfsf lttfld7f cg'ej s] s] x'g\ 

Ps, b'O{ 36gfsf] 5f]6f] ljj/0f lbg], cfOdfO{ ;fyL agfpFbf cfkm\gf] 3/ kl/jf/af6 s] s:tf] 

;xof]u, cfOdfO{ ;fyL agfpFbf ;fyLsf] 3/ kl/jf/af6 s] s:tf] k|ltls|of / ;xof]u k|fKt . 
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-3_ cfOdfO{ ;fyL agfpg' /fd|f]÷g/fd|f] <, cfOdfO{ ;fyL;Fu ldn]/ ;dfh ;]jfsf s] s] sfd 

ug'{eof] <, cfOdfO{ ;fyL agfpFbfsf kmfObf÷a]kmfObf s] s] x'g\ < -ª_ cfOdfO{ ;fyL agfpFbf 

s] s:tf s'/fx¿df ljz]if Wofg lbg], ;ts{ /xg], -r_ lgisif{ .

To:t} sIff !) sf] efiff kf7\ok':tsdf /x]sf] …;lxbx¿sf] ;DemgfdfÚ sljtf k9\g nufO{ jL/ 

k'vf{x¿sf] ;Demgfdf sljtf n]Vg] sfo{snfk u/fpg klg ;lsG5 .

#=!=# k'g?Tkfbgd"ns gd'gf n]vg

gd'gf n]vg l;ksf] t];|f] k|sf/ k'gn]{vg gd'gf xf] . o;nfO{ k'g?Tkfbg (Reproducing 

the Modal) gd'gf klg elgG5 . s'g} klg ;flxlTos s[ltnfO{ k9\g' Psflt/ cy{af]w ug'{ 

xf] eg] csf{lt/ sfJoj:t'sf] k'gM;h{gf klg xf] -l;+x, @))&M!%^_ . s'g} s[ltsf] k'gn]{vg, 

k'g?Tkfbg, ;f/f+z n]vg tyf s'g} /rgf cfkm\gf] efiffdf 9fn]/ cs}{ k|sf/sf] /rgf agfpg' 

g} k'gn]{vg÷k'g?Tkfbg gd'gf xf] . cfkm"n] ;'g]sf] jf k9]sf] s'g} c+znfO{ cg'R5]bsf ?kdf 

k'g?Tkfbg, cfkm\g} efiff / zAbdf u/fpg] cEof; o; cGtu{t kb{5 . sljtfsf] efj n]vg, 

oyfy{jfbL syf / gf6ssf] ;f/f+z n]vg, syfj:t', rl/q / jftfj/0fnfO{ sfns|d jf 

36gfs|dsf ?kdf ldnfpg] h:tf s'/f o; cGtu{t kb{5g\ . pbfx/0fsf nflu syfj:t'sf] 

36gfs|d ldnfpg] cEof;sf ?kdf …l5d]sLÚ syfaf6 36gfs|d gldn]sf a'Fbfx¿ lbOPsf] 5 

ljBfyL{nfO{ l5d]sL syf k9\g nufP/ 36gfx¿nfO{ qmd ldnfP/ n]Vg nufpg] sfo{snfk ug{ 

;lsG5, a'Fbfx? o;k|sf/ 5g\ .

wdf{gGbn] emu8f a9fpg u'dfg]nfO{ psf:g', wglht]sf] x]/rfxdf nfu]sf] u'dfg]nfO{ cfzfd? 

;fx'n] a9L k};fsf] nf]e b]vfP/ ;x/ k7fpg vf]Hbf u'dfg]n] c:jLsf/ ug'{, ;Grf] ePkl5 

wglht] / u'dfg] klxn] em}+ 3lgi7 l5d]sLsf ?kdf /xg', emu8fkl5 b'j} ljr af]nrfn aGb 

x'g', u'dfg] / cfzfd?ljrsf] s'/fsfgLn] wglht]sf] xf]; v'Ng', wglht]nfO{ u'dfg];Fu u/]sf] 

Jojxf/ k|lt k5'tf] x'g', u'dfg]sf uf]?n] wglht]sf] Aof8df k;]/ lap vfO lbPsf] lgx'Fdf u'dfg] 

/ wglht]lar emu8f kg'{, wglht]nfO{ Joyfn] l;ls:t kf/]kl5 dfq u'dfg] wglht]sf] x]/rfxdf 

v6\g', ufpFdf cfF7]sf] dxfdf/L km}lng' . oL a'Fbfx¿sf] 36gfj|md ldnfO{ ljBfyL{n] syfsf] 

k'g?Tkfbg u/L n]vfO l;k k|fKt ug{ ;S5g .

#=@ ljifoj:t';Fu ;Da4 n]vfO l;ksf ?kdf ;flxTo

sIff / :t/ cg's"n Pj+ pko'Qm lsl;dsf] ;flxlTos /rgfaf6 lzIfsn] ljb\ofyL{x¿nfO{ 

ljifoj:t';Fu ;Da4 n]vfO l;ksf] cEof; u/fpg ;S5g\ . o;/L cEof; u/fpFbf ljBfyL{x¿n] 

pQm ;flxlTos s[ltsf lgisif{x¿ lbg ;S5g\, pQm ;flxlTos ;fdu|L k9]/ cfkm\g} cjwf/0ff 

g]kfnL efiff lzIf0fsf ;Gbe{df ;flxTosf] pkof]u
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agfpg ;S5g\ . cfkm"n] /fd|/L a'em]/ ;fwf/0fLs/0f u/L cfkm\g} df}lns n]v n]Vg ;S5g\ . 

o:tf] ljifoj:t';Fu ;Da4 n]vfO l;ksf] lzIf0fsf klg b'O{ k|sf/ 5g\

-s_ ;flxlTos s[lt leqaf6 n]vfO l;k /

-v_ ;flxlTos s[lt aflx/af6 n]vfO l;k

#=@=! ;flxlTos s[lt leqaf6 n]vfO l;k 

;flxlTos s[ltleqsf] n]vfO l;k lzIf0f leq k/Dk/fut u[xsfo{ / sIffsfo{x¿ kb{5g\ . h; 

cGtu{t k|Zgf]Q/, cg'R5]b n]vg, lgaGw n]vg, u[xsfo{ h:tf s'/fx¿ cfpF5g\ . ;flxlTos 

kf7 leqsf] z}nL, ;flxlTos tŒjsf af/]df ljb\ofyL{sf] ;f]rfO a'lem;s]kl5 lzIfsx¿n] pQm 
;flxlTos kf7sf] ;f/j:t' d"nefj s]Gb|Lo sYo jf ljrf/ ;DaGwL s'/f 5nkmn / JofVofg 

dfkm{t ljb\ofyL{x¿ dfem p7fO lbg' k5{ . tTkZrft\ ljBfyL{x¿n] pQm ;f/, ljrf/ / efjnfO{ 

cfkm\gf hLjg cg'ej;Fu hf]8]/ df}lns pQ/ n]Vg ;S5g\ . o:tf n]vfO l;k cGtu{t af]w 

k|Zgf]Q/, efjfy{ ;DaGwL cEof;, ;k|;ª\u JofVof, JofVof h:tf s'/f kb{5g\ . oL cEof;x¿ 

sIffdf lgoldt ?kdf ul/g] sfo{snfkx¿ g} x'g\ . cfkm"n] k7g u/]sf] ;flxlTos kf7af6 

sIffdf 5nkmn ul/;s]kl5 ljBfyL{x¿n] o:tf n]vfO l;kd"ns cEof; ug{ ;S5g\ . o:tf 

n]vfO l;knfO{ kf7\o ;flxlTos /rgf leqaf6 u/fOg] n]vfO l;ksf] ?kdf lnOG5 . o:t} 

n]vfO l;k cGtu{tsf] af]w k|Zg gd'gf oxfF lbOPsf] 5 .

klxn] t zq'sf] d'v s] x]g'{ eg]/ u'dfg]n] 

jf:tf /fv]g k/Gt' :jf:gL ;d]t ynf k/]kl5 

u'dfg]sf] lrQ /xg ;s]g . p;n] ljrf/ 

u¥of]– æo:t} b}j nfU5 / kf] 5/l5d]sL vf]Hg' 

k/]sf] gq cf]8f/df uP/ a;] klg t ef]  

lg . hxfF klg t a:g] g xf] . lbgbzf cfkt\ 

ljkt\ s;nfO{ kb}{g < ansf] t'h's lyof], 

dnfO{ ;w}+ olQs} k'U5 eg]/ 3d08 uYof]{, 

k/d]Zj/n] 3d08 tf]8] . a}u'gLnfO{ u'gn] dfg'{ 

eG5g\, Pp6} ufpdf a9]/ of] pd]/ ef], bf}Ft/L 

xf], o:tf] cfkt\df klg b]v]sf] gb]Vo} u/] 

kfk nfUb}g <Æ					   

-d}gfnL, l5d]sL_

-c_ o; k|;ª\u eGbf cufl8 ufpFdf s] s:tf] 

;d:of cfO k/]sf] lyof] < -cf_ u'dfg]sf] lrQ 

lsg km]l/of] < -O_ 5/l5d]sLsf] cfjZostf 

lsg k5{ < -O{_ wglht]nfO{ s] s'/fdf 3dG8 

lyof] < -p_ …a}u'gLnfO{ u'gn] dfg'{Ú eg]sf] 

s] xf] <
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kf7\ok':tsdf /x]sf ;flxlTos /rgfaf6 klg o:t} vfnsf k|Zgx¿sf] pQ/sf] cEof; u/fO{ 

;flxlTos s[ltaf6 n]vfO l;k lzIf0f cEof; u/fpg ;lsG5 . 

#=@=@  ;flxlTos s[lt aflx/sf] n]vfO l;k

;flxlTos kf7 kl9 ;s]kl5 ljBfyL{x¿nfO{ pQm kf7sf] k7gkZrft\ cg'e"lt x'g] k|ltls|of 

:j?ksf] n]vfO l;ksf] cEof; u/fpg ;lsG5 . o:tf] l;knfO{ /rgfTds÷l;h{gfTds 

l;k klg eGg ;lsG5 . pQm s[ltsf] syfgs, rl/q, sfo{kLl7sf -7fpF÷;do_, z}nL / 

cfnª\sfl/s efiff cflbsf af/]df n]vfO sfo{snfk u/fpg ;lsG5 . o;sf klg rf/ k|sf/  

5g\ .

-s_ kf7fg's"n n]vfO (Adding the Work)

-v_ kf7 kl/jlt{t n]vfO (Changing the Work)

-u_ gf6sLo k|]/0ffd"ns n]vfO (Drama inspired writing)

-3_ rl/q ;Daf]ws n]vfO (A letter addressed to another character)

-s_ kf7fg's"n n]vfO (Adding the Work)

o; cGtu{t kf7;Fu ;Da4 s'g} sfNklgs k|;ª\u n]Vg nufpg], syf ;dfKt eP kl5 

syfnfO{ k'gM cl3 a9fP/ syf n]Vg nufpg] ;+jfbnfO{ gf6sLo ?kdf n]Vg] h:tf sfo{x¿ 

;dfj]z  x'G5g\ . o;sf nflu u/fpg ;lsg] sfo{snfkx¿ o; k|sf/ 5g\ .

k7g u/fpg] n]vfO sfo{

g]kfnL xfdL /xf}nf sxfF 

g]kfn} g/x] -sljtf_
g]kfn /x]g eg] xfd|f] cl:tŒj s] xf]nf kf7df cfwfl/t /xL  
cfkm\gf efjgf n]v .

zq' syf s[i0f/fonfO{ n6\7L k|xf/ ug]{ dfG5] sf] x'g ;S5, syfnfO{ cl3 

a9fO{ pQm JolQm kQf nufO{ pQm syf n]v .

l5d]sL syf o; syfdf ePsf ;+jfbnfO{ gf6ssf ?kdf ?kfGt/0f u/ .

kf7sf] cg's"nsf cg]s k|;ª\ux? hf]8]/ kf7;Fu} ;Da4 /xg] sfNklgs k;ª\usf] n]vfO 

lzIf0f cEof; ug{ ;lsG5  .  		

-v_ kf7 kl/jlt{t n]vfO (Changing the Work)

o; cGtu{t n]vsn] kf7sf] ;dflKt jf pk;+xf/ h;/L u/]sf 5g\ To;;Fu t'ngf ub}{ 

ljBfyL{n] cfkm\gf] 9Ën] syfsf] ;dflKt jf pk;+xf/ ug]{ s'/f kb{5 . n]vsn] syf, sljtf 

g]kfnL efiff lzIf0fsf ;Gbe{df ;flxTosf] pkof]u
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s;/L 6'ª\UofPsf 5g\ To;nfO{ ljBfyL{n] cfkm\g} lsl;dn] 6'ª\Uofpg] u/L k'gn]{vg ug]{ cEof; 
u/fpg' klg l;k a9fpg' xf] . o;df kf7sf] k|;ª\u abn]/ ljBfyL{n] cfkm\g} 9Ën] syf  
6'ª\Uofpg ;S5 . pbfx/0fsf ?kdf kf7 kl9;s]kl5 u/fpg] n]vfO l;k cEof;sf sfo{snfk 

o; k|sf/ x'g ;S5g\ .

kf7 k|Zg

Ps lrxfg 

-pkGof;_

Ps lrxfg pkGof;df lzjgf/fgsf] k'/} kl/jf/ af9Ln] aufP/ Ps lrxfg u/fO{ 

pkGof;sf/n] pkGof; 6'ª\UofPsf 5g\ ca ltdLn] n]vsn] 6'ª\UofPsf] o; 

k|;ª\unfO{ abn]/ cfkm\g} 9Ën] pkGof; 6'ª\Uofpm .

x f / l h t 

-syf_

xf/lht syfdf n]vsn] dgf]x/ / 3'/x' dxtf] dWo] s;sf] xf/ eof] / s;sf] 

lht eof] of] k|Zg clgl0f{t ?kd} /fvL syf 6'ª\UofPsf 5g\, syfsf/sf] of] 

6'ª\UofpgLnfO{ abn]/ cfkm\g} tl/sfn] syf 6'ª\Uofpm .

kf7\df ePsf] s'/f jf 36]sf] o:tf 36gnfO{ kl/jt{g u//] cfkm\gf] lsl;dn] kf7nfO{ kl/jt{g 

u/L n]Vg nufpg vfnsf] lzIf0f klg n]vfO lzIf0fsf] pko'Qm sfo{snfk eGg ;S5  . 

-u_ gf6sLo k|]/0ffd"ns n]vfO (Drama inspired writing)

gf6sLo n]vg;Fu k|]l/t ug]{ n]vfO sfo{snfkaf6 klg n]vfO l;k j[l4 x'G5 . gf6s, syf, 

pkGof; / slxn]sfFxL sljtfnfO{ o:tf] n]vfOdf pkof]u ug[ ;lsG5 . ljBfyL{n] gf6s, syf, 

pkGof; sljtfsf rl/qx¿sf r]tgf, ltgLx¿sf rfn, b[li6sf]0f / efjgfx¿sf af/]df n]Vg 

;S5g\ . o:tf] n]vgn] ljBfyL{x¿df rl/q;Fu 3'nldn / Psfsf/ eO{ pgLx¿sf efjgfx¿nfO{ 

k|:t't ug]{ vfnsf] n]vgl;k clej[l4 x'g ;Sg] b]lvG5 . o:tf cEof;sf nflu sfo{snfk 

o;/L ug{ ;lsG5 .

kf7 k|Zg

!=	xs{axfb'/ -sljtf_ 

-sljM lbg]z clwsf/L_

!= xs{axfb'/ sljtf k9 / xs{axfb'/sf] r]tgfsf] :t/ s:tf] 

5 n]v .

@= xs{axfb'/ s:tf] ;f]rfO / efjgf ePsf] kfq xf] <

@=	sfG5L, e§L / b]z 

-sljtf_ -slj s[i0f 

;]g_ …OR5'sÚ

!= e§Ldf cfpg] u|fxsx¿ k|lt sfG5Lsf] b[li6sf]0f s:tf]  

5 <

@= u|fxsx¿n] lh:SofpFbf sfG5Lsf dgdf s] s:tf efjgf 

p7]sf xf]nfg\ <

#= sfG5Ln] lhGbuLe/ e§L k;n yfk]/} a:nL t < p;sf] 

cfufdL sbd s] x'g ;Snf <
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kf7sf rl/q;Fu Psfsf/ eO{ jf kf7sf 36gf;Fu k|ToIf ;Da4 eO{ ljBfyL{x¿nfO{ k|]/0ffd"ns 

/ gf6lso n]vgsf] lzIf0f sfo{snfk u/fpg ;lsG5 . 

-3_ rl/q ;Daf]ws n]vfO (A letter addressed to another character)

kf7df /x]sf syf, gf6s, pkGof; / sljtf ;d]tdf /x]sf rl/q -kfq_ x¿nfO{ ;Daf]wg 

ub}{ lr7L n]Vg nufP/ klg n]vg sfo{snfk u/fpg ;lsG5 . o;/L ljBfyL{n] kq n]Vbf 

rl/qn] h] h:tf sfd, s'/f, Jojxf/ / ls|ofsnfk u/]sf 5g\ tT;DaGwdf s]xL JolQmut 

;'emfj, ;Nnfx lbg ;S5g\ . kfqn] a]xf]g'{ k/]sf ;d:of, b'Mv, si6, kL8f, cj:yf cflbaf6 

5'6\sf/f kfpg] pkfo ;d]t ;'emfP/ ljBfyL{n] kf7sf rl/qnfO{ lr7L n]Vg ;S5g\ . o:tf] 

sfo{snfk klg n]vfO l;k;Fu ;Da4 sfo{snfk g} xf]  . kf7 kl9;s] kl5 o:tf] sfo{snfk 

u/fpg ;lsG5 .

kf7 k|Zg

ljbf -syf_ -syfsf/M 

u'?k|;fb d}gfnL_

 

!= 5f]/Lsf] ljx]df s'n 3/fg vf]Hb} lx8]sf cudl;+x vqLnfO{ 

pko'Qm b'nfxf s:tf] x'g' k5{ ;'emfj lbFb} kq n]v .

@= Pp6L;Fu k|]d ug]{ / csL{nfO{ ljx] ug]{ g/]Gb|nfO{ h'g ;d:of 

k/]sf] 5, To; ;d:ofaf6 5'6sf/f kfpg] / k|ef;Fu g} ljx] ug{ 

s] ug'{ kYof]{ < ;'emfj lbFb} Ps kq n]v .

sfG5L, e§L / b]z 

-sljtf_ -slj s[i0f 

;]g …OR5'sÚ_

!= e§L k;nsL sfG5LnfO{ e§L k;n 5f8]/ k9\g lt/ nfUg 

;'emfj lbFb} Ps lr7L n]v  .

kf7\ok':tssf cGo kf7df /x]sf kfqx¿nfO{ ;Daf]wg u/L kqfrf/ u/fpg] / tL kfq;Fu 

3'nldn u/fpg] sfo{snfk o; cGtu{t kb{5 . 

#=# ;flxlTos s[lt / efiffz}nL n]vfO l;k

;flxlTos kf7df k|o'Qm ;fdfGo efiffeGbf ljrngo'Qm / ;f}Gbo{do efiff z}nLs} sf/0f 

ljBfyL{x¿sf nflu of] pkof]uL ?lrs/ x'G5 . To;}n] ;flxlTos s[lt cWofkgsf s|ddf pQm 

s[ltsf k|o'Qm To:tf] ;f}Gbo{o'Qm cyf{t\ cfnª\sfl/s efiff ;DaGwL n]vfO l;k u/fpg' klg 

jf~5gLo x'G5 h;n] ubf{ ljBfyL{x¿n] klg To:tf] z}nL;Fu kl/lrt eO{ To:t} z}nLsf jfSo 

/rgf ug{ l;s"g\, zAb k|of]u ug{ l;s"g\ / cfkm\gf] l;h{gfTds n]vgnfO{ ;f}Gbo{do Pj+ sflJos 

?k k|bfg ug{ l;s"g\ . ;flxlTos s[ltleq k|o'Qm x'g] To:tf] sfJodo efiffsf cnª\sf/, 

g]kfnL efiff lzIf0fsf ;Gbe{df ;flxTosf] pkof]u
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laDa, /;, efj, k|tLs, Joª\Uo h:tf cy{ txsf eflifs tŒj / cg'k|f;, ;dfdfGt/tf, 
k'g/fj[lQ h:tf zAb / j0f{ txsf eflifs tŒjsf] k|of]usf] vf]hL u/L ;f]xL cg'?ksf jfSo 

/rgf ug]{ nufpg] cEof; sfo{snfk ug{ ;lsG5 . ;flxlTos s[lt leq ePsf o:tf z}nLut 

j}lzi6\ox¿nfO{ n]vfO l;k lzIf0f sfo{snfksf ;Gbe{df ;fdfGotof clwsf+z ?kdf k|of]u 

x'g] pkdf, ?ks, cltzof]lQm, ;df;f]lSt h:tf cyf{nª\sf/, ljDa, pvfg6'Ssf, cg's/0ffTds 

zAb tyf dfgjLs/0f h:tf tŒjsf ;fy} cg'k|f;, ;dfgfGt/tf / k'g/fj[lQ h:tf tŒjx¿sf] 
vf]hL / k|of]u ;DaGwL cEof; u/fpg ;lsG5 . …d]/f] b]zÚ sljtfaf6 s]xL gd'gf pbfx/0f 

o; k|sf/  5g\ .

kf7f+z ;f}Gbo{sf] sf/0f
cfnª\sfl/s 

;flxlTos ?k

cEof; 

sfo{snfk

!= hxfF d'6'sf] :kGbg 

em} pk|mL pk|mL v]Nb5g\ 

d[u zfjssf x'n

d[u zfjssf] pk|mfOnfO{ 

d'6'sf] w8\sg;Fu 

t'ngfsf] sNkgf

pkdf cnª\sf/ 
(Simily)

!= pkdf k|of]u 

ePsf] Ps jfSo 

n]v .

@= …d]/f] b]zÚ 

sljtfaf6 pkdf 

k|of]u ePsf] Ps 

jfSo vf]h .

@= hxfF af/} dlxgf 

dflg;sf ufnfdf km'N5g\ 

cf?sf km'n

dflg;sf ufnfdf cf?sf 

km'n km'Ng' h:tf] cltzo 

c;Dej s'/fsf] sNkgf

cltzof]lQm 
(Hyperbole)

cltzof]lQm 

k|of]u ePsf] Ps 

jfSo n]v .

#= hxfF lxp k/]sf] 

/ftdf h"g, w/tLnfO{ 

e]6\g lxds0fx¿sf 

;fy d':s'/fpFb} cf]/fnf] 

em5{ w/tLnfO{ ;jf{Ë 

xfF;]sf] kfP/ emg\ a9L 

d':s'/fP/ cfsfzdf 

kms{g] ub{5 

h'g d':s'/fpFb} 

cf]/fnf] emg'{÷w/tL ;jf{ª\u 

xfF:g'÷h"g emg\ a9L 

d':s'/fP/ kms{g'df 

k|s[lt÷lghL{j j:t'nfO{ 

dfgj h:t} d':s'/fpg], 

xfF:g] h:tf sfo{sf 

?kdf lrq0fut  ;f}Gbo{

k|s[ltsf] 

dfgjLs/0f

k|s[ltsf] 

dfgjLs/0fsf 

s'g} rf/ 

jfSo sljtf      

-kf7_af6 vf]h]/ 

Nofpm .

;flxlTos s[lt ;fdfGo n]vfO eGbf ljlzi6 ;f}Gbo{o'St n]vfO{ aGgfsf] sf/0f v'Ng] u/L 

ljBfyL{nfO{ o:tf cGo cEof; u/fpg ;lsG5 . 
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$= ;flxTo / af]nfO tyf ;'gfO l;k

efiffsf sIffdf ;flxTosf] cWoog d'Vo ?kdf k9fO / n]vfO;Fu g} ;Da4 x'G5 . k9fO / 

n]vfOsf h:t} ;dfg ?kdf af]nfO / ;'gfO l;k;Fu ;DalGwt sfo{snfk klg sIffdf u/fpg 

;lsG5 . af]nfO / ;'gfO l;ksf nflu ug{ ;lsg] sfo{snfkx¿ oL x'g ;S5g\M

!= df}lvs k7g (Orel reading)

@= gf6sLo ?kfGt/ (Dramatization)

#= ;d"x sfo{ (Group Activites)

$=!= df}lvs k7g (Orel reading)

efiff lzIfsn] ;flxlTos kf7nfO{ df}lvs k7g cyf{t af]Ng, ;:j/ k7g ug{ nufP/ / 

cfkm}+n] :jo+ k9L ljBfyL{nfO{ ;'Gg nufP/ klg lzIf0f sfo{snfk ug{ ;S5 . ;'gfO l;ksf 

nflu h'g cg'R5]b 5 To;nfO{ z'4 pRrf/0f ;fy cfsif{s / pTk|]/s tl/sfn] lzIfsn] 

k9]/ ljBfyL{nfO{ ;'gfpg ;S5 . /]s8{ ul/Psf >Jo, b[Zo ;fdu|Lx¿nfO{ klg sIffdf ;'gfpg 

;lsG5 . ljBfyL{nfO{ af]nfO / ;'gfO Ifdtf clej[l4sf nflu 7"nf] :j/n] ;flxlTos kf7 k9\g 

nufpg ;lsG5 . ljBfyL{n] ;'gfO ;Da4 kf7 k9\g', ;'Gg' eGbf klxn] ;'lg/x]sf] ;dodf / 

;'lg;s] kl5sf] pRrf/0f Ifdtf;d]t hfGg ;S5g\  . o;n] ljBfyL{sf] pRrf/0f Ifdtf ;'wf/ 

x'g ;S5 .

$=@= gf6sLo ?kfGt/ (Dramatization)

gf6sLo ?kfGt/ eg]sf] syf, pkGof; / sljtf h:tf kf7sf k6syf lgdf{0f u/L sIffdf 

gf6sLo ?kdf ?kfGt/ u/L clegofTds cEof; ug'{ xf] . o;af6 klg af]nfO / ;'gfO 

sfo{snfk ;DkGg x'g] x'Fbf af]nfO ;'gfO Ifdtf clej[l4 x'G5 . kf7leqsf] s'g} syfsf rl/qsf 

;Gbe{df] rl/qn] s] eGg' k5{ / s;/L eGg'k5{ eGg] ljBfyL{n] cg'dfg ug'{k5{ . ljBfyL{n] tof/ 

kf/]sf] k6syfdf gf6sLo ¿kdf k|:t't ubf{ rl/qn] h] eGg'k5{ / h;/L eGg'k5{ Tof] / To;/L 

g} ljBfyL{x¿ gf6sLo ?kdf af]Nb5g\ / ;'Gb5g\ . rl/q / syfj:t';Fu ;Da4 k|Zgf]Q/ / syf 

leqsf ;+jfbnfO{ /fd|/L eGg / ;'Gg ljBfyL{x¿ ;Ifd x'G5g\ . o;/L gf6sLo ?kfGt/ ubf{ zAb 

e08f/, jfSof+z / ;+jfbnfO{ ;ª\s]t ug{ ;S5g\ . ljBfyL{x¿ gf6sLo ;+jfbdf ;xefuL cfkm\gf 

cufl8 plePsf] ;xof]uLsf ;fydf b[Zox¿sf] k"jf{Eof; ug{ ;S5g\ . oBlk ltgLx¿ ofb ug{ 

;St}gg\ . ltgLx¿ Ps cfk;sf x]/fOsf dfWodaf6 cy{ / cg'e"lt k|s6 x'g] u/L k6syfsf 

kª\lQmx¿ /fd|/L eGg / ;'Gg ;S5g\ . o; cltl/Qm pgLx¿ b[ZofTds cy{ cg'xf/sf] xfpefp, 

O;f/f / cGo ef}lts kIfx¿df rrf{ ug{ ;S5g\ . syfdf k9fO ;'? x'g' eGbf cufl8 g} of] 

g]kfnL efiff lzIf0fsf ;Gbe{df ;flxTosf] pkof]u
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gf6sLo ?kfGt/ ug'{kb{5 . o:tf] ls|ofsnfkn] af]nfO / ;'gfO l;k clej[l4df ;3fp k'Ug 

;S5 . ;'gfO af]nfO l;k lzIf0f cEof; cGtu{t o:tf sfo{snfk u/fpg ;lsG5 .

-s_ xfpefp ;lxt xs{axfb'/ sljtf jfrg u/ .

-v_ xfpefp / clego ;lxt æaf}nfxf sfhLsf] ;kgfÆ gf6ssf lglZrt c+znfO{ jfrg  

u/ .

$=#= ;d"x sfo{ (Group Activites)

;fd"lxs sfo{af6 klg af]nfO / ;'gfO sfo{snfk ;DkGg x'G5 . o:tf] sfo{af6 ;d"xsfo{df 

;xefuL x'g] 5nkmndf ;ls|o ;xeflutf hgfpg] x/]s ljBfyL{x¿ ljifosf] tYo / ljrf/af/] 

af]n]/ jf ;'g]/ sfo{snfk ug{ ;S5g\ . ;fd"lxs sfo{n] ;Dk"0f{ ;xeflutfnfO{ k|]l/t ub{5 . 

;Dk"0f{ ljBfyL{x¿ cg]s sf]0faf6 cfkm\gf ljrf/ /fVg ;xefuL x'G5g\ . o:tf] sfo{ ;fdfGo 

sIff 5nkmn, ;:ofgf ;d"x sfo{, jfbljjfb cflbaf6 klg ;DkGg ug{ ;lsG5 . oL ;a} ;d"x 

sfo{n] ljBfyL{x¿nfO{ af]nfO Ifdtf / pRrf/0f cEof;df dxÎj lbg] h:tf b'j}vfn] l;ksf] 

ljsf; ug{ ;3fp k'¥ofp5g\ . o;/L ;fd"lxs sfo{ u/fpFbf ljBfyL{x¿n] u/]sf pRrf/0fut 

q'l6x¿ sfo{snfks} ;dodf lzIfsn] ;RrfOlbg' kb{5 . o; cGtu{t ;:ofgf ;d"x agfO{ 

sIffdf ;d"x k|:t'tLs/0f (Group Presentation) / sljtfsf nflu ;d"x jfrg (Group 

reading) h:tf sfo{snfk u/fpg ;lsG5 . h:t}M

!= 3/, kl/jf/ / ljBfnoleq 5fq / 5fqfsf lardf ;dfg Jojxf/ 5 t < cf–cfkm\gf] ;d"xdf 

5nkmn u/ / lglZrt wf/0ff agfO{ k|To]s ;d"xsf Ps–Ps ;b:on] cf–cfkm\gf] ;d"xsf 

tkm{af6 cfkm\gf ljrf/ sIffdf k|:t't u/ .

%= lgisif{

;flxTosf] pkof]u efiff lzIf0fdf cToGt k|efjsf/L / /f]rs x'g] lglZrt 5 . ;flxlTos 

kf7nfO{ efiff lzIf0fsf n]vfO l;k lzIf0fdf ;a}eGbf a9L pkof]u ug{ ;lsg] l:ylt 5 . k9fO 

l;k lzIf0f sfo{snfk kZrft\ ul/g] n]vfO l;k sfo{snfksf ¿kdf ;flxTonfO{ ljBfyL{sf] 

gd'gf n]vg l;ksf] ljsf;, ljifoj:t';Fu ;Da4 n]vfO l;ksf] ljsf; / ;flxlTos s[ltsf] 

efiff ljlzi6sf] k|of]u;Fu ;Da4 n]vfO l;ksf] ljsf;sf ?kdf k|r'/ pkof]u ug{ ;lsG5 . 

;flxTosf] kf7s} dfWodaf6 gd'gf n]vgsf ¿kdf lgolGqt, lgb]{lzt, k'g?Tkfbgd"ns n]vg 

l;ksf] ljsf; Psflt/ x'G5 h'g l;h{gfTds sfo{ / /rgf;Fu klg ;Da4 5 eg] csf{lt/ 

ljifoj:t' ;Da4 n]vfOsf ?kdf ;flxlTos s[ltdf cfwfl/t /xL pQm kf7 leqsf af]w k|Zgf]Q/, 

efj, ;f/f+z h:tf n]vg cEof; dfkm{t n]vfO l;k ljsl;t ug{ ;lsG5 . ;flxlTos s[lt 
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cWoogkZrft\ pQm s[lt leqsf kf7df s]xL yk]/ kf7fGQu{t n]vg l;k, kf7sf] ;Gbe{nfO{ 

kl/jt{g u/]/ n]vfOg] l;ksf] ljsf;, kf7nfO{ gf6sLs/0f u/]/ n]vfOg] n]vfO l;k / kf7sf 

s'g} rl/qnfO{ ;Daf]wg ub}{ kq n]Vg nufO{ ljBfyL{x¿df n]vg l;ksf] ljsf; u/fpg ;lsg] 

l:ylt 5 . To;}n] efiff sIffdf ;flxTosf] ;jf{lws pkef]u n]vfO lzIf0fsf nflu x'g] / 

ljBfyL{n] klg ;flxTosf] dfWodaf6 n]vfO l;k cfh{g ug{ ;Sg] lglZrt 5 . ;'gfO, af]nfO 

l;ksf nflu df}lvs k7g, gf6sLo ?kfGt/ u/L ug{ nufOg] k7g, / ;d"x sfo{ -sIff 

k|:t'tLs/0f / l6Kk0fL_sf dfWodaf6 ;'gfO af]nfO l;ksf] ljsf; klg ;flxTosf dfWodaf6 

x'G5 . o;/L g]kfnL efiff lzIf0fsf sIffdf ;flxTosf] pkof]u u/L eflifs l;k lzIf0f ug{ 

;lsg] s'/f k|:6 x'G5 .

;Gbe{u|Gy;"rL

clwsf/L, lbg]z -@)^&_ xs{axfb'/, ;a}sf] g]kfnL, ;Dkfbs 7fs'/ k/fh'nL / cGo, 

nlntk'/ M ;femf k|sfzg .

clwsf/L, x]dfª\u/fh -@)%#_ efiff lzif0f s]xL kl/k]|Io M s]xL k4lt, sf7df8f}F M ljBfyL{ 

k':ts e08f/ .

clwsf/L, x]dfª\u/fh -@)^^_ g]kfnL efiff lzIf0f, sf7df8f} M ljBfyL{ k':ts e08f/  .

OR5's, s[i0f ;]g -@)^&_ sfG5L, e§L / b]z, ;a}sf] g]kfnL, sf7df8f}+ M ;femf  

k|sfzg .

Pn]g=Pr=8L= -;g\ !(^%_ -;+=_ l6lrª Oª\uln; Oh c ;]s]G8 Nofª\Uj]h, Go"of]s{ M  

DofSu|lxn .

sf]O/fnf, ljZj]Zj/ k|;fb -@)^*_ zq', ;a}sf] g]kfnL, nlntk'/ M ;femf k|sfzg .

sf]nL h] PG8 P;= :nf6/ -!(()_ ln6/]r/ Og b Nofª\Uj]h Snf;?d M c l/;f];{ a's 

ckm cfOl8ofh PG8 PlS6lel6h, Cambrige: CUP=O

l3ld/], dfwj k|;fb -@)^&_ g]kfnL xfdL /xf}nf sxfF g]kfn} g/x], ;a}sf] g]kfnL, nlntk'/ 

M ;femf k|sfzg .

9sfn, zflGtk|;fb / tLy{/fh vltj8f -@)&!_ g]kfnL efiff / ;flxTo lzIf0f, sf7df8f} 

M z'esfdgf k|sfzg .

gf/+u, j}i0f -!(^^_ sDo'lgs]l6e Nofª\Uj]h l6lrª, Pg\= lbNnL M ls|Pl6e–a's  

k|wfg, x\borGb| l;+x -@)^&_ Ps lrxfg, nlntk'/ M ;femf k|sfzg .

g]kfnL efiff lzIf0fsf ;Gbe{df ;flxTosf] pkof]u
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e08f/L, kf/;dl0f -@)%#_ efiff / ;flxTo lzIf0fsf s]xL kIf, sf7df8f}+ M jf0fL  

k|sfzg .

d'/6, lx:dfgf]Un' -@))%_ l6lrª Nofª\Uj]h y|f] ln6/]r/ hg{n ckm Nofª\Uj]h PG8 

lnªlUjl:6s :6l8h, Vol-1 No-1 April-2005 : P .P-53-66.

d}gfnL, u'?k|;fb -@)^(_ …gf;f]Ú, nlntk'/ M ;femf k|sfzg .

d}gfnL, u'?k|;fb -@)^(_ …l5d]sLÚ, gf;f], nlntk'/ M ;femf k|sfzg .

d}gfnL, u'?k|;fb -@)^(_ …lrtfsf] HjfnfÚ, gf;f], nlntk'/ M ;femf k|sfzg .

d}gfnL, u'?k|;fb -@)^(_ …ljbfÚ, gf;f], nlntk'/ M ;femf k|sfzg .

nfh/, lulnog -!((#_ ln6\/]r/ PG8 Nofª\Uj]h l6lrª, SoflDa|h M SoflDa|h o'lgel;{6L 

k|]; .

Nof8f], /a6{ -;g\ !(^$_ Nofª\Uj]h l6lrª lb ;fOlG6lkms Pk|f]h, Go'of]s{ M  

DofSu|lxn . 

zdf{, Zofd k|;fb -@)^&_ cfOdfO{ ;fyL, ;a}sf] g]kfnL, nlntk'/ M ;femf k|sfzg .

zdf{ s]bf/ k|;fb / dfwj kf}8]n -@)^&_ g]kfnL efiff / ;flxTo lzIf0f, sf7df8f} M 

ljBfyL{ k':ts e08f/ .

>Ljf:tj, /jLGb| gfy -@))%_ efiff lzIf0f, lbNnL M jf0fL k|sfzg .

z]/rg, e"lk -@)^&_ d]/f] b]z, ;a}sf] g]kfnL, nlntk'/ M ;femf k|sfzg .

l;x, lbnLk -@))&_ efiff, ;flxTo cf}/ ;+:s[lt lzIf0f, lbNnL M jf0fL k|sfzg .

l;x, lbnLk -;g\ @)!)_ cGo efiff lzIf0fs] ;Gbe{, lbNnL M jf0fL k|sfzg .
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;dfnf]rgfsf] jqmf]lQmk/s k4lt M  
kl/rofTds lbUbz{g

uª\ufk|;fb clwsf/L*

;f/syg (Abstract)

k|:t't n]vdf ;+:s[t sfJozf:qLo k/Dk/fdf :yflkt jqmf]lQm l;4fGtsf cfwf/df g]kfnL 
;flxTosf ljljw ljwfsf] cWoog ljZn]if0f ug]{ / s[ltsf/sf /rgfut j}lzi6\osf] 
lgwf{/0f ug]{ ljlwsf ;fy} To;sf] k|:t'ltut 9fFrf ;d]tsf] lg¿k0f ul/Psf] 5 . 
jqmf]lQmjfb ;+:s[t sfJozf:qLo k/Dk/fsf] Pp6f j:t'jfbL l;4fGt xf] . ;+:s[t 
sfJozf:qLo k/Dk/fdf Tolt rrf{df g/x]sf] t/ ;flxTosf j0f{, kbsf k|s[lt / k|Too, 
jfSo, k|s/0f / k|aGw ;d]tsf] ;fª\uf]kfª\u cWoog ul/Psf] jqmf]lQmjfbsf cfwf/df 
s[ltsf k|foM ;du| kIfsf] cWoogsf ;fy} jqmf]lQmsf u'0f / dfu{sf cfwf/df s[ltsf/sf] 
/rgfwld{tfsf] ;d]t d"Nofª\sg ug{ ;lsG5 . o; n]vdf jqmf]lQmjfbsf] ;+lIfKt kl/ro 
k|:t't ub}{ jqmf]lQmjfbL ;flxTo l;4fGtsf cfwf/df ;flxTosf ljljw ljwfsf] cWoog 
ljZn]if0f s] s;/L ug{ ;lsG5 eGg] ljifodf ljj]rgf ug'{sf ;fy} To;sf nflu cfjZos 
cWoogsf] 9fFrf ;d]t k|:t't ul/Psf] 5 . o; cGtu{t s[ltk/s ;dfnf]rgfsf nflu 
jqmf]lQmsf j0f{ljGof; jqmtf, kbk"jf{4{ jqmtf, kbk/f4{ jqmtf, jfSo jf j:t'jqmtf, 
k|s/0f jqmtf / k|aGw jqmtf u/L oL 5j6f cfwf/df s[ltsf] cGt/ª\u ljZn]if0f ug]{ 
/ jqmf]lQmsf u'0f / dfu{sf cfwf/df s[ltsf/sf s[ltut ljz]iftfsf] ;d]t ljZn]if0f / 
lg¿k0f ug]{ ;+lIfKt 9fFrfut :j¿ksf] lgb]{z ul/Psf] 5 . o; n]vdf ;dLIo s[ltsf 
k|foM ;a} kIf / s[ltsf/sf] s[ltTjsf] ;d]t lg¿k0f ug{ ;lsg] clg k"jL{o ;flxTotTTjsf 
;fy} kfZrfTo k4ltsf sltko kIfx¿ klg o;leq ;d]l6g ;Sg] eGb} of] ;dfnf]rgf 
k4lt Jofks / ;dGjofTds /x]sfn] cGo ;dfnf]rgf k4ltx¿eGbf pkof]uL klg /x]sf] 
lgisif{ k|:t't ul/Psf] 5 . 

!= ljifokl/ro  

jqmf]lQmjfb Pp6f sfJozf:qLo l;4fGt xf] . b;f}+ ztfAbLsf cfrfo{ s'Gtsn] k|ltkfbg u/]sf] 

o; l;4fGtsf] cfwf/u|Gy …jqmf]lQmhLljtd\Ú xf] . jqmf]lQm zAb …jqmÚ / …plQmÚ ldn]/ ag]sf]  

* k|fWofks, d]rL ax'd'vL SofDk;, eb|k'/, d]rL, g]kfn .
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5 . clewfy{df …3'dfp/f] egfOÚ eP klg sfJozf:qLo ;Gbe{df eg] o;n] ;fdfGo Jofjxfl/seGbf 

leGg ljlzi6 snfTds cleJolQmnfO{ a'emfpF5 . s'Gtssf dtdf pQm ljlzi6 k|sf/sf] snfTds 

cleJolQm g} sfJo jf ;flxTo xf] .

k"j{df cfrfo{ e/tb]lvs} ;flxTo lrGtgsf] nfdf] k/Dk/f 5 . k"jL{o ljåfg\x¿af6 k|0fog ePsf 

/;, cnª\sf/, /Llt, Wjlg, jqmf]lQm cflbdWo] sltko ;flxTo l;4fGtsf cfwf/df ;flxTosf] 

ljZn]if0f ug]{ ul/Psf] eP klg To;sf] s'g} Jojl:yt 9fFrf eg] a;]sf] kfOGg . oL l;4fGtnfO{ 

Jojl:yt k4ltdf 9fNg] xf] eg] logsf cfwf/df s[ltsf] ;Dos\ d"Nof°g ug{ ;lsG5 . g]kfnL 

;dfnf]rgfdf lelqPsf] kfZrfTo 9Ësf] ;dfnf]rgf k4lt;Fu} k"jL{o l;4fGt cGtu{tsf oL 

ljleGg k4ltsf] klg k|of]u x'g] xf] eg] g]kfnL ;dfnf]rgf ljljwtfo'Qm / cem ;d[4 aGg 

hfg]5 . ctM o; n]vdf k"jL{o l;4fGtdWo] jqmf]lQm l;4fGtsf cfwf/df ;flxTosf] cWoog 

ug]{ 9fFrf÷k4ltsf] df]6fdf]6L :j¿ksf] lbUbz{g ug]{ k|of; ul/Psf] 5 . 

@= jqmf]lQm M ;}4flGts :j¿k 

jqmf]lQmsf/ s'Gtsn] k|l;4 cyf{t\ Jofjxfl/seGbf leGg k|sf/sf] ljlrq k|sf/sf] j0f{g 

z}nLnfO{ jqmf]lQm eg]sf 5g\ . sljsd{sf] s'zntf To;sf] ;f}Gbo{k"0f{ plQm cyjf …ljlrq 

clewfÚ -j0f{g z}nL_ g} jqmf]lQm -jqmf]lQmhLljtd\, ! M !), j[lQ_ xf] . cyf{t\ To:tf] plQm z}nL 

jqmf]lQm xf] hf] nf]sJojxf/ jf zf:qdf k|of]u ul/g]eGbf leGg} k|sf/sf], sljk|ltefaf6 ;[lht 

cleJolQmsf] rdTsf/n] ubf{ ;x[boLx¿sf] dgnfO{ cfgGb lbg] x'G5 . s'Gtssf dtdf o:tf] 

ljlrq sfJotÎj g} jqmf]lQm xf] / of] g} sfJosf] cfTdf xf] . To:tf] sfJosf] sfJoTj cn°f/o'Qm 

zAbfy{df dfq /xG5 cn°f/ gePsf] /rgfdf /xFb}g -jqmf]lQmhLljtd\, ! M ^_ . jqmf]lQmjfbL 

dfGotfdf cn°f/ ljZjgfy cflb sfJozf:qLn] eg] h:tf] ;flxTosf] cfe"if0f dfq geO{ sfJosf] 

d"n tÎj g} xf] . cnª\sf/ sfJodf hl8g] j:t' dfq xf]Og, sfJosf] :j¿k /rgf ug]{ d'Vo 

tÎj g} xf] . ctM cn°f/ geP sfJo klg x'Fb}g . 

sfJo lsg jf s]sf nflu < eGg] ljifodf ljrf/ ubf{ jqmf]lQmjfbn] cGtZrdTsf/sf] k|flKt, 

rt'j{u{ -wd{, cy{, sfd, df]If_ sf] k|flKt / Jojxfl/s 1fgnfO{ sfJo ;[hgfsf] k|of]hg dfg]sf] 

b]lvG5 . cGtZrdTsf/ eg]sf] dgdf k'mg]{ efj xf] . dgleq pAh]sf To:tf efj jf cg'e"ltnfO{ 

;|i6fn] jf0fLsf] ¿kdf JoQm ubf{ sfJo÷;flxTo aGb5 . ;flxTon] cfkm\gf] cl:tTj k|fKt u/]kl5 

To;sf wd{, cy{ cflb cGo k|of]hgx¿ l;4 x'G5g\ . o;/L jqmf]lQm l;4fGtsf cg';f/ ;x[boL 

kf7s÷efjssf cGt:s/0fdf rdTsf/ jf cfgGbsf] cg'e"lt u/fpg', wd{ cy{ cflb k'?iffy{sf] 

dfu{ b]vfpg' / Jofjxfl/s JolQmnfO{ lg/Gt/ gofF gofF Jojxf/sf] 1fg lbg' sfJosf oL ltg 

k|of]hg x'g\ . 
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sfJo l;h{gfsf] pTkfbs x]t' jf sf/0f rflxF ;|i6fdf /x]sf] zlQm -k|ltef_ xf] . o;s} andf 

;|i6fdf /x]sf] hLjghut\ ;DaGwL 1fg -Jo'TklQ_ / lg/Gt/sf] ;fwgfsf] ;xfotfn] sfJosf] 

;[hgf x'G5 . o; cy{df sljsf] s'zntfn] sNkgf u/]/ ;'Gb/ zAbdf JoQm ul/Psf] j:t' g} 

sfJo xf] -jqmf]lQmhLljtd\, ! M &, j[lQ_ . zAb / cy{sf] ;'Gb/ ;xefjdf dfq sfJoTj /xG5 . 

s'Gtsn] kf7snfO{ cfgGb lbg], ;|i6fsf] jqmJofkf/ -;f}Gbo{k"0f{ /rgf sfo{_ n] ;'Gb/ ag]sf] 

jfSoljGof; -aGw÷pko'Qm k|aGwg_ df Jojl:yt ePsf] zAb / cy{sf] ;xefj ePsf] /rgfnfO{ 

sfJo eg]sf 5g\ . pgn] jqmtfs} sf/0f ljlrq u'0f / cn°f/n] ljlzi6 ag]sf] zAbfy{sf] 

;xefj dfq ;flxTo x'G5 zAb / cy{sf] jfRojfrs ;DaGwsf] ¿kdf /xg] cleJolQm ;flxTo 

x'g ;Sb}g -jqmf]lQmhLljtd\, ! M &, j[lQ_ eg]/ ;flxTo zAbnfO{ klg lrgfPsf 5g\ . 

#= jqmf]lQmk/s ;dfnf]rgf k4lt M d"Nofª\sgsf cfwf/x¿

#=!= jqmtfsf ljljw k|sf/ M s[ltut d"Nofª\sgsf cfwf/

s'Gtsn] jqmf]lQmsf -s_ j0f{ljGof; jqmtf -v_ kbk"jf{4{ jqmtf -u_ kbk/f4{ jqmtf -3_ jfSo 

jqmtf -ª_ k|s/0f jqmtf / -r_ k|aGw jqmtf oL 5 e]b atfPsf 5g\ . tL e]bx¿ sfJosf 

n3'td PsfO j0f{b]lv lnP/ qmdzM ;du| k|aGwsf] tx;Dd /x]sf 5g\ . oL e]bsf cfwf/ 

sfJosf ltg} eflifs PsfOx¿ x'g\ . kbk"jf{4{ / kbk/f4{ kbs} k|s[lt / k|Too ePsfn] oxfF 

tL b'j}nfO{ Pp6} …kbjqmtfÚ leq /fv]/ rrf{ ul/Psf] 5 . 

#=!=!= j0f{ljGof; jqmtf M j0f{ljGof; ljZn]if0fsf] cfwf/

j0f{ eg]sf] ;°yg jf k|aGwsf] ;a}eGbf tNnf] eflifs PsfO xf] . j0f{s} plrt / ljifo;'xfpFbf] 

ljGof;n] /rgfdf no;f}Gbo{ jf >'ltdfw'o{sf] ;[hgf / To;sf] clej[l4 u/]sf] x'G5 . Ps jf 

cg]s j0f{, juf{Gtof]uL :kz{ j0f{ -°, Ë, Gw, Dk cflb_, låTj ePsf t–n–g cflb j0f{, o / 

j ; x cflb j0f{;Fu /sf/sf] ;+of]u ePsf j0f{ af/af/ bf]xf]l/P/ cfpFbf /rgf j0f{ljGof; 

;f}Gbo{o'Qm x'G5 . o:tf] j0f{ljGof; ;f}Gbo{ x'gsf nflu -s_ ljifofg's"n j0f{of]hgf, -v_ j0f{sf] 

:jfefljs ;+of]hg, -u_ j}lrœoo'Qmtf / gofF gofF j0f{sf] cfj[lQ, -3_ k|;fb u'0fo'Qmtf, -ª_ 

>'lt/d0fLo / cfgGbbfos x'g cfjZos 5 -jqmf]lQmhLljtd\, @ M $_ . of] k|of]unfO{ x]/f}+ M  

w'd|kfg, gh/fgfkfg, sld;gkfgsf ;fy;fy} 3636L nfp8fkfg ug]{x¿n] :tgkfg 

h:tf sfo{qmdx¿ lsg 5f8\y] -ltqf, :tgkfg ;Ktfx_ 

oxfF kfg df k\g\ / 3636Ldf 3\6\3\6\ sf] cfj[lQ 5 . oxfF ePsf] k'g/fj[lQaf6 xf:o /; l;h{gf 

ePsf] 5 eg] plQm klg k|efjsf/L / cfsif{s ag]sf] 5 . 

;dfnf]rgfsf] jqmf]lQmk/s k4lt M kl/rofTds lbUbz{g
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#=!=@= kb jqmtf M kb ljZn]if0fsf] cfwf/

kbdf cfpg] k|fltklbs jf wft' / s[t\ jf tl4t k|Tooaf6 cfpg] ;f}Gbo{ kbjqmtf xf] . 

jqmf]lQmsf/n] kb jqmtfsf kbk"jf{4{ / kbk/f4{ u/L lgDgfg';f/ b'O{ e]b u/]sf 5g\ . 

-!_ kbk"jf{4{ jqmtf  

zAbd"n÷k|fltklbs / wft'af6 kbdf cfpg] ;f}Gbo{ kbk"jf{4{ jqmtf xf] -jqmf]lQmhLljtd\=, ! M !( 

j[lQ_ . zAbsf] ;f]emf] cy{af6 ga'lemg] cy{ a'emfpFbf / zAbsf] ToxL cy{df cltzotf÷ljlzi6tf 

b]vfpFbf cfpg] ;f}Gbo{ ¿l9j}lrœo jqmtf, ljlzi6 kof{o zAbsf] k|of]uaf6 rdTsf/ NofOg] 

kof{o jqmtf, j:t'x¿larsf] sdeGbf sd ;dfgtfsf cfwf/df cf/f]k ubf{ pTkGg x'g] ;f}Gbo{ 

pkrf/ jqmtf, ljz]if0fn] lqmof jf sf/snfO{ rdTsf/L agfpg] ljz]if0f jqmtf, ;j{gfd 

cflbåf/f s'g} s'/f ;+j/0f -n'sfpg' jf 9fSg'_ u/]/ ;f}Gbo{ ;[hgf x'g] ;+j[lQjqmtf, s[t\, 

tl4t\, ;df;flb j[lQx¿ ;f}Gbo{k"0f{ x'g] j[lQ jqmtf, lqmofsf] ;fWo efjnfO{ l;4 -lqmof cfkm}+ 

;DkGg x'g'_ ¿kaf6 j0f{g ubf{ cfpg] ;f}Gbo{ efjj}lrœo jqmtf, lnËsf] ljkof{;o'Qm k|of]uaf6 

x'g] ;f}Gbo{ lnËj}lrœo jqmtf / j}bUWoo'Qm eËLel0flt -/d0fLo cleJolQm_ n] ;'Gb/ ag]sf 

lqmofkbx¿sf] k|of]u lqmofj}lrq\o jqmtf u/L o;sf d'Vo cf7 k|sf/ 5g\ -jqmf]lQmhLljtd\=, 

@ M *, (_ . s]xL pbfx/0f M 

-s_ of] s0f{ xfg{ hfGb}g a? rfxG5 d]l6g .  

oxfF s0f{df pbfQ jL/tfsf] cleJolQm /f]df~rs ag]sf] x'Fbf ¿l9j}lrq\o jqmtf 5 .

-v_ 9fs]/ rGb|sf] Hof]T:gf lnlkof] NofKk afbn 

…afbnÚ o; b|j kbfy{df …lnlkof]Ú o; 7f]; j:t'sf] lqmof jf wd{sf] cf/f]k x'gfn] oxfF 

pkrf/ jqmtf 5 . 

-u_ cxf Û s:tf] s:tf] cud 5ljdf tGdo eP -t?0f tk;L_ . 

o; pbfx/0fdf …s:tf] s:tf]Ú kbleq w]/} efj ;+jl/t eP/ -5f]lkP/ jf 9flsP/_ 

cleJolQm ;'Gb/ ePsf] x'gfn] ;+j[lQ jqmtf 5 .

-@_ kbk/f4{÷k|Too jqmtf / o;sf k|sf/ 

æjqmtfofM k/f]Kol:t k|sf/ k|Toof>oMÆ -jqmf]lQmhLljtd\=, ! M !(_ cyf{t\ k|Toodf cfl>t x'g] 

jqmtfsf] csf]{ k|sf/ kbk/f4{÷k|Too jqmtf xf] . sfnsf] ljnIf0fo'Qm k|of]uaf6 cleJolQm 

k|efjsf/L x'g] sfnj}lrœo jqmtf, d'Vo -stf{ cflb_ tyf uf}0f -sd{, s/0f cflb_ sf/sx¿sf] 

cbnfabnLaf6 ;f}Gbo{ ;[hgf x'g] sf/s jqmtf, jrgsf] ljrngo'Qm k|of]un] ;f}Gbo{ ;[hgf 

x'g] jrg÷;+Vof j}lrq\o jqmtf, k'?if k|of]udf ljrng u/]/ ;[lhg] ;f}Gbo{ k'?if jqmtf, k/:d} 
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/ cfTdg]kbsf] k|of]uaf6 ;[lhg] pku|x jqmtf, Pp6f k|Tooaf6 lgld{t eO;s]sf] kbdf …t/Ú / 

…tdÚ k|Too ylkP/ ;f}Gbo{sf] ;[hgf x'g] k|Toodfnf jqmtf u/L o;sf 5j6f e]b 5g\ . s]xL 

pbfx/0f M 

-s_ 	lrtf}gsf] b'O{ 6fps] lrt'jf k5fg]{ P vKk/, emfkfsf] 5v'6\6] xfQL 9fNg] P vKk/, 

bfªsf] h'/f]jfn clhª\u/ a}7fpg] P vKk/, hf]d;f]dsf] cfuf]k'5«] efn' lk6\g] ====       

-df]xg/fh zdf{, ljiffQm km"nx¿_  

…vKk/Ú ;fwg -s/0f_ dfq xf] t/ oxfF To;n] d'Vo stf{ eP/ ljleGg sfo{ ;Dkfbg u/]sf] 

cj:yfaf6 gf6sdf lj:do -cfZro{_ ;[hgf ugf{n] sf/s jqmtf ;[lhPsf] 5 . 

-v_ 	;Eotf xfd|f] g]kfn /fd|f] ;+:s[lt kljq 

n's]sf :ju{, ;d'Rr hflt o;df 5g\ ljlrq -b]jsf]6f, d'gfdbg_ 

oxfF …:ju{Ú nfO{ ax'jrgdf /flvPsf] 5 . g]kfndf /x]sf ljleGg hfthfltsf] ;d'bfonfO{ 

…:ju{;dfgÚ eGg] bzf{pg oxfF jrgdf ljrng ul/Psf] 5 . o;f] ugf{n] cleJolQm ;'Gb/ eO{ 

oxfF jrg jqmtf ;[hgf ePsf] 5 . 

-u_ 	 d'gfdbg v08sfJodf ef]6]sf] cleJolQm æd af]sL nfG5 x'G5 ls x'Gg===Æ / l5d]sL syfdf 

wglht]sf] cleJolQm ædf] cwd xf] sfGhf 5]df uf/\===Æ k'?if jqmtfsf] pbfx/0f xf] .

#=!=#= jfSo jqmtf M jfSo -j:t'_ ljZn]if0fsf] cfwf/

/rgfdf JoQm j:t', To;nfO{ JoQm ug]{ snf / Tof] j:t' k|:t't ug]{ p2]Zo jfSojqmtfleq 

cfpg] s'/f x'g\ . o;nfO{ j:t'jqmtf jf cy{jqmtf klg elgG5 . ceLi6 cy{ lbg ;Ifd / 

cg]sf}+ jqmtfx¿n] ljlzi6 ag]sf zAbåf/f cToGt ;'Gb/ / :jfefljs wd{o'Qm ¿kdf j:t'sf] 

j0f{g ug'{ -jqmf]lQmhLljtd\=, # M ! j[lQ_ jfSo jf j:t'jqmtf xf] . cyf{t\ j:t' jf j0o{ ljifonfO{ 

jqm z}nLdf j0f{g ug'{ jfSojqmtf xf] . 

j:t'sf] ;xh ;'Gb/tf tyf /;flb tTTjnfO{ kl/k'i6 ug]{ cs[lqd z}nL ;xhf / cnª\sf/flbaf6 

j:t'sf] j}lrq\o k|s6 ul/g] z}nL cfxfof{ u/L j:t'jqmtfsf b'O{ e]b x'G5g\ . /rgfdf k|:t't 

ul/g] j:t' klg b]j, dg'io, kz' cflb r]tg / h8 k|s[lt cflb cr]tg u/L b'O{ k|sf/sf x'G5g\ 

eg] r]tg klg b]j dg'io cflb pRr of]lg k|wfg r]tg / kz' kG5L cflb lto{s\ of]lg uf}0f 

r]tg x'G5g\ . To:tf] j0f{gsf] k|of]hg jf pkfb]otf /;f]2Lkg u/fP/ ;x[bonfO{ cfgGb k|bfg 

ug'{, s'g} ck"j{ /d0fLotfsf] k|ltkfbg ug'{ / Jojxf/f}lrTo -wdf{yf{lb ;fwg, g}lts cf}kb]lzstf 

;dfnf]rgfsf] jqmf]lQmk/s k4lt M kl/rofTds lbUbz{g
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jf s'g} cGo hLjg hut\sf] oyfy{sf] 1fgk|flKt cflb_ d'VotM ltg -jqmf]lQmhLljtd\, # M * 

– !)_ dflgPsf] 5 . 

cfxfo{ eg]sf] lzIff tyf cEof;åf/f cflh{t sljsf}zn÷/rgfrft'o{ xf] . o;af6 ;|i6fn] 

/rgfdf s'g} ck"j{ pTsif{ ;[hgf ul/lbG5 h'g nf]sf]Q/ rdTsf/o'Qm x'G5 . cfxfo{ j:t'jqmtf 

cn°f/;f}Gbo{sf] sf/s x'5 . cfxfo{ j:t'jqmtf pTkfB g} eP klg Tof] ;xh÷:jfefljs 

eg] x'g'k5{ . cn°f/sf] Tof] ;'Gb/ ;+of]hg /;efj cflbnfO{ cltzo ;f}Gbo{o'Qm agfpg]  

x'g'kb{5 . 

;xhf j:t'jqmtfsf] pbfx/0f d'gfdbg v08sfJosf] syfnfO{ lng ;lsG5 . d'gf / 

dbgsf] lj5f]8 sfJosf] j0o{ j:t' xf] . d'gf / dbg -gfos gflosf_, cfdf, g}gL, 

ef]6] cflb kfq k|wfg r]tgÙ sfu, s's'/ cflb ljof]u;°]ts k|f0fL uf}0f r]tg / hËn, 

lr/fs, ;'gsf y}nf, yf]qf] 3/ cflb cr]tg j:t' x'g\ . oxfF oL uf}0f r]tg  / cr]tg 

j:t'sf] k|wfg r]tg;Fu ;xsfo{ 5 . sfJodf d'gf / dbgsf] lj5f]8sf] cj:yfdf oL 

j:t'x?sf] ;d]t dxTTjk"0f{ e"ldsf /x]sf] 5 . d'gf dbgsf] ljof]usf] 36gfaf6 s?0f 

/; p2LKt ePsf] x'gfn] s?0f /;sf] kl/kf]if0f o; syfj:t'sf] ceLi6 xf] . s?0f 

/;sf] p2Lkgsf nflu sfJodf pQm uf}0f r]tg jf lto{s\ of]lg / cr]tg jf h8j:t'sf 

;fy} pkdf, ¿ks, pTk|]Iff cflb cn°f/ klg cfPsf 5g\ . o;/L sfJodf d"ntM ;xh 

sljTj g} k|wfg 5 eg] ceLi6 /;l;l4 jf efjJo~hgfsf nflu cfxfo{ j:t'jqmtfsf] 

klg pkl:ylt /x]sf] 5 . 

#=!=$= k|s/0f jqmtf M k|s/0f ljZn]if0fsf] cfwf/

k|aGwsf] Psb]z k|s/0f xf] . of] syfsf] Ps k|;Ë xf] . syfsf ljleGg k|;Ëaf6 pTkGg x'g] 

nfj0o o; k|sf/sf] jqmtfleq cfpF5 . o;sf lgDgfg';f/ gf}j6f e]b 5g\ M  

-s_ 	syfsf] s'g} k|;Ëljz]ifaf6 efjk"0f{ l:yltsf] pb\efjgf x'g] k|s/0f jqmtfnfO{ efjk"0f{ 

l:yltsf] pb\efjgf÷kfqsf] k|j[lQ jqmtf elgG5 . 

h:t} M d'gfdbg v08sfJodf dbgn] u'gsf] abnf ;'g lbg vf]Hbf ef]6]n] gdfGg' / 

cfdfsf] cfl;ssf] dfq rfxf /fVg' o; k|sf/sf] jqmtf xf] .

-v_ 	s'g} k|l;4 syfdf gePsf] k|;Ë yk]/ jf ePs} k|;ËnfO{ ;+zf]wg u/]/ ;[lhg] jqmtf 

pTkfB nfj0o jqmtf xf] . 



195

h:t} M dfwjL pkGof;df bf;df]rgsf] k|;Ë cyjf b]jf;'/ ;+u|fd dxfsfJodf o1nfO{ 

pT;jsf ¿kdf JofVof ul/Psf] k|;Ë .

-u_ 	 syfleq plgPsf syf+z jf k|s/0fx¿sf lar pksfo{ pksf/s ;DaGw eP/ ;[lhg] 

k|s/0f jqmtfpksfo{–pksf/s jqmtf xf] .

h:t} M d'gfdbgdf dbg d/]sf] lr7Lsf] sf/0f d'gf / d'gfsf] d[To'sf] sf/0faf6 dbg 

dg'{ .

-3_ 	 Pp6} ljifonfO{ gofF gofF ;Gbe{af6 gjLgtf;fy bf]xf]¥ofpFbf cfpg] nfj0o cfj[lQ jqmtf 

xf] . 

h:t} M pj{zL v08sfJodf pj{zLn] ch'{g;Fu u/]sf] ;xjf;sf] rfxgfnfO{ k6s k6s 

gjLg ;Gbe{;Fu cfj[lQ ug'{ .

-ª_ 	k|wfg syfeGbf leGg t/ ;/; syfj:t' hf]8]/ j0f{g ubf{ cfpg] ;f}Gbo{ k|f;lËs 

k|s/0f jqmtf xf] .

	 h:t} M zfs'Gtn dxfsfJodf cfPsf lzsf/, o'4ljho cflb k|;Ë .

-r_ 	 k|s/0fljz]ifdf k|wfg /;sf] pTsif{nfO{ b]vfP/ d"n /; kl/kfs ePsf] cj:yfnfO{ k|s/0f 

/;jqmtf elgG5 .

	 h:t} M d'gfdbg v08sfJodf d'gf / cfdfsf] d[To'kl5 dbgsf] klg d[To' ePsf] cj:yfn] 

s?0f /;nfO{ pTsif{df k'¥ofPsf] l:ylt .

-5_ 	k|wfg j:t'sf] l;l4sf nflu cGo j:t'sf] ljlrqtf k|tLt x'g] k|s/0fnfO{ cjfGt/ 

j:t'syf jqmtf elgG5 .

h:t} M d'gfdbgdf u'G8fn] dbg d/]sf] lr7L d'gfsxfF k7fpFbf syfl:ylt b'MvfGt 

kl/0fltlt/ df]l8g' .

-h_ 	gf6s cflb cfVofgfTds /rgfdf cfof]hgf ul/g] uef{° jf pkb[Zo af6 ;[lhg] jqmtf 

uef{° k|s/0f jqmtf xf] .

	 h:t} M k|]dlk08 gf6sdf cfPsf] ue{gf6ssf] k|;Ë .

-em_ 	k~r;lGwo'Qm j:t'sf] ljGof;af6 ;[lhg] ;f}Gbo{ ;GWoËljlgj]z jqmtf xf] .

	 h:t} M k/fnsf] cfuf] syfdf uf}+ynL d'vfn] x'g'b]lv uf}ynLsf] k'g/fudg;Dd sfo{sf/0f 

;DaGwdf cfa4 eP/ ljleGg 36gfx¿ cfPsf] l:ylt .

;dfnf]rgfsf] jqmf]lQmk/s k4lt M kl/rofTds lbUbz{g
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#=!=%= k|aGw jqmtf M k|aGwg ljZn]if0fsf] cfwf/

k|aGw jqmtf dxfsfJo, gf6s, pkGof; cflbsf] ;du| k|aGwg sf}zn xf] . o;sf lgDgfg';f/ 

5 e]b 5g\ M

-s_ 	Voft syfdf ljwfg ul/Psf] d"n /;sf] ;§f cs}{ dgf]x/ jf k|efjsf/L /;sf] k|ltkfbg 

ul/g] k|aGw jqmtf d"n /;kl/jt{g jqmtf xf] . 

	 h:t} M /fh]Zj/ b]jsf]6fsf] åGåsf] cj;fg pkGof; cyjf k|l>tsf] b]jf;'/ ;+u|fd df 

k|Voft syfsf] k'g/fVofg u/]/ gofF :jfb lbOg' .

-v_ 	gfossf] pTsif{ b]vfpg] s'g} k|;Ëdf syfsf] ;dflKt ul/lbg] syf ;dfkg jqmtf  

xf] .

	 h:t} M /fdfo0f dxfef/t cflb s[ltx?df gfossf] ljho b]vfP/ sfJosf] ;dfkg 

ePsf] l:ylt cyjf ¿kdtL pkGof;df ¿kdtLsf] ljhodf syf 6'lËg' . 

-u_ 	 k|wfg sfo{nfO{ cgfof;} l;4 u/]/ syfj:t' ;f}Gbo{k"0f{ agfOg] k|aGw jqmtfnfO{ 

syfljR5]b jqmtf elgG5 .

	 h:t} M zfs'Gtn dxfsfJodf b'ioGt zs'Gtnf e]6kl5 lar}df syf ;dfKt ul/g' .

-3_ 	 gfosn] cfkm\gf] d"n ceLi6 l;l4sf ;fy} cGofGo kmn ;d]t k|fKt ug'{nfO{ cfg'iflËs 

kmn jqmtf elgG5 .

	 h:t} M dfwjL pkGof;df ufnjsf] nIo u'?blIf0ff r'sfpg' dfq xf] t/ o; qmddf 

dfwjL;Fusf] ;xofqf, p;af6 k'qk|flKt, ufnjsf] zf:qfy{df ljho cflb h:tf ufnjn] 

yk pknlAw klg k|fKt u/]sf] 5 . of] l:ylt cfg'iflËs kmnjqmtf xf] .  

-ª_ 	;fy{s Pjd\ d"n syfsf] ;"rs x'g] u/L /rgfsf] zLif{s /fVg' gfds/0f jqmtf xf] .

	 h:t} M d'6'sf] Joyf, k|]dlk08, t?0f tk;L cflb s[ltx¿sf] ;fy{s gfdfs/0f ug'{ .

-r_ 	 pxL syf lnP/ klg leGg leGg ;|i6fn] cfkm\gf] k|ltefsf] rdsåf/f cfkm\gf /rgfnfO{ 

Pscsf{df a]Un} k|efj lbg;Sg] t'NofOg' t'Nosyf jqmtf xf] .

	 h:t} M b'ioGt zs'Gtnf;Fu ;Da4 syfdf cfwfl/t eP/ zfs'Gtn dxfsfJo zs'Gtnf 

gf6s cflb ljleGg s[ltx¿ /rgf eP klg tL s[lt cf–cfkm\g} j}lzi6\osf sf/0f cfkm}+df 

ljlzi6 k|efjf]Tkfbs x'g' o; k|sf/sf] jqmtf xf] . 
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#=@= ;|i6fut d"Nofª\sg M jqmf]lQmsf dfu{ / u'0fsf] cfwf/

#=@=!= jqmf]lQmsf dfu{

s'Gtssf b[li6df slj÷;|i6fsf] k|j[lQ÷:jefjljz]if sfJo;[hgfsf] x]t' xf] . o;} k|j[lQsf cfwf/df 

jqmf]lQmsf ltg dfu{ dflgPsf] 5 . dfu{nfO{ jfdgn] …/LltÚ eg]sf 5g\ t/ /Llt / dfu{ cfwf/e"t 

¿kdf leGg klg 5g\ . s'Gtsn] jfdg cflb cfrfo{x¿n] b]zljz]ifsf] j}lzi6\osf cfwf/df u/]sf] 

/Lltsf] ljefhg / /Lltsf cfwf/df sfJosf] pQd, dWod, cwd egL u/]sf] juL{s/0fsf] v08g 

u/]sf 5g\ . pgn] sfJo /rgf b]zljz]ifsf] wd{ geO{ sljdf /xg] zlQm, Jo'TklQ / cEof;df 

cfwfl/t x'g] x'gfn] To:tf] ljefhgnfO{ cg'ko'Qm xf] eg]sf 5g\ . o;/L s'Gtsn] /Llt;DaGwL 

juL{s/0f / sfJosf] >]0fLs/0f b'j}sf] v08g u/]/ b]ze]bsf ;§f sljx¿sf] :jefje]bsf 

cfwf/df dfu{sf] juL{s/0f / JofVof k|:t't u/]sf 5g\ . 

s'Gtsn] jqmf]lQmsf ;'s'df/, ljlrq / dWod u/L ltg dfu{ atfPsf 5g\ . ;xh zlQm -k|ltef_ 

af6 k|fKt x'g] ;'s'df/ dfu{ xf] . ;xhtf / :jfefljstf g} ;'s'df/ dfu{sf d"n ljz]iftf x'g\ . 

zAbfy{sf] :jfefljs rdTsf/sf] cleJolQm, :j:km"t{ cnª\sf/sf] pkl:ylt, lgdf{0fsf] sf}znsf] 

cgfb/, cnf}lss tyf j0f{gftLt cg'e"ltsf] ;f}Gbo{ cflb ljz]iftfx¿ ;'s'df/ dfu{df /xg] 

b]lvG5 . ;f}s'dfo{eGbf leGg j}lrœok"0f{ 9Ën] sfJodf ;f}Gbo{ ;[hgf ug]{ sljk|j[lQ ljlrq 

dfu{ xf] . o;df zAbfy{sf] j}lrœo, cn°f/sf] cflwSo, /;flb cn°fo{sf] k|sfzg cn°f/åf/f 

x'g], Joª\Uok|wfg, cltzotfo'Qm / sl7g;fWotf h:tf ljz]iftfx¿ /xG5g\ . o:tf] k|sf/sf] 

j}lzi6\o cfof]lht sljTjsf] k|ltkmnsf ¿kdf cfpF5 / rt'/ Pjd\ ljbUw sljsf /rgfdf dfq 

kfOG5 . dWod dfu{nfO{ peofTds dfu{ klg elgG5 . ;'s'df/ / ljlrq b'j} dfu{sf ljz]iftf 

/xg] o;df b'j} dfu{sf ;f}Gbo{x¿ k/:k/ :kwf{k"j{s /xG5g\ . of] ljleGg ?lr ePsf ;x[boL 

efjssf nflu dgf]x/ x'G5 . o;df k|ltef;DkfB / Jo'TklQ;DkfB b'j}sf] ;lDdlnt zf]ef  

/xG5 . o; k|sf/ slj:jefj -k|j[lQ÷ljz]iftf_ sf cfwf/df sljTjsf ;'s'df/, ljlrq / dWod 

ltg dfu{ x'G5g\ . ;xh sljTjsf] k|flKt x'g]nfO{ ;'s'df/ dfu{, cfxfo{ -Jo'TklQ;DkfB_ nfO{ 

ljlrq / b'j}sf] ;lDdlnt u'0f ePsf] sljTjnfO{ dWod cyjf peofTds elgPsf] 5 . 

#=@=@= dfu{df u'0fsf] l:ylt

jqmf]lQmsf dfu{df ljleGg u'0fx¿ /xG5g\ . dfu{df /xg] ;fdfGo tyf ljz]if u'0fx¿dWo] ;fdfGo 

u'0fsf cf}lrTo / ;f}efUo u/L b'O{ k|sf/ x'G5g\ . oL b'j} k|sf/sf u'0fx¿ ltgj6} dfu{df ;dfg 

¿kn] /xG5g\ -gu]Gb|, @)!@ M e"ldsf !&&_ . ljz]if u'0fsf dfw'o{, k|;fb, nfj0o / clehfTo 

u/L rf/ k|sf/ 5g\ . oL ;a} u'0f ltgj6} dfu{df /xg] eP klg k|To]s dfu{df logsf] :j¿k 

tyf nIf0f eg] leGg /xG5 -gu]Gb|, @)!@ M e"ldsf !&*_ . ;fdfGo u'0f ;a} dfu{df ;dfg 

;dfnf]rgfsf] jqmf]lQmk/s k4lt M kl/rofTds lbUbz{g
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¿kn] /xG5g\ . ;fdfGo u'0f cf}lrTo / ;f}efUo u/L b'O{ k|sf/sf x'G5g\ . cToGt :ki6 plQmsf] 

j}lrœoåf/f kbfy{sf] cf}lrToo'Qm syg g} k|f0f xf] eGg] s'/fsf] dxÎj h;af6 k'i6 x'G5 Tof] 

cf}lrTo u'0f xf] -jqmf]lQmhLljtd\= ! M %#_ . sfJo ;f}Gbo{sf nflu lgikfbgof]Uo ;a} sfJof]lrt 

;fdu|Lx¿ ;f}efUo u'0fo'Qm /xG5g\ . ;f}efUo u'0f k|ltef;fWo dfq geO{ Jo'TklQ / cEof;;fWo 

klg x'G5 .

ljz]if u'0f ;a} dfu{df /xg] eP klg dfu{ cg';f/ tL u'0fsf :jefj km/s km/s x'G5g\ . 

;df;/lxtf jf To;sf] Go"gtf ePsf], >'lt/d0fLo / ;'Gb/ cy{o'Qm ePsfn] x[boxfl/tf g} 

k|f0f ePsf] u'0f dfw'o{ xf] . of] ;'s'df/ dfu{sf] k|wfg u'0f klg xf] -jqmf]lQmhLljtd\= ! M #)_ . 

ljlrq dfu{df /xg] dfw'o{ u'0fdf dw'/ k|s[ltsf kbx¿ sf]dntfsf afxs geP/ ;f}Gbo{j[l4sf 

sf/s x'G5g\ -jqmf]lQmhLljtd\= ! M $$_ . ;'Gg] lalQs} s'g} tgfjljg} :jtM clek|fo v'lnxfNg] 

/ ;/f;/L /;–jqmf]lQm cflb a'lemg] u'0f ;'s'df/ dfu{sf] k|;fb u'0f xf] -jqmf]lQmhLljtd\= ! M #!_ 

eg] c;d:t kbsf] k|of]u x'g] / s]xL cf]hsf] :kz{ klg /xg] ;f}Gbo{ ljlrq dfu{sf] k|;fb u'0f 

xf] -jqmf]lQmhLljtd\= ! M $%_ . j0f{ljGof;sf] zf]efo'Qm jfSoljGof; ;f}Gbo{ /xg] u'0f ;'s'df/ 

dfu{sf] nfj0o u'0f xf] -jqmf]lQmhLljtd\= ! M #@_ eg] k/:k/ ;+lZni6, lj;uf{Gt kbn] o'Qm 

/ ;+of]ueGbf k"j{df x|:j kb x'g] -jqmf]lQmhLljtd\= ! M $&_ ljlrq dfu{df /xg] nfj0o u'0f  

x'g\ . ;'Ggdf d[b' / ;'vb :kz{;dfg dg 5'g], :jefjtM sf]dn 5fof ePsf] ;f}Gbo{ljz]if 

;'s'df/ dfu{sf] clehfTo u'0f xf] -jqmf]lQmhLljtd\=! M ##_ eg] ljlrq dfuf{l>t clehfTo 

u'0f rflxF s7f]/tfsf b[li6n] dWodfuL{, sljsf] s'zn lzNkåf/f ;[lht / dgf]xf/L x'G5 . 

peofTds÷dWod dfu{df ;'s'df/ / ljlrq b'j}sf nIf0fx¿sf] ld>0f x'g] x'gfn] To;df /xg] 

ljz]if u'0fx¿df klg tL b'j} dfu{df /xg] tQt\ u'0fsf nIf0fx¿sf] ld>0f /xG5 . 

o;/L s'Gtsn] sfJosf ;'s'df/, ljlrq / dWod dfu{ / ltgdf x'g] dfw'of{lb u'0fsf cnu–cnu 

nIf0f k|:t't ub}{ sflnbf; cflbnfO{ ;'s'df/ dfuL{, jf0fe§, eje"lt cflbnfO{ ljlrq dfuL{ / 

dft[u'Kt, dfo'/fh cflbnfO{ dWod dfuL{ slj eg]sf 5g\ -jqmf]lQmhLljtd\= ! M %@ j[lQ_ . 

$= ;dfnf]rgfsf] jqmf]lQmjfbL 9fFrf

jqmf]lQmsf dfly jl0f{t ljleGg e]b–pke]bx¿ g} /rgfsf] jqmf]lQmk/s ;dfnf]rgf k4lt 

cGtu{tsf s[ltd"Nof°gsf 9fFrf jf k4ltut cfwf/ x'g\ eg] jqmf]lQmsf dfu{ / u'0f rflxF 

;|i6fsf] /rgfwld{tfsf] d"Nof°gsf cfwf/ x'g\ . /rgfsf] ;jf{Ë d"Nof°g jqmf]lQmsf pko'{Qm 

5j6f e]bsf] ljZn]if0faf6 ul/G5 . o; cGtu{t /rgfdf j0f{x¿sf] s] s:tf] ¿kdf cf}lrToo'Qm 

ljGof; ePsf] 5, To;n] /rgfdf s] s:tf] no÷>'lt dfw'o{ ;[hgf u/]sf] 5 clg o;n] ;Da4 
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/rgfsf] j0o{ ljifosf] k|efjsfl/tfdf s] s:tf] ;3fp k'¥ofPsf] 5 eGg] cfwf/df s[ltsf] 

j0f{ljGof;ut ;f}Gbo{d"Nosf] dfkg ul/G5 . kbjqmtfsf] ljZn]if0f ubf{ kbsf k"jf{4 tyf 

k/f4{÷k|Toosf s'g s'g pke]bsf] s] s:tf] pkl:yltsf dfWodaf6 /rgfdf s] s:tf] plQm 

elËdf cfPsf] 5  / To;n] s[ltnfO{ s] s:tf] pTsif{ k|bfg u/]sf] 5 eGg] s'/fsf] d"Nof°g 

x'G5 . jfSo jqmtf cGtu{t s[ltdf k|:t't j:t'÷ljifoj:t', syfsf] ;|f]t, :j¿k / To;af6 

s[ltdf cfPsf] k|efjsfl/tfsf] lg¿k0f ul/G5 eg] o;af6 ljifoj:t'sf] k|:t'lt z}nLljz]if / To; 

j:t'k|of]usf] p2]Zo jf k|of]hgsf] cf}lrTo cgf}lrTosf] ;d]t lg¿k0f ul/G5 . k|s/0f jqmtf 

cGtu{t k|aGw jf ;du| ;ª\sygdf cfPsf ljleGg k|s/0f÷syf+z÷pkfVofg÷k|;Ë cflbsf] 

cfGtl/s tfnd]n jf a'gf]6 s:tf] 5, tL k|s/0fx¿dWo] s'g s'gn] s[ltdf s] s;/L s] s:tf] 

;f}Gbo{ NofPsf 5g\ To;sf] n]vfhf]vf ul/G5 . k|aGw jqmtfdf s[ltsf] ;du| k|aGwgnfO{ s] 

s:tf tTTjx¿n] s] s;/L ;'ul7t, ;f}Gbo{k"0f{ / k|efjsf/L agfPsf 5g\ eGg] s'/fsf] d"Nof°g 

ul/G5 . 

o;} u/L ;|i6fsf] ;[hgwld{tfsf] d"Nof°g rflxF jqmf]lQmsf ltg dfu{ / ltgdf /xg] u'0fsf] 

pkl:yltsf cfwf/af6 ;|i6f ;'s'df/, ljlrq jf dWod s'g dfuL{ xf] eGg] s'/fsf] lgSof]{n 

u/]/ ul/G5 . o; cfwf/af6 x]bf{ g]kfnLsf b]jsf]6fdf ;'s'df/ dfuL{, l;Ub]ndf ljlrq dfuL{ / 

n]vgfydf dWod dfuL{ sljTjsf] k|wfgtf /x]sf] b]lvG5 . 

o; k|sf/ jqmf]lQmjfbL ;dfnf]rgf k4ltn] /rgfsf j0f{b]lv k|aGw;Ddsf cjojx¿sf ;fy} 

/rgfsf/sf] ;d]t j}lzi6\osf] d"Nof°g ug]{ cfwf/ k|bfg ub{5 . olt dfq xf]Og jqmf]lQm 

l;4fGtsf] j:t' jqmtf cGtu{t :jefjk|wfg, /;k|wfg / nf]sJojxf/k|wfg u/L j:t'sf ltg e]bsf] 

pNn]v ul/Psf] 5 . o;leq :jefjk/s / /;k/ssf ;fy} nf]sJojxf/k|wfg j:t'jqmtfleq 

gLltk/s, dgf]lj1fgk/s, åGåfTds ef}ltsjfbk/s cflbsf ;fy} 8fo:kf]/f, ;jfN6g{, gf/Ljfb, 

cle3ft cflb pQ/ cfw'lgs ljifox¿ ;d]t ;d]l6g] b]lvG5 . ctM o; cGtu{t oL ljljw 

cfw'lgs ljifosf cfwf/df ;d]t s[ltsf] d"Nof°g ug{ ;lsG5 . o:tf cWoogsf nflu s]xL 

gd'gf zLif{sx¿ M 

dx]zljqmd zfxsf syfdf cle3ftk/s j:t'jqmtf●●

OR5'ssf /rgfdf dfS;{jfbL r]tgfk|wfg j:t'jqmtf●●

;'wf lqkf7Lsf syfdf gf/L r]tgfk|wfg j:t'jqmtf●●

df]/fzsf gf6sdf :j}/sNkgfk|wfg j:t'jqmtf●●

t?0f tk;L gJosfJodf ;fdflhs Jojxf/k|wfg j:t'jqmtf●●

;dfnf]rgfsf] jqmf]lQmk/s k4lt M kl/rofTds lbUbz{g
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jqmf]lQmk/s ;dfnf]rgf k4lt cGtu{t ;|i6f / ;[hgfsf] ;du| kIfsf ;fy} ltgsf s'g} Ps 

kIf jf pkkIfljz]ifdf jf /rgfsf] s'g} Psb]z ljz]ifdf jf ;|i6fsf] ;[hgfwld{tfsf] d"Nof°gdf 

dfq s]lGb|t eP/ cf+lzs cWoog klg ug{ ;lsG5 . o:tf cf+lzs cWoogsf nflu s]xL 

gd'gf zLif{sx¿ M 

zfs'Gtn dxfsfJosf] k|yd kBdf kbk"jf{4{ jqmtf●●

åGåsf] cj;fg pkGof;df d"n/; kl/jt{g jqmtf●●

b]jf;'/ ;+u|fd dxfsfJodf pTkfBnfj0o jqmtf●●

e}/j cof{nsf xf:oJoª\Uo lgaGwdf j0f{ljGof; jqmtf●●

jqmf]lQmsf dfu{ / u'0fsf cfwf/df d'gfdbgsf] sljTj kIf●●

g]kfnL ;flxTodf jqmf]lQmk/s cWoogsf] ;'?cft ev{/} x'g yfn]sf] ;Gbe{df o; k4ltaf6 

Pd=lkmn= tyf ljBfjfl/lw;Ddsf zf]wsfo{ x'Fb} 5g\ . :gftsf]Q/ txsf] cWoog x'g] SofDk;x¿df 

zf]w sfo{sf nflu jf cGo n3' cg';Gwfg kl/of]hgfsf nflu o; k4ltaf6 cf+lzs cWoog 

ug'{ lgs} pko'Qm b]lvG5 . o:tf cf+lzs cWoogsf nflu s]xL gd'gf zLif{sx¿ M

¿kdtL pkGof;df gLltk|wfg jfSo÷j:t'jqmtf●●

d}gfnLsf syfdf ;fdflhs cfbz{k|wfg jfSojqmtf●●

k|]dlk08 gf6sdf k|s/0f jqmtf●●

d'gfdbg v08sfJodf k|s/0f jqmtf●●

t?0f tk;L gJosfJodf bfz{lgstf k|wfg j:t'jqmtf●●

cfbz{ /f3j dxfsfJodf cfxfof{ j:t'jqmtf●●

%= lgisif{

/rgfsf] ;|f]t sljx[bo xf] eg] To;sf] pkef]Qmf ;x[bo kf7s . jqmf]lQmjfbn] dfu{ / ltgdf 

/xg] u'0fsf] ljZn]if0fsf dfWodaf6 slj :jefjsf] d"Nof°g u5{ eg] ;Da4 /rgfsf] ;du| 

jqmf]lQmk|sf/af6 kf7sn] kfpg] cfgGb, rt'j{u{ l;l4sf] pkfo, g}lts cf}kb]lzstf nufot 

cfw'lgs pQ/cfw'lgs ljljw ljifosf] ;d]t j:t'k/s d"Nof°g ub{5 . o;/L jqmf]lQmk/s 

k4ltaf6 /rgfsf] cWoog ljZn]if0f ubf{ j0f{ljGof;b]lv lnP/ ;du| k|aGw;Ddsf] agf]6 / 

To;sf] a'gf]6 k|lqmofsf] ;d]t cWoogaf6 /rgfsf] ;f}Gbo{sf] tyf dfu{ / u'0fsf cfwf/af6 
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;|i6fsf] ;[hgfsnfsf] ;d]t cf}lrTo–cgf}lrTo jf u'0fbf]if lg¿k0f / d"Nof°g x'G5 . o;} u/L 

o; ljlwaf6 cWoog ubf{ /;, cnª\sf/, cf}lrTo, u'0f–bf]if cflb k"jL{o ;flxTotTTjsf ;fy} 

kfZrfTo k4ltsf sltko kIfx¿ klg o;leq ;d]l6g ;Sg] x'gfn] jqmf]lQmk/s ;dfnf]rgf 

k4lt cGo ;a} k4ltx¿sf] t'ngfdf Jofks / ;dGjofTds 5 . ctM jqmf]lQmk/s ;dfnf]rgf 

k4lt cGo ;dfnf]rgf k4ltx¿eGbf pkof]uL klg 5 . 

;Gbe{ ;fdu|L ;"rL

cfrfo{, ljZj]Zj/ -Jof=_= @)!@= lxGbL jqmf]lQmhLljtd\,-d"n n]=s'Gts_= lbNnL M /fdnfn k'/L .

s'Gts= @)!@= jqmf]lQmhLljtd\= -JofVof M cfrfo{ ljZj]Zj/_ lbNnL M /fdnfn k'/L .

s'Gts= !(^& O{= jqmf]lQmhLljtd\,-JofVof= /fw]Zofd ld>_= jf/f0f;L M rf}vDaf ;+:s[t  

l;l/h .

gu]Gb|= !(&^ O{= /Llt–sfJo sL e"ldsf= t];|f] ;+:s= lbNnL M g];gn klAnl;ª xfp; .

——————= !(*# O{= ef/tLo sfJozf:q sL e"ldsf= t];|f] ;+:s= lbNnL M g]zgn klAnlz+u 
xfp; .

;dfnf]rgfsf] jqmf]lQmk/s k4lt M kl/rofTds lbUbz{g
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dfWolds g]kfnL ;flxTosf] ljsf;  
k|lqmof M Ps ;j]{If0f

d's'Gb zdf{*

;f/

g]kfnL ;flxTosf] ljsf; k|lqmofcGtu{t k|fylds / cfw'lgs sfn larsf] cjlwnfO{ 
g} dfWoldssfn eg]/ lrGg] ul/Psf] 5 . o;n] larsf] ;dofjlw eGg] a'emfpF5 . 
cToGt 5f]6f] ;dofjlw dfq /x]sf] o; sfndf g]kfnL ;flxlTos ljsf;sf b[li6n] 
dxTTjk"0f{ pknlAw xfl;n u/]sf] dflgG5 . o;} ;dofjlwnfO{ lnO{ k|:t't n]vdf 
dfWoldssfnLg ;flxTosf ljwfx¿sf] ljsf; k|lqmof tyf ltgsf wf/f pkwf/f s] 
s:tf /x]sf 5g\ eGg] ljifodf ;j]{If0ffTds cWoog ul/Psf] 5 . ;flxTosf ljljw 
ljwfx¿sf] ljsf; / lj:tf/ x'g' g} ;flxTosf] ljsf; xf] eg]/ dfGg] ul/G5 . To:tf] 
ljsf;sf qmddf o;n] ljleGg df]8 jf 3'lDtx¿ kf/ u/]sf] x'G5 h;nfO{ ;flxTosf 
;Gbe{df ltgsf wf/f / pkwf/f eGg] ul/G5 . k|fylds sfndf h:t} o; sfndf 
klg sljtf ljwfn] g} cfkm\gf] :yfg agfpg ;kmn /x]sf] 5 . o; sfndf ljljw 
wf/f / z}nLdf sljtf /lrPsf 5g\ / ;du|df dfWoldssfnLg kB ;flxTosf af/]df 
d"Nofª\sg ug'{kbf{ d'VotM z[ª\uf/ / o;sf cltl/Qm elQm, :t'lt, g}lts cf}kb]lzs, 
wfld{s tyf ;fdflhs ;f+:s[lts hfu/0fsf] wf/f ;zQm ¿kdf /x]sf] b]lvG5 . t/ k'/} 
cjlwsf] d"n wf/f eg] z[ª\ufl/stf g} /x]sf] 5 . dfWoldssfnsf] k"jf{4{sf sf]0faf6 
x]bf{ k"jf{4{df d'VotM z[ª\uf/ / pQ/f4{df g}lts cf}kb]lzs, ;fdflhs ;f+:s[lts tyf 
;fdflhs hfu/0fsf] wf/fn] 7fpF cf]u6]sf b]lvG5 . z[ª\uf/sf cnfjf cGo wf/fx¿ 
o; sfnsf uf}0f ¿kdf dfq ljsl;t x'g k'u]sf 5g\ . o;} ;do nf]s5Gbdf cfwfl/t 
nx/L / ;jfO{ klg sljtfsf ¿kdf cfPsf 5g\ . nout b[li6n] o; ;dodf ljljw 
nosf] k|of]u e]l6G5 . zf:qLo 5Gbsf cltl/Qm nf]snodf cfwfl/t afn'g, ;jfO{, 
nx/L h:tf sljtf s[ltsf] /rgfn] nout ljljwtf Pjd\ ljsf; / lj:tf/ tkm{ 
nDs]sf] b]lvG5 . o;/L dfWoldssfnLg sljtfsf log} k|j[lQut ljz]iftf / nout 
ljljwtfn] o; sfnsf] ljsf; / lj:tf/df dxÎjk"0f{ e"ldsf v]n]sf 5g\ eGg ;lsG5 . 
o;} u/L uBljwfcGtu{t klg syf, sxfgL, cfVofg, pkfVofg, pkGof; hLjgL / 
lgaGw uB / kB ldl>t gf6s cflbh:tf ljljw ljwfn] ljsl;t / lj:tfl/t x'g] 

* ;xk|fWofks, kb\dsGof ax'd'vL SofDk;, afuahf/, sf7df8f}+, g]kfn .
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cj;/ kfPsf] b]lvG5 . o; sfndf syf, pkGof;, gf6s cflbnfO{ cnu cnu 
ljwfsf ¿kdf g5'6\ofO{ cfVofg, cfVoflosf, cfxfg, pkfVofg, syf s'y'ª\u|L cflb 
eg]/ ;a}nfO{ Pp6} cGtu{t ;d]6]sf] e]l6G5 . t/ o; sfnsf] pQ/f4{ r/0fdf eg] syf, 
pkGof;, gf6s cflb ;+o'Qm ¿kdf /x]sf] cfVofgn] o;cGtu{tsf ;a} ljwfx¿nfO{ cnu 
cnu 5'6\ofO{ /rgf ul/Psf] / o;/L g} lrgfpg;d]t ;kmn /x]sf] b]lvG5 . o;/L x]bf{ 
df]tL/fdsf] cfudg -!($!_ af6 cf/De ePsf] o; dfWoldssfnsf] pQ/f4{ jf ;dfkg 
-!(&$_ ;Dd cfOk'Ubf o;n] ljwfut, z}nLut, eflifs cflb ljljw sf]0faf6 ljsf; 
/ lj:tf/df nlDsFb} cfw'lgs sfnsf] cf/De ljGb'sf] sf/s;Dd aGg k'u]sf] b]lvG5 . 
k|:t't cfn]vdf log} ljwfut ljsf;, lj:tf/ / o; qmddf cfPsf df]8 pkdf]8nfO{ 
ltgsf wf/f tyf pkwf/sf ¿kdf lnO{ ;j]{If0ffTds ;dLIff ul/Psf] 5 .

! ljifo k|j]z

g]kfnL ;flxTosf] ljsf; lj:tf/ / cfofdnfO{ x]bf{ o;n] ljleGg 3'lDtx¿ kf/ u/]sf] b]lvG5 . 

o;sf] ljsf;sf df]8x¿ n]vf]6, jfª\do, cg'jfb ¿kfGt/0f x'Fb} df}lns l;h{gf Pjd\ ljwfut 

ljsf; / lj:tf/sf] qmd k|fylds, dfWolds x'Fb} cfw'lgs sfn;Dd cfOk'u]sf] b]lvG5 . o;/L 

x]bf{ k|fyldssfnnfO{ n]vf]6 jfª\do / cg'jfb ¿kfGt/0fsf] o'u, dfWoldssfnnfO{ ;flxlTos 

k|sfzg tyf lemgf] ¿kdf ljwf lj:tf/sf] o'u / cfw'lgs sfnnfO{ ljwfut Pjd\ k|j[lQut 

ljsf; lj:tf/ tyf ljljw k|of]usf] o'usf ¿kdf lnOG5 . oL 36gfx¿nfO{ ;flxTo]ltxf;sf 

dxTTjk"0f{ 36gfsf ¿kdf lnOg] ul/G5 . t/ sfn ljefhgsf d'Vo cfwf/sf ¿kdf eg] 

k|j[lQut ljz]iftf / leGgtfnfO{ lng] u/]sf] kfOG5 . o; cfwf/df k|fyldssfnnfO{ jL/ / elQm, 

dfWoldsnfO{ z[ª\uf/ tyf cfw'lgs sfnnfO{ oL b'j} eGbf leGg ljwfut ;r]ttfn] NofPsf] 

k|j[lQut ljljwtfsf ¿kdf lng ;lsG5 . 

;flxTonfO{ Pp6f j[If;Fu klg t'ngf ul/G5 . h;/L Pp6f j[If jLhf/f]k0fb]lv pQ/f]Q/ a9\b} 

/ xfFufx¿ km:6fpFb} hfG5g\ To;/L g} ;flxTosf] ult klg ljsl;t ¿kdf cufl8 a9\b} uPsf] 

x'G5 . g]kfnL ;flxTosf] Oltxf;nfO{ x]bf{ o;sf] klg cf/De -k|fyldssfn_ ;"Id ¿kdf /x]sf] 

kfOG5 eg] o;n] pQ/f]Q/ ;do kf/ ub}{ dfWoldssfn;Dd cfOk'Ubf o;sf zfvf k|zfvf 

-ljwfx¿_ w]/} km:6fO;s]sf b]lvG5g\ . ;flxTodf o:tf] km:6fO To;sf ljwfx¿sf] lj:tf/ 

/ ljsf;af6 b]lvg] ub{5 . o;/L g]kfnL ;flxTosf] k|fyldssfn clen]v, jfª\do, kB / 

cg'jfb ¿kfGt/0fsf ¿kdf dfq ;Lldt b]lvG5 eg] dfWoldssfndf k'Ubf efiff, z}nL, df}lnstf, 

ljwf / pkljwfx¿sf b[li6n] km:6fpFb} uPsf] b]lvG5 . o; sfnsf] pQ/f4{df cfOk'Ubf t emg\ 

eflifs ;r]ttfk/s n]vg z}nLsf] klg cf/De x'g k'U5, h;n] cfw'lgs sfnsf] cf/Desf] 

;ª\s]t;Dd k|bfg ub{5 . o;/L df]tL/fdsf] cfudg -!($!_ af6 cf/De ePsf] dfWoldssfn 

dfWolds g]kfnL ;flxTosf] ljsf; k|lqmof M Ps ;j]{If0f
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o;sf] pQ/f4{ jf ;dfkg -!(&$_ ;Dd cfOk'Ubf klg ljwfut, z}nLut, eflifs cflb ljljw 

sf]0faf6 ljsf; / lj:tf/df nlDsFb} cfw'lgs sfnsf] cf/De ljGb'sf] sf/s;Dd aGg k'u]sf] 

b]lvG5 . o; sfndf ljz]iftM kBdf / To;kl5 uBdf /lrt syf, sxfgL, cfVofg, pkfVofg, 

pkGof; hLjgL / lgaGw tyf uB / kB ldl>t gf6s cflbh:tf ljljw ljwfdf snd rn]sf] 

b]Vg kfOG5 . kB jf uB b'j} ljwfdf d"ntM z[ª\uf/ / uf}0f ¿kdf cGo wf/fx¿ km:6fPsf] 

b]lvG5 . uB ljwfsf gf6sdf ;d]t s]xL ckjfb afx]s z[ª\ufl/stf g} d"n :j/ aGg uPsf] 

b]lvG5 h;n] wf/f / k|j[lQdf ;d]t leGgtf NofpFb} uPsf] b]Vg kfOG5 . o;cGtu{t klg 

o;sf] k"jf{4{ -!(^@ ;Dd_ kB / pQ/f4{ -!)^@–!(&$_ df uB ljwf a9L ljsl;t b]lvG5g\ . 

To;}n] dfWoldssfnLg ;flxlTos ljsf;df s'g s'g ljwfx¿sf] ljsf; s'g s'g JolQm / 

s[ltdfkm{t ePsf 5g\ / To:tf] ljsf;df s] s:tf 3'lDt jf df]8x¿ kf/ ug'{ k/]sf] 5 eGg] 

ljifonfO{ o;df s]nfOPsf] 5 . o; sfndf ljsl;t ljwf pkljwfsf af/]df rrf{ ubf{ kB / 

uB ljwfnfO{ lnO{ logsf ljsf;qmdsf af/]df ;dLIff ub}{ lgisif{df k'Ug' ;fGble{s b]lvPsfn] 

of] n]v To;}sf] ;dfwfg ug]{tkm{ s]lGb|t 5 . 

@ ljwfut ljsf; k|lqmof

;flxTosf] ljsf; eGg' To;sf ljwf pkljwfsf] ljsf; x'g'nfO{ a'lemG5 / log} ljwf pkljwfx¿sf] 

;d'lrt ljsf; ePdf dfq s'g} klg slt ;DkGg ePsf] 5 egL cfsng ug{ ;lsG5 . o;} u/L 

s'g} klg ;flxTosf] ljsf; klg To;sf] ljwfut ljsf; / lj:tf/df lge{/ /xG5 . To;af6 

g} ;DalGwt efiffsf ;flxlTos ljsf;sf af/]df cfsng ug{ ;lsG5 . dfWoldssfnLg g]kfnL 

;flxTosf] ljsf;df o:tf ljwfut ljsf;n] dxTTjk"0f{ 6]jf lbPsf 5g\ . To;}n] tL ljwf 

pkljwf / ljwfut s[lt tyf s[ltsf/sf af/]df rrf{ ug'{ ;fGble{s b]lvPsfn] of] cfn]v 

To;}tkm{ s]Gb|t 5 . o;/L rrf{ ug]{ qmddf klg nofTds ljwfnfO{ kB ljwf / To; afx]snfO{ 

uBljwf egL lgDgcg';f/ 5'6\6f 5'6\6} ¿kdf ;dLIff ul/Psf] 5 M   

@=! kB ljwf

kB ljwfcGtu{t no jf 5Gbsf dfWodaf6 dflg;sf efjgfx¿ JoQm ug]{ dfWodnfO{ a'lemG5 . 

sljtf, v08sfJo / dxfsfJo ;Ddsf /rgf o;cGtu{t kb{5g\ . kB sljtf ljwfsf] kof{ojfrL 

ag]/ cfpg] u/]sf] 5 tfklg oL b'a} zAbn] cy{sf b[li6n] ;"Id cGt/ eg] /fVg] u/]sf] e]l6G5 . 

o;/L x]bf{ kBn] 5Gbf]a4 sljtfnfO{ dfq a'emfpFg] u/]sf] 5 eg] sljtfn] cfw'lgs sfndf 

ljsf; / lj:tf/ ePsf] egL dflgPsf] uB sljtfnfO{ ;d]t a'emfpg] ub{5 . dfWolds sfndf 

uB sljtfsf] /rgf ePsf] vf;} gkfOPsfn] o; n]v k|of]hgsf ;Gbe{df kB / sljtf 

zAbnfO{ ;dfgfyL{ zAbsf ¿kdf lnO{ rrf{{ ul/Psf] 5 . 
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dfgjsf] dgf]ut ;"Id efjsf] k|s6Ls/0f sljtfn] ub{5 . of] dfgjLo k|j[lQ;Fu ;Da4 

/xG5 . kB jf sljtfnfO{ k"jL{o ;flxTodf Pp6} ¿kdf cYof{pg] u/]sf] kfOG5 tfklg kB 

eGgfn] 5Gbf]a4 sljtfnfO{ / sljtf eGgfn] uB sljtfnfO{ ;d]t hgfpg] u/]sf] kfOG5 . 

dfWoldssfnLg sfJowf/fdf uB sljtfsf] k|rng cfO{ g;s]sfn] o; ;Gbe{df kB jf 

sljtfn] ;dfg cy{af]w u/fPsf] b]lvG5 . dfWoldssfnLg sljtf ljwfsf] ljsf; Toltv]/ x'g] 

u/]sf] b/af/Lof uf]i7L / df]tL/fd e6\6n] cf/De u/]sf] ;d:of k"lt{ sljtf n]vg k/Dk/fn] 

sljtf ljwfsf] ljsf;df ljz]if of]ubfg lbPsf] b]lvG5 . o; a]nfsf sljtfsf ljifo, k|j[lQ 

/ z}nLdf ;fdfGotM Ps ¿ktf b]lvg] u/] tfklg ;"Id txaf6 x]bf{ logdf ljljwtf /x]sf] kfpg 

;lsG5 . To;}n] sljtfsf k'/} efj jf :j/ Ps} sfn v08sf s'g} Ps ;dodf g} ;dfg 

¿kdf cfpF5g\ eGg ;lsFb}g . o;/L x]bf{ dfWoldssfnLg k"jf{4{ r/0fsf sljtfsf d"n :j/ 

jf k|j[lQdf z[ª\ufl/stf kfOG5 eg] pQ/f4{ -!(^@–!(&$_ ;dodf z[ª\ufl/stf;Fu} ;fdflhs 

hfu/0f d"ns, ;fdflhs–;f+:s[lts, wfld{s tyf g}lts cf}kb]lzs :j/;d]t ;zQm ¿kdf 

b]lvPsf] 5 . o; z}nLsf sljtfn] cfw'lgstfsf] 9f]sf vf]Ng] k|of; ;d]t u/]sf] b]lvG5 . 

To:t} k|fyldssfnLg jL/ / elQmwf/fn] klg cjz]ifsf ¿kdf dfWoldssfnsf] ljz]iftM k"jf{4{df 

lg/Gt/tf kfPsf] b]lvG5 . o;}a]nf k|fyldssfnLg elQmwf/fsf] kl/jlt{t wf/fsf ¿kdf 

zf;s:t'ltsf] wf/f klg uf}0f ¿kdf kfOG5 . dfWoldssfnsf] pQ/f4{ r/0fdf t emg of] 

wf/f km:6fpFbf] ¿kdf /x]sf] b]lvG5 . k"jf{4{sf t'ngfdf pQ/f4{df ljifo 5gf}6sf b[li6n] cem 

Jofstf kfO{ b}lgs Jojxf/sf ljifosf dfWodaf6 ;fdflhs hfu/0fsf] wf/f -e6\6/fO{, @)$* 

M !)*_ ;dfh ;'wf/sf] :j/df k|o'Qm xf:o Joª\Uon] xf:o Joª\Uo wf/f tyf sljtfdf k|o'Qm 

k|s[lt lrq0fn] k|s[lt lrq0f, ;fdflhs wfld{s ;'wf/ / g}lts Pjd\ cfWoflTds r]tgfo'Qm 

cfToflTds :j/ ePsf sljtfn] g}lts cf}kb]lzs wf/fnfO{ km:6fpgdf dxÎjk"0f{ e"ldsf v]n]sf] 

b]lvG5 . o;/L dfWoldssfnLg ;flxTosf] pQ/f4{ r/0fdf ljifo If]q klg qmdzM ljsf; 

lj:tf/tkm{ nfu]sf] cg'e"lt x'G5 . o; sfnsf] pQ/f4{df ;fdflhs ;f+:s[lts hfu/0fsf] wf/f 

cf/De / lj:tf/ x'g' o; sfnsf] dxÎjk"0f{ pknlAw dflgG5 . ;fy} k"jf{4{sf t'ngfdf pQ/f4{sf 

sljtfdf efj lzNk / efiff z}nLdf ;d]t s]xL kl/is[t x'Fb} uPsf] klg kfpg ;lsG5 . 

df]tL/fd e6\6 o; sfnsf d'Vo slj x'g\ / pgsf z[ª\ufl/s sljtfdf ljk|nDe z[ª\uf/sf] 

lzi6 cleJolQm kfOG5 . e6\6 nufot tTsfnLg z[ª\ufl/s sljx¿sf sljtf s[ltsf ¿kdf 

z[ª\uf/ bk{0f -!(%%_ Znf]s ;ª\u|x -!(%^_ dgf]b\j]u k|jfx -!(%&_ sljtf sNkb|'d -!(^@_ 

;"lQml;Gw' -!(&$_ sf hGdbftf /l;s ;dfh -!(^#_ tyf afx|df;]sf ;h{sx¿sf sljtfsf 

ljifoj:t';d]t k|]d, jf;gf / gf/L ;f}Gbo{sf] j0f{g ug'{df g} s]lGb|t /x]sf] e]l6G5 . z[ª\ufl/s 

sljtfsf] bjbjf ePsf] o; ;dodf sljtfåf/f ;dfhnfO{ ;bfrf/ / g}ltstfsf] ;Gb]z 

lbg'k5{ eGg] efjgf s]xL sljx¿df hfUg uO{ o; ;+;f/nfO{ t[i0ff, dfof, df]x, nf]e qmf]w 

/ ljgf;sf] 3/ ;Dem]/ eujt\ elQm / k/dfy{ ;'wf/ ug'{ k5{ eGg] p2]Zon] k|fyldssfnLg 

dfWolds g]kfnL ;flxTosf] ljsf; k|lqmof M Ps ;j]{If0f
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cjz]ifsf ¿kdf /x]sf] elQmwf/f klg o; ;do uf}0f wf/fsf ¿kdf :yflkt x'g k'u]sf] b]lvG5 . 

o; wf/fdf snd rnfpg] sljx¿df xf]dgfy s]bf/gfy, elQm s'df/L /f0ff, j}hgfy ;]9fOF, 

s[i0f k+|;fb /]UdL, ef]h/fh zdf{, s'~h ljnf; uf}td, s]bf/ ;dz]/ yfkf, e}/j k|;fb 

cof{n, rGb|w/ kl08t, xl/bofn l;+x, dgf]/y kfWof /]UdL nufot y'k|} slj / logLx¿sf 

cgluGtL sljtf kb{5g\ .

dfWoldssfnsf] t];|f] uf}0f wf/fsf ¿kdf zf;s:t'lt /x]sf] 5 . tTsfnLg ;h{sx¿n] cfkm"nfO{ 

lg/Lx / lgd'vf ;lDemFb} /f0ff zf;s jf ltgsf glhssf JolQmnfO{ l/emfO{ alS;; kfpg tyf 

/f0ffx¿sf] sf]k efhgaf6 aRg / cfkm\gf]] :jfy{k"lt{ ug]{ p2]Zon] bof;fu/, wdf{jtf/ cflbh:tf 

pkdfåf/f pgLx¿sf] k|z+;f u/]sf] kfOG5 . o;} k|z+;faf6 k|fyldssfnLg elQmwf/fsf] cjz]ifsf] 

kl/jlt{t ¿k dfWoldssfndf zf;s:t'ltsf] wf/f uf}0f wf/fsf ¿kdf :yflkt x'g k'u]sf] b]lvG5 . 

of] :t'ltsf] k/Dk/f g]kfnL ;flxTosf ;ª\qmd0f sfnel/ g} /xG5 ->]i7 / zdf{, @)^$ M $^_ . 

o:tf slj / s[ltcGtu{t lzv/ gfy ;'j]bLsf] jL/ ifli6sf -!(%%_, /tg lu/Lsf] wd{ sLlt{ 

j0f{g jf rGb| ;dz]/sf] ;jfO{ -!(^!_ g/b]j zdf{sf] >L rGb| elQm k|sfz -!(^@_ l8NnL 

;dz]/ yfkf -lr/l~hjL kf}8\ofn_ sf] >L o'/f]k ofqf -!(^&_ 6+s/fh kGtsf] >L # dxf/fh 

;'/ rGb| k|aGw efiff Znf]s -!(&)_ huGgfy / j}hgfy ;]9fOFsf] e"rGb| rlGb|sf / rGb| do"v 

-!(&)_, of]u ljqmd /f0ffsf] ahl/:tfg o'4 -!(&$_, zDe' k|;fb 9'ª\Uofn -:jb]z k|]dL eQm / 

Ps ;To k|]dL eQmsf gfdaf6_ sf] g]kfndf /fd/fHo -!(&*_, g]kfndf rGb|f]bo -!(&*_, afF0fL 

ljnf; kfF8]sf] e" rGb| sLlt{ -!(&*_ s'nrGb| uf}tdsf] cnª\sf/ rGb|f]bo -!(&*_ nufot 

xl/nfn kf]v/]n, ZofdhL k|;fb cof{n, j}hgfy ;]9fO{F, OGb| axfb'/, n]vgfy kf}8\ofn 

cflbsf zf;s:t'lt ;DaGwL /rgfx¿ kb{5g\ .

dfWoldssfnsf] rf}yf] wf/fsf ¿kdf ;fdflhs ;f+:s[lts hfu/0fsf] wf/f /x]sf] 5 . of] 

dfWoldssfnsf] pQ/f4{lt/ lemgf] ¿kdf b]vf k/]sf] wf/f xf] . z[ª\ufl/s sljtfaf6 ljd'v 

x'Fb} uPsf ;h{sx¿sf] cleofgaf6 dfwjL, rGb|, uf]vf{nL rlGb|sf nufotsf klqsfx¿sf 

n]v dfkm{t\ o; wf/fsf] cf/De ePsf] elgG5 . o; wf/fsf sljtfdf ;dfhdf ljBdfg ljs[lt 

/ lj;ª\ultsf]  lj/f]w / z}lIfs hfu/0fsf] pb\3f]if;d]t u/]sf] kfOG5 . o:tf sljtfcGtu{t 

dfwjL leqsf s]xL sljtf, n]vgfy kf}8\ofnsf nflnTo sljtf ;ª\u|x -!(^(_ j'l4ljgf]b 

-!(&#_ Ct' ljrf/ -!(&#_, ;Tosln ;+jfb -!(&^_, w/0fLw/ sf]O/fnfsf rlGb|sf klqsfdf 

k|sflzt sljtf xl/x/ cf= bL= sf] efof{ st{Jo -!(&)_ dxfgGb ;ksf]6fsf] enf] ctL{ 

cflb kb{5g\ . o;} ;fdflhs ;f+:s[lts wf/fn] cfw'lgstfsf] hu yfKg] sfd ;d]t u/]sf]  

b]lvG5 . 
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no ljwfgsf b[li6n] dfWoldssfndf klg k|fyldssfnsf] k|efj :j¿k sljtf ljwfdf g} a9L 

s]lGb|t b]lvG5 eg] ljwfut ;r]ttfn] ubf{ o;df b]lvPsf] ljsf; / lj:tf/sf] sf/0fn] nout 

ljljwtf klg kfOG5 . o;cGtu{t nf]s5Gbdf /lrt elQm nx/L, /fhf e/yl/sf] ;jfO{ h:tf 

elQmd"ns, cfgGb nx/L, elQm nx/L, k|Llt nx/L h:tf z[ª\uf/d"ns, dg nx/L, pkb]z 

nx/L, wd{ cwd{sf] ;jfO{ cflbh:tf g}lts cf}kb]lzs, c5fdsf] ;jfO{, dlgk'/sf] ;jfO{ 

h:tf :yfg ljz]ifsf] kl/rod"ns / hª\uaxfb'/sf] d[To'sf] ;jfO{, e}Frfnf]sf] ;jfO{ cflbn] 

cfkm\gf lk|ohgsf zf]snfO{ ljifoj:t' agfOPsf sljtfx¿ kb{5g\ . uhn / zf:qLo 5Gbo'Qm 

sljtf k/Dk/fn] klg o; sfnel/ lg/Gt/tf kfO/x]sf] b]lvG5 . ;du|df dfWoldssfnLg 

kB ;flxTosf af/]df d"Nofª\sg ug'{ d'VotM z[ª\uf/ / o;sf cltl/Qm elQm, :t'lt, g}lts 

cf}kb]lzs, wfld{s tyf ;fdflhs ;f+:s[lts hfu/0fsf] wf/f ;zQm ¿kdf /x]sf] b]lvG5 . t/ 

k'/} cjlwsf] d"n wf/f eg] z[ª\ufl/stf g} /x]sf] 5 . dfWoldssfnsf] k"jf{4{sf sf]0faf6 x]bf{ 

k"jf{4{df d'VotM z[ª\uf/ / pQ/f4{df g}lts cf}kb]lzs, ;fdflhs ;f+:s[lts tyf ;fdflhs 

hfu/0fsf] wf/fn] 7fpF cf]u6]sf b]lvG5 . z[ª\uf/sf cnfjf cGo wf/fx¿ o; sfnsf uf}0f 

¿kdf dfq ljsl;t x'g k'u]sf 5g\ . o;} ;do nf]s5Gbdf cfwfl/t nx/L / ;jfO{ klg 

sljtfsf ¿kdf cfPsf 5g\ . nout b[li6n] o; ;dodf ljljw nosf] k|of]u e]l6G5 . zf:qLo 

5Gbsf cltl/Qm nf]snodf cfwfl/t afn'g, ;jfO{, nx/L h:tf sljtf s[ltsf] /rgfn] nout 

ljljwtf Pjd\ ljsf; / lj:tf/ tkm{ nDs]sf] b]lvG5 . o;/L dfWoldssfnLg sljtfsf log} 

k|j[lQut ljz]iftf / nout ljljwtfn] o; sfnsf] ljsf; / lj:tf/df dxÎjk"0f{ e"ldsf v]n]sf 

5g\ eGg ;lsG5 . 

@=@ uB ljwf

uB ljwfcGtu{t uBdf /lrt syf, sxfgL, cfVofg, pkfVofg, pkGof; hLjgL / lgaGw uB 

/ kB ldl>t gf6sx¿ kb{5g\ . o; cfn]vdf log} ljwfx¿nfO{ g} uB ljwf egL rrf{ ul/Psf] 

5 . dfWoldssfnLg uB ;flxTosf] ljsf;qmdnfO{ x]bf{ 3/, Jojxf/ / sYo af]nLdf ;Lldt 

k|fyldssfndf Go"g ¿kdf ;flxlTos ljsf; ePsf]] kfOG5 eg] dfWoldssfn / cem o;sf] 

pQ/f4{df cfOk'Ubf o;n] ljwfut lj:tf/sf] ¿k;d]t lnPsf] b]lvG5 . uf]/vfkq nufot 

ljleGg kq klqsfsf] k|sfzg cf/De x'g', ;j{;fwf/0fsf lglDt lzIffno v'Nb} hfg', ljb]zL 

ljZjljBfnodf g]kfnL efiff kf7\oqmddf ;dfj]z eO{ kf7\ok':ts n]Vg] / n]vfpg] sfo{sf] 

cf/De x'g', Jofs/l0fs lgoddf /x]/ eflifs n]vgsf] cf/De ul/g' tyf g]kfnL gf6s cflb 

n]v]/ clego ;d]t x'g' -e6\6/fO{, @)$* M !!&_ / lnlvt ls:;f sxfgLdf ;j{;fwf/0fsf] 

¿lr a9\b} hfg' cflb sf/0fn] uB ljwfsf] ljsf;df 6]jf k'u]sf] b]lvG5 . of] uB ljwf 

klg k"jf{4{sf t'ngfdf pQ/f4{df a9L ljsl;t / lj:tfl/t x'g k'u]sf] b]lvG5 . o:tf uB 

ljwfcGtu{t cfVofg, pkfVofg, pkGof;, hLjgL ;dLIff, ;dfnf]rgf, b}lgsL, lgaGw÷k|aGw 

dfWolds g]kfnL ;flxTosf] ljsf; k|lqmof M Ps ;j]{If0f
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cflb kb{5g\ . log}dWo] oxfF cfVofg, hLjgL, lgaGw, ;dfnf]rgf / gf6s u/L leGgf leGg} 

¿kdf qmdzM rrf{ ul/G5 .  

@=@=! cfVofg 

cfVofgdf s'g} kfq jf JolQmsf lglZrt 36gf jf sfo{snfksf] sNkgfTds tl/sfn] j0f{g 

ul/Psf] x'G5 / o:tf] cfVofgcGtu{t syf, pkGof;, gf6s / kBcGtu{tsf sfJo klg kb{5g\ 

tfklg o;;Gbe{df cfVofg eGgfn] syf / pkGof;sf af/]df rrf{ ul/Psf] 5 . k|fyldssfnsf] 

lg/Gt/tf:j¿k dfWoldssfnsf] k"jf{4{df klg cfVofgfTds ljwf eg]/ syf, pkGof;, gf6s 

cflbnfO{ cnu cnu ljwfsf ¿kdf g5'6\ofO{ cfVofg, cfVoflosf, cfxfg, pkfVofg, syf 

s'y'ª\u|L cflb eg]/ ;a}nfO{ cfVofg ljwfcGtu{t g} ;d]6]sf] b]lvG5 eg] dfWoldssfnsf] 

pQ/f4{ r/0fdf cfOk'Ubf cfVofgcGtu{tsf ;a} ljwfx¿nfO{ cnu cnu 5'6\ofO{ /rgf u/]sf] 

kfOG5 . o;}n] syf, pkGof;, gf6s cflb ;+o'Qm ¿kdf /x]sf] cfVofgn] pQ/f4{ r/0fdf 

cfOk'Ubf cnu cnu ljwfsf ¿kdf klxrfg agfpg ;kmn /x]sf] b]lvG5 tfklg oxfF syf / 

pkGof;nfO{ cfVofg ljwf eg]/ rrf{ ul/Psf] 5 . oL cfVofgsf] k|f¿k x]bf{ k|fyldssfnLg 

dxfef/t lj/f6kj{ / lxtf]kb]z ldqnfenfO{ g} dfGg' kg]{ x'G5 . kf}/fl0fs u|Gyaf6 ljifoj:t' 

lnO{ jf cg'jfb ¿kfGt/0fsf ¿kdf cfPsf o:tf cffVofgsf] d'Vo p2]Zo ;Tosf] lht / 

c;Tosf] xf/ b]vfP/ dflg;nfO{ ;Tk]|/0ffdf nfUg' k5{ eGg] pkb]z lbg' /x]sf] b]lvG5 . 

gLlt, rft'/L tyf dgf]/~hgo'Qm syfx¿ klg o; ;dodf /lrPsf kfOG5g\ . o:tf syfsf 

kfqx¿ k|foM cltdfgjLo e"t, k|]t, /fIf; / dfgj]t/–k'zk+IfL cflb;d]t /xg] u/]sf] kfOG5 eg] 

o:tf kfqo'Qm syfsf dfWodaf6 dflg;nfO{ rft'o{, ;fx;L tyf Jofjxfl/s agfpg vf]lhPsf] 

b]lvG5 . 

kqklqsfx¿sf] k|sfzg cf/De;Fu} o; ;dodf syf n]vg z}nLdf klg s]xL gofFkg b]lvg 

yfN5 . lxGbL, aª\ufnL / cª\u|]hL k9]sf ;h{sx¿af6 ;d]t pko'{Qm efiffsf] k|efj:j¿k syfdf 

gjLg k|of]usf] cf/De  klg ul/g yflnG5 . o:tf syfx¿ Toltv]/ g]kfnL ;"rgfsf] ;+jfxssf 

¿kdf dflgPsf] / ;fKtflxs ¿kdf k|sflzt x'g] u/]sf] uf]vf{kq tyf ef/taf6 k|sflzt rGb|, 

rlGb|sf, uf]vf{nL cflb klqsfx¿df 5flkG5g\ . cg'jfb / df}lnstfsf bf];fFwdf /x]sf o; 

k|sf/sf syfx¿cGtu{t aª\ufnL n]vs /jLGb| gfy 7fs'/åf/f /lrt tyf g]kfnLdf cg"lbt 

:kml6km rGb| -!(^%_, bflndf -!(^*_ dfge~hg -!(&)_, aª\ufnL dlxnfåf/f /lrt x[bo 

k/LIff -!(&@_, /rgfsf/ c1ft /x]sf dfnf -!(^*_, ;Hhg l;+x -!)^*_, /fhfsf] t:jL/ 

-!(&)_ Pp6f ljlrq hf;';L -!(&!_, uf]vf{kqd} k|sflzt t/ df}lns jf cg"lbt s] 5 eGg] 

yfxf gePsf e"tnLnf, cfZro{ hgs 36gf -!(^#_ ljlrq 36gf -!(^#_ Ps l;sf/Lsf] 

;Rrf sxfgL -!(^*_, lx/fsf] cf}+7L -!(&)_ tyf g]kfnL jftfj/0fsf] emns lbg] syfsf ¿kdf 
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k|frLg k|k~r -!(^@_ / ;'s'n u'08fsf] sxfgL -!(^(_ kb{5g\ . o;} a]nf ;'Gb/L, dfwjL, 

rGb|, rlGb|sf / uf]vf{nL klqsfx¿df kB syfx¿ klg k|sflzt ePsf] kfOG5, h;sf ljifo 

efUo kmn, gLlt r]tgf / dgf]/~hg;Fu ;DalGwt b]lvG5g\ . o:tf syfx¿df b'uf{k|;fb zdf{sf] 

ufos rl/q, cd/gfy nf]xgLsf] j~rs rl/q tyf zDe' k|;fbsf] c~hL/ rl/q kb{5g\ . 

o;} u/L /l;s ;dfhåf/f ;'Gb/L klqsfdf k|sflzt z[ª\ufl/s ljifoj:t'o'Qm syfx¿ cGtu{t 

;'Gb/L e"if0f -!(^#–^$_ ljnfl;gL -!(^$_ snfjtL -!(^$_ klg kb{5g\ . tTsfnLg ;dfh / 

lxGb' ;+:s[ltsf] cg'z/0f u/L gf/LnfO{ u[x:ysL cfbz{sf ¿kdf lrq0f ug]{ / g}ltstfsf] kf7 

l;sfpg] k|sf/sf syfx¿ klg o; ;do n]lvPsf 5g\ . o:tf syfx¿df /fddl0f cf= bL= sf] 

kltj|tf wd{ -!(^%_ / tf/fgfy zdf{sf] ;'nf]rgf j[QfGt -!(^%–^^_ kb{5g\ . 

dfWoldssfnLg pkGof;tkm{ b[li6 lbFbf k|fyldssfndf h:t} o; sfndf klg k"0f{tM pkGof; 

n]Vo k/Dk/fsf] ljsf; eO g;s]sfn] cfVofgk/s s[ltx¿sf cfwf/df g} o; sfnsf] 

pkGof; ljwfsf af/]df ;dLIff ug'{ ;fGble{s x'G5 . k|fyldssfn h:t} o; sfnsf pkGof;sf 

ljifoj:t' wfld{s, kf}/fl0fs, g}lts / cf}kb]lzs Pjd\ s't"xn / /f]df~r;Fu ;DalGwt elQm, k|]d 

jL/tf–;fx; / k/f]ksf/o'Qm ljifo / z}nL /x]sf] kfOG5 . k|fyldssfnLg cg'jfb k/Dk/fn] 

o; sfndf klg lg/Gt/tf kfPsf] b]lvG5 . ;|f]t ljifo / If]qsf cfwf/df eg] k|fyldssf 

t'ngfdf qmdzM s]xL ljsf; / lj:tf/ x'Fb} uPsf] kfpg ;lsG5 . o:tf pkfVofgo'Qm s[ltx¿df 

xl/x/ zdf{sf] efujt\ elQm ljnfl;gL -!($%_, lr/l~hjL kf}8\ofnsf k|]d ;fu/ / ;'vf0f{j, 

slknb]j kf08]sf] gnf]kfVofg -!(%^_ tLy{ k|;fb cfrfo{sf] j]bfGt;f/ -!(^)_ xl/x/ cf= bL= 

sf] zs'Gtnf] kfVofg -!(^%_, ljb'nfk'q ;+jfb -!(^%_, ;+lIfKt cWofTd /fdfo0f -!(^^_, 

b'uf{b]jLsf] cg;"of ;Ltf ;+jfb -!(^%_, rqmkf0fL rfln;]sf] ;+lIfKt /fdfo0f -!(^@_, ;+lIfKt 

ef/t -!(&%_, s]bf/ ;dz]/ yfkfsf] b'uf{ elQm t/ª\lu0fL -!(&#_ kb{5g\ . pko'{St s[ltx¿ 

g]kfnL pkGof;sf] k"jf{wf/sf ¿kdf /x]sf pkfVofgo'Qm s[ltsf ¿kdf bl/G5g\ . o:t} u/L 

uf]vf{kqdf wf/f aflxs ¿kdf k|sflzt pkfVogo'Qm cf}kGofl;s s[ltx¿df syf -!(^)_ dfof 

gfDgL gbLsf tL/sf] sfofk'/ -!(&)_ / sd{sf] ult -!(&!_ kb{5g\ . o:tf pkfVofgsf 

ljifoj:t' klg lxGb' kf}/fl0fs u|Gy /x]sf] kfOG5 eg] oL s[ltn] kf7snfO{ bfz{lgs ljrf/ tyf 

g}lts cf}kb]lzs lzIff Pjd\ nfdf uBfVofgsf] k7gdf ¿lr lng] p2]Zo af]s]sf] b]lvG5 . 

o:tf pkfVofgsf dfWodaf6 eflifs kl/isf/ / ¿kfGt/0ftkm{ klg qmdzM kfOnf rfNb} lyP 

eGg] ;ª\s]t ldNb5 .

/DofVofgd"ns pkGof;x¿ klg o; ;dodf b]lvPsf 5g\ . tL pkGof;x¿df l/Syb]j zdf{sf] 

ls:;f z's;fl/sf -!(%(_ xl/x/ zdf{sf] z's axQ/L -!(%) lt/_, bfdf]b/ /fhsf] /Tg bGt 

syfxf -!(^@_ kb{5g\ . o; ;do nf]s cfxfgnfO{ klg ljifoj:t' agfP/ cfVofg /lrPsf] 

kfOG5, h;df g/b]j zdf{sf] jL/an rt'/L -!(%^_ ;bflzj zdf{sf] jL/jn sf}t'xn -;g\ 

dfWolds g]kfnL ;flxTosf] ljsf; k|lqmof M Ps ;j]{If0f
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!(@%_ / zDe'k|;fb 9'ª\u]nsf] csj/ jL/jn ljnf; -!(&@_ kb{5g\ . o;} u/L o; sfndf 

;fdfGo ls;fgb]lv pRr b/jf/Lof ;DdnfO{ k|efljt kfg]{ lsl;dsf / tTsfnLg l;h{gfsf] 

kl/j]z cg';f/sf z[ª\uf/d"ns tyf sf}t's, ;fx; / k|]dnfO{ sYo ljifo agfO{ pmb"{, kmf/;L / 

c/aLaf6 ljifoj:t' lnP/ clt/~hgfTds z}nLdf j0f{g ul/Psf clnkm n}nf jf ;x;| /hgL 

rl/q, cdL/ xdhf bf:tfg, u'n ;gf]j/, u'nasfjnL, xfltdtfO{, lkm;fg] chfoj cflbh:tf 

z'4 dgf]/~hgo'Qm cfVofgx¿ klg /lrPsf kfOG5g\ . o;} ;dodf ;bflzj zdf{, /fdk|;fb 

;Tofn, zDe'k|;fb 9'ª\Uofn cflb n]vsåf/f caf]nf d}of, ck"j{ d}of, ck"j{ /fgL, dxf7usf] 

syf, ;'Gg]syf, nfnxL/f, dw'dfntL, ;'gs]z/f /fgL cflb nf]s k/Dk/fo'Qm / xfltdtfO{, 

u'njsfjnL, cnflbgsf] lr/fu, rf//ª\usf df5f cflb c/aL kmf/;L k|efjo'Qm cfVofgx¿ 

klg n]lvPsf kfOG5g\ . k|efljt cfVofg n]vgs} qmddf pmb'{, c/jL / kmf/;L ;|f]taf6 lxGbLdf 

n]lvg k'u]sf cdL/ xdhf, ltn:d–O{–xf];¿jf h:tf cf}kGofl;s cfVofgaf6 k|efj u|x0f 

u/]/ b'uf{gGb vqL / b]jsL gGbg vqLn] n]v]sf] kfOG5 . o:tf pkGof;sf syfdf j}lrœo, 

sfNklgstf / cfb\e"lts rfdTsfl/tfsf] j0f{g ul/Psf] kfOG5 . o:tf cf}kGofl;s k|j[lQsf 

cfVofgcGtu{t' ;bflzj zdf{sf] jL/ l;Ssf tyf pg}åf/f lxGbLsf] rGb|sfGtf / rGb|sfGtf 

;GttLsf ] g]kfnL cg'jfb g/]Gb| df]lxgL -@)%!–%#_ klg kb{5g\ . cg"lbt pkGof;s} qmddf 

g/b]j, df]tL/fd / s[i0f k|;fb cg'jfbs /x]sf cª\u|]hL cg'jfbd"ns cfVofgx¿df cbe"t 

ldnfk / d]l/gf rl/q -!(%*÷%(_ klg b]vf kb{5g\ . 

dfWoldssfns} g]kfnL df}lns cf}kGofl;s s[ltsf ¿kdf jL/l;Ssf, dx]Gb| k|ef / jL/ 

rl/qnfO{ lnOg] ul/Psf] 5 . jL/ l;Ssfsf] n]vg !($^ k"j{ g} eP klg o;sf] k|sflzt 

k|lt eg] !($^ b]lv dfq kfpg yflnPsf]n] o;} ;donfO{ g]kfnL df}lns pkGof; n]vgsf] 

cf/De sfnsf ¿kdf lng] ul/Psf] 5 / o;} s[ltn] g]kfnL cfVofg ;flxTodf k|j[lQut df]8 

klg NofPsf] b]lvG5 -lqkf7L, @)@* M *$_ . o; sfnsf] pQ/f4{lt/ ;fdflhs P]ltxfl;s 

ljifoj:t'sf pkGof; klg n]lvPsf 5g\, h; cGt{ut lj1fg ljnf;sf] dxf/fgL lk|oDabf 

-!(&#_ j}hgfy ;]9fOFsf] rqm kl/qmdf -!(&#_ n]vgfy cfrfo{sf] bofsL efjL -!(&(_ / 

cDaflnsf b]jLsf] /fhk"t /d0fL -!(*(_ kb{5g\ . 

@=@=@ lgaGw 

dfWoldssfnLg g]kfnL lgaGwsf] ljsf;qmd x]bf{ o;sf] cf/De ljGb' k|fyldssfnsf] lbJof]kb]z 

-!(#!_ af6 k"j{ ¿ksf ¿kdf cf/De eO{ dfWoldssfnsf ljleGg kq klqsfdf k|sflzt n]v / 

;dfrf/nfO{ lng] ul/G5 . oL ;dfrf/x¿ k|aGwsf ¿kdf ljsl;t ePsf] b]lvG5 . o;/L x]bf{ 

lgaGw / k|aGw b'j} ;dfg x'Fbf x'Fb} klg s]xL leGg cy{ ;d]t af]s]sf] b]lvG5 . j}olQms /fun] 

o'Qm cgf}krfl/s n]vg k|aGw xf] eGg] ul/G5 . o;nfO{ efj / j:t' k|wfgtfsf cfwf/df ;d]t 



211

5'6\ofpg] u/]sf] kfOG5 tfklg k|foM oL b'j} zAb ;dfgyL{sf ¿kdf g} k|of]u x'g] u/]sf 5g\ . 

dfWoldssfnsf lgaGw cGtu{t ofqf j0f{g, hLjgL, b}glGbgL cflb uB /rgfx¿ kb{5g\ . 

clen]v, ;gb ;jfn, efif0f, lr7L–rk]6f, cf}ifwLd"nf], nf]s Jojxf/ cflb s'/fx¿ uBd} n]lvg] 

lgaGwsf k|f¿k x'g\ eGg ;lsG5 . uf]vf{kqsf] k|sfzgb]lv eg] o;sf k|f¿k ;DkfbsLo 

n]vx¿ ;d]t b]lvG5g\ . cGo kq klqsfdf k|sflzt n]v ;dfrf/ cflb klg lgaGws} ¿kdf 

b]lvG5g\ . o:tf lgaGwsf ljifoj:t' wd{, ;bfrf/, g}ltstf, efiff, ;+:s[lt, lzIff, :jf:Yo, 

a|Xdro{, cflb;Fu ;DalGwt tyf logsf] pkfb]otfsf af/]df j0f{g ul/Psf] kfOG5 . olt x'Fbf 

x'Fb} klg zLif{s ;lxt lgaGw g} n]Vg] p2]Zon] o;sf] k|of; !(&% cl3;Dd ePsf] vf;} 

gkfOPsfn] zDe'k|;fb 9'ª\Uofnb\jf/f lnlvt tyf rlGb|sf klqsfdf k|sflzt dx]Gb| dNnL 

/ h'gls/L -!(&%_ lgaGwnfO{ k|yd lgaGw dflgG5 . oL b'a}df klg h'gls/LnfO{ a+ufnLsf] 

cg'jfb eGg] cf/f]k 5 eg] dx]Gb| dNnLnfO{ df}lns lgaGwsf ¿kdf lnOg] ul/G5 . o;kl5 

qmdzM rlGb|sf klqsfd} k|sflzt cGo zLif{so'Qm lgaGwx¿df uGyg, j}l/:6/, :tf]q k~rbzL, 

bfg, ljBf, Pstf, dft[efiff k|]d, sfo{ ug]{ ;do eof], ufx{:Yo hLjg, ca nfh eof], w}o{ 

wf/0f u/, a+lsd rGb| r6hL{ ;Rrl/qtf g} pGgltsf] d"n xf], ;+jT;/, k|ltkbf k|Zgf]Q/, 

h]¿;]nd, dxfslj sflnbf; -e6\6/fO{, @)$* M !&*_ cflb kb{5g\ . o;} u/L o; ;dosf 

lgaGwsf/x¿df zDe' k|;fb 9'ª\Uofn, /fdk|;fb ;Tofn ;"o{ ljqmd 1jfnL, kf/;dl0f k|wfg, 

dl0fgf/fo0f k|wfg, z]ifdl0f k|wfg, k|ltdfg nfdf, tf/fgfy zdf{, /fdrGb| kfWof, dl0fl;+x 

u'?ª, b'uf{b]jL cflb / sltko 5b\dgfdwf/Lx¿ ;d]t /x]sf 5g\ . 

@=@=# hLjgL 

hLjgLtkm{ xfn ;Ddsf] vf]h cg';Gwfgcg';f/ c1ft n]vsåf/f lnlvt /fdzfxsf] hLjgL g} 

;j{k|frLg hLjgLk/s s[lt dflgG5 . To;kl5 qmdzM >L % a8fdxf/fh k[YjLgf/fo0f zfxsf] 

hLjgL -!*)! n]vg / @)@) k|sfzg_ tyf ;flxTosf/nfO{ lrgfpg] p2]Zon] slj df]tL/fd 

e6\6åf/f lnlvt hLjgLk/s k|yd ;dfnf]rgf s[lt slj efg'eQmfrfo{sf] hLjg rl/q -!($*_ 

kb{5g\ . o;kl5 qmdzM kb\dhª\usf] nfOkm ckm hª\uaxfb'/, kl;{an Nof08gsf] g]kfn, 

k|ltdg yfkfsf] >L dxf/fhf ;/ hª\uaxfb'/ /f0ffhLsf] hLjg rl/q -!(^%_ h:tf s[lt 

b]vf kb{5g\ . o; ;do cfkm\gf] b}glGbg 36gf jf sfo{sf] l6kf]6 ul/Psf cfTd hLjgL k/s 

n]v klg e]l6G5g\ . o;cGtu{t lr/l~hjL kf}8\ofnsf] cfkm\g' syf c1ftsf] jQL; ;fnsf] 

/f]r gfDrf /fddl0f cf= bL= sf] k'/fgf] ;Demgf -@)@( k|sf=_ ;Demgfsf] af6f]df -@)$# k|sf=_ 

cflb kb{5g\ . 

hLjgL, ofqf j[QfGt / lgaGwdf ;d]t /fVg ldNg] k|sf/sf /rgf klg o; ;dodf b]vf 

kb{5g\ . o:tf /rgfcGtu{t c1ft n]vssf] hª\uaxfb'/sf] a]nfot ofqf -!(!) k|sf= @)!$_ 

dfWolds g]kfnL ;flxTosf] ljsf; k|lqmof M Ps ;j]{If0f
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lr/l~hjL kf}8\ofnsf] cfkm\g' syf -<_ / >L o"/f]k ofqf, d]h/ z]/l;+x /fgfsf] d]/f] n08g 

/fh ltns ofqf -!(&)_ cflb kb{5g\ . o;/L hLjgLk/s ljwfsf] ;d]t o; ;dodf cf/De 

ePsf] 5 eGg ;lsG5 . 

@=@=$ ;dfnf]rgf

g]kfnL ;flxTosf] dfWoldssfn / ;du| g]kfnL ;flxTod} ;d]t g]knL ;dfnf]rgfsf] cf/De ug]{ 

JolQmsf ¿kdf df]tL/fd e6\6nfO{ dflgG5 . o; sfndf g]kfnL ;dfnf]rgfsf] ljsf;qmdtkm{ 

b[li6 lbFbf df]tL/fd e6\6sf] cfudgk"j{ g]kfnL ;dfnf]rgfsf ljifodf vf;} lrGtg, dgg / 

n]vgsfo{ ePsf] gkfOPsfn] o; ljwfnfO{ o; sfnsf cGo ljwfx¿ eGbf cToGt} sd ljsl;t 

ljwfsf ¿kdf lnOg] ul/Psf] 5 . e6\6åf/f lnlvt sljtf ug]{ ;/hfd, cg'k|f; d~h/L, 

sljtf nIf0f / slj ;d"x j0f{gd\ h:tf s[ltx¿nfO{ g]kfnL ;dfnf]rgfsf k"j{ ;ª\s]tsf 

¿kdf lnOG5 . o;} qmddf e6\6åf/f lnlvt slj efg'eQmfrfo{sf] hLjg rl/q -!($*_ k|yd 

;dfnf]rgfTds s[ltsf ¿kdf b]vf kb{5 . o;kl5 /fddl0f cf=bL= åf/f lnlvt / dfwjL 

klqsfdf k|sflzt sljtf /Llt csf]{ ;dfnf]rgfTds s[ltsf ¿kdf b]vkb{5 h;nfO{ k"jL{o 

zf:qLo dfGotfnfO{ d'Vo cfwf/ agfO{ n]lvPsf] / sljtfsf u'0f / bf]if s]nfpg] k|yd s[ltsf 

¿kdf lnOG5 . o;} u/L uf]/vf kqdf k|sflzt ;dfnf]rgf -!(^$_ zLif{sdf ;'Gb/ ;]/flhgL 

gfds lxGbL pkGof;sf] ;fdfGo lrgf/L lbOPsf] tyf uf]v]{ va/ sfutsf] kl/ro -!(^(_ 

cflb ;dfnf]rgfTds s[ltsf ¿kdf b]vf kb{5g\ . o;/L o; sfndf ;dfnf]rgf ljwfdf ;d]t 

lemgf] ¿kdf eP klg snd rn]sf] 5 eGg ;lsG5 . 

@=@=% gf6s 

dfWoldssfnLg g]kfnL gf6ssf] ljsf;qmd x]bf{ k"j{ k/Dk/fsf] cefj tyf eflifs r]tgf / 

k|f]T;fxgsf] sdL cflb sf/0fn] z'¿sf s]xL jif{;Dd gf6s n]vg / clegotkm{ s;}sf] Wofg 

hfg ;s]sf] b]lvFb}g -e6\6/fO{, @)$* M !($_ . b]jsf]6fn] g]kfnL dxfsfJo cfO;Nof08sf] ;k{ 

h:t} cj:yf lyof] eg] em}+ dfWoldssfn;Dd cfOk'Ubf klg g]kfnL gf6s n]vgsf If]qdf oxL 

cj:yf b]vf kb{5 . k|fyldssfndf xf:o sbDa / d'b|f /fIf; -;+:s[t cg'jfb_ cfVofgfTds 

tyf kf7\o z}nLsf gf6safx]s cGo e]l6Fb}gg\ . o;} cefjsf] kl/k"lt{ ug]{ clek|]/0ff df]tL/fd 

e6\6df hfU5 / pgn] cg"lbt ¿kd} eP klg zs'Gtnf -!($$–$*_ gf6s n]vL o;sf] 

d~rg;d]t u/fpg k'U5g\ . of] gf6s Toltv]/ k|rlnt pmb'{–kmf/;L lyP6/ k/Dk/fsf] lj/f]wdf 

cfPsf] xf] elgG5 . tTsfnLg z[ª\ufl/s wf/fsf] k|efj o; gf6sdf klg e]l6G5 . o; gf6s 

/rgfsf] k|]/0ffsf ¿kdf ef/tdf k|rlnt lyPl6«sn /ª\ud~r z}nLsf] lj/f]w :j¿k ef/tLo 

;flxTosf/ xl/zrGb|n] jgf/;df k|rlnt OGb|;efnfO{ aGb/ ;efsf ¿kdf Joª\Uo ub}{ gofF 

lzNk z}nLsf gf6\o /ª\d~rsf] ck]Iff ub{5g\ / o:t} gf6s n]vg / d~rg klg u/fpF5g\ . 
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o;}sf] k|efjdf k/]/ df]tL/fdn] g]kfnsf] tTsfnLg b/af/df k|rlnt lyP6/ gf6\o k/Dk/fsf] 

lj/f]w ub}{ zs'Gtnf gf6s n]v]sf x'g\ elgG5 . o;kl5 pgn] kb\dfjtL -ck"0f{_ -!($^_ / 

lk|o blz{sf -!($*–$( lt/_ -;+:s[ts} cg'jfbsf ¿kdf_ gf6s n]V5g\ . pgsf] sfzL /fh 

rGb|;]g -ck"0f{_ gf6s klg o;s} lg/Gt/tf :j¿k cfpg k'U5 . pgsf gf6s jL/ ;dz]/ / 

rGb| ;dz]/sf b/af/df ;d]t k|j]z kfO{ dl~rt x'g ;kmn ePsf lyP eGg] pNn]v kfOG5 

-e6\6/fO{, @)$* M @)@_ . o;/L kf/;L lyP6«L gf6ssf] vfF8f] hfu]sf] ;dodf klg df]tL/fdn] 

o'u rfxgfcg';f/ z[ª\ufl/s k|j[lQnfO{ g} gf6sdf ;d]t k|of]u ug'{ pknlAwk"0f{ sfo{ dfGg' 

kb{5 . o;} u/L df}lnssf] ck]Iff ;+:s[tsf] cg'jfb ¿kfGt/0fnfO{ lg/Gt/tf lbP/ gf6s /r]sf] 

eP klg oL gf6sdf s]xL df}lnstf / g]kfnLkg lbg ;Sg'nfO{ pgsf dxÎjk"0f{ pknlAw tyf 

gf6\ok|j[lQsf ¿kdf lng ;lsG5 . 

kxndfg l;+x :jfF/sf] pbokl5 g]kfnL gf6sn] cem csf]{ km8\sf] df/]sf] b]lvG5 . pmb"{, 

kmf/;L lyP6«L k/Dk/f / ;+:s[tsf P]ltxfl;s kf}/fl0fs gf6ssf] g]kfnL ¿kfGt/0f tyf 

z[ª\ufl/s / wfld{s wf/f eGbf leGg ;fdflhs, /fhgLlts ljifoj:t', cª\uflnPsf] t];|f] 

wf/fsf cf/De stf{sf ¿kdf kxndfg l;+x :jfF/sf] pbo x'G5 . pgn] c6n axfb'/ -!(^@_ 

gf6s dfkm{t g]kfnL gf6\o hutdf klZrd]nL b'MvfGt gf6\o r]tgfsf] cf/De u/L :jNk dfqfdf 

eP klg cfw'lgs gf6ssf] ;d]t jLhfwfg u/fpg ;kmn ePsf 5g\ . To;}n] o;nfO{ g]kfnL 

gf6\o ofqfsf] qmflGtsf/L km8\sf]sf ¿kdf klg lng] ul/Psf] 5 . of] gf6s z]S;lko/åf/f 

/lrt XofDn]6 gf6ssf] efjfg'jfb jf df}lns l;h{gf xf] eGg] ljifodf ljåfg\x¿ lar dte]b 

/xg] u/]sf] kfOG5 . :jfF/sf cGo gf6sx¿df cfgGb/fh -!(%^–^) ck"0f{_ ljdnf b]jL -!(&%_, 

nfn' efuf -!(&%–&^ k|sfzg @)#@_, lji0f'dfof -!(&(–*) k|sf= @)#@_ tyf zs'Gtnf / 

/TgfjnL -k|sf= @)!^_ /x]sf 5g\ . :jfF/sf ;du| gf6sx¿sf] cWoog u/L pgsf gf6\o 

k|j[lQx¿sf] klxrfg ubf{ z[ª\ufl/stf, t'saGbLo'Qm ;+jfb, gf6sdf uhn, bf]xf / rf}kfOsf] 

;d]t ;d'lrt pkof]u, o'uLg k|ltlaDasf] lrq0f, ;fdflhs /fhg}lts Joª\UoTdstf tyf 

ljb|f]xL :j/nfO{ lnOg] ul/G5 . To;}n] o; gf6sn] ;dsfnLg k|j[lQdf qmflGtsf/L kl/jt{g 

NofPsf] 5 eGg ;lsG5 . 

:jfF/n] NofPsf] df}lns k|j[lQnfO{ s]xL ;do lj>fddf /fVb} g]kfnL gf6s k'gM k'/fg} pmb'{–kmf/;L, 

lxGbL tyf z[ª\ufl/s k|j[lQn] 7fpF lng k'u]sf] b]lvG5 . Tolta]nf o:tf gf6s n]vg tyf 

d~rgdf ;d]t cufl8 b]lvG5g\ . pmb'{–kmf/;L lyP6«Lsf] k|rngn] s]xL gf6ssf/sf] dg 5'g 

k'U5 / !(&) kl5 kf}/fl0fs ljifoj:t'o'Qm gf6sx¿ ;d]t n]vg / d~rg x'g k'U5g\ . o:tf 

gf6s cGtu{t kltj|tf ;fljqL rl/q v]n / uf]kLrGb| -!(&@_, v]n dL/fjfO { -!(&#_, ;'eb|f 

x/0f–/fdfo0f -!(&#_ gfunLnf -!(&$_, ;Ltfx/0f–afnLaw -!(&%_, xl/ZrGb| / elQmsL zlQm 

-!(*%_ nufot kb{5g\ -e6\6/fO{, @)$* M @)(_ . pko'{Qm gf6sx¿df klg pmb"{–kmf/;L–lxGbL 

dfWolds g]kfnL ;flxTosf] ljsf; k|lqmof M Ps ;j]{If0f
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gf}6+sL z}nL / z[ª\ufl/s efj eg] /xL /xG5g\ . oL gf6ssf ;+jfb / uLt eg] g]kfnLdf 

g} /xg] u/]sf] kfOG5 . jL/ w'|j rl/q -!(&#_ / ljNj d+un -!(&&_ o:tf gf6sdf ljz]if 

pNn]vgLo /x]sf 5g\ . o;} k|j[lQsf dfem :jfF/sf] s]xL ;do kl5 g]kfnL gf6\o If]qdf zDe' 

k|;fb 9'ª\Uofn, n]vgfy kf}8\ofn, /fddl0f cf=bL= nufot gf6ssf/x¿sf] pbo x'g k'U5 . 

logLx¿sf cg"lbt gf6sx¿df g]kfnL df}lnstfsf] 5gs k|z:t e]l6G5 . 

eflifs snf, g]kfnL df}lnstf / z[ª\ufl/s z}nLsf b[li6n] o; ;do zDe' k|;fb 9'ª\Uofn g} 

cu|kª\lQmdf b]vf kb{5g\ . logsf] k|yd k|sflzt gf6s /TgfjnL -!(&@_ xf] . o;sf cltl/Qm 

pgn] lk|o blz{sf, zrL ljof]u, dbg d+h/L, dbg df]lxgL, ;tL/Iff, dfwjfgn sfd sGbnf 

gf6sx¿ ;d]t n]v]sf lyP eGg] pNn]v kfOG5 t/ oL ;a} gf6sx¿ ck|fKo 5g\ -e6\6/fO{, 

@)$* M @!!_ . /TgfjnLsf cltl/Qm pgsf xfn;Dd k|fKt gf6sx¿df zs'Gtnf -!(&@_ ck"0f{, 

ljBf ;'Gb/ ;+jfb -!(&^–&&_, pQ/ /fd rl/t, dfntL dfwj -!(*%–!(*^_ /x]sf 5g\ . oL 

gf6sx¿ ;+:s[taf6 cg'jfb ul/Psf x'g\ . cg"lbt eP klg logsf z'¿sf gf6safx]s cGodf 

g]kfnL df}lnskg lbgdf 9'ª\Uofn ;Ifd /x]sf b]lvG5g\ . o;kl5 hLj]Zj/L l/dfnsf] z[ª\uf/ 

/;o'Qm czf]s ;'Gb/L gf6s / k/Dkl/t z}nLdf s]xL kl/jt{g NofpFb} n]vgfy kf}8\ofnsf] 

zfGt/;o'Qm et[{xl/ lgj]{b gf6s cfpF5g\ . o;} ;do v8\u k|;fbsf] ;Ltf, lu/Lz aNne 

hf]zLsf] kz'klt ;ef / ;Togfu rl/q gf6sx¿ klg n]lvG5g\ . df}lnstf / :t/Lotfsf 

b[li6n] eg] zDe' k|;fb 9'ª\Uofn / kxndfg l;+x :jfF/sf t'ngfdf cGo gf6s / gf6ssf/x¿ 

sd} dfq ;kmn lyP eGg' ;fGble{s x'G5 .

# lgisif{

k|:t't cWoogaf6 dfWoldssfn ljwf ;r]ttf / ljwf lj:tf/sf] o'u xf] eGg] :ki6 x'G5 . o; 

sfnsf] d'Vo pknlAw sljtf ljwf xf] / o;} sfndf sljtfsf] dWod ¿k dflgg] v08sfJo 

;Ddsf] /rgf klg kfOPsf] 5 . sljtf ljwfcGtu{t klg z[ª\ufl/s sljtf wf/fn] d'Vo 7fpF 

lnPsf] o; sfn / wf/fsf k|0f]tf / ljsf; stf{sf ¿kdf df]tL/fd e6\6nfO{ g} lnOG5 . 

o; afx]s cfVofg, pkfVofg, ls:;f, sxfgL, gf6s lgaGw hLjgL ;dfnf]rgf cflb ljwfsf] 

;d]t  ;d'lrt  ljsf; / lj:tf/ x'Fb} uPsf] o; sfndf uB ljwf klg Tolts} km:6fPsf] 

5 / oL ;a}df df}lnstf ;Fu} cg'jfb ¿kfGt/0fd"nstf klg Tolts} ;zQm ¿kdf e]l6G5 eGg] 

o; cWoogaf6 b]lvg cfPsf] 5 . o; sfndf ax' k|ltefx¿n] snd rnfPsf b]lvG5g\ . oL 

;a}sf n]vgdf d"n k|j[lQ z[ª\ufl/stfsf cltl/Qm elQm, g}lts r]tgf, cf}kb]lzstf, ;fdflhs 

hfu/0f, zf;s:t'lt h:tf k|j[lQut ljz]iftfx¿ /x]sf] kfpg ;lsG5 . uhn n]vg k/Dk/fsf] 

yfngL ePsf] o; sfndf sljtfdf afn'g, ‰ofp/], ;jfO{ cflbh:tf nout ljljwtf klg 

kfOG5 . afn'g, ;jfO{ cflbh:tf ljwfsf] n]vg / no k|of]un] dfWoldssfndf nf]s5GbnfO{ 
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klg plQs} dxTTj lbPsf] lyof] / nf]sljwfx¿ ;d]tsf] /rgf k|lqmofsf] cf/De ul/Psf] lyof] 

eGg] ;d]t o; cWoogaf6 :ki6 ePsf] 5 . k|sfzg o'usf ¿kdf ;d]t kl/lrt o; sfndf 

ljlwGg kq klqsfx¿sf] k|sfzg ePsf] b]lvG5 . log} klqsfx¿n] g]kfnL uB ;flxTo / 

ljz]iftM lgaGw ljwfsf] ljsf;df dxTTjk"0f{ 6]jf lbPsf lyP eGg' pko'Qm x'G5 . 

sljtf kl5sf] o; sfnsf] ;a eGbf a9L ljsl;t ljwfsf ¿kdf cfVofg kb{5 . o:tf 

cfVofgcGtu{t o; sfnsf] k"jf{4{df syf / pkGof;nfO{ leGg ¿kdf klxrfg u/fpg ufx|f] 

x'g] lsl;dsf /DofVofgk/s /rgf lyP eg] qmdzM pQ/f4{lt/ k'Ubf oL b'j}  ljwfn] cfkm"nfO{ 

leGg leGg ¿kdf lrgfpg ;kmn ePsf lyP eGg' pko'Qm x'G5 . o; sfnsf syfx¿ x]bf{ 

;|f]tsf cfwf/df wfld{s, gLltk/s, /f]df~rsf/L P]of/L, hf;';L, ltn:dL / xf:o kl/xf; d"ns 

e]l6G5g\ . g}lts, cf}kb]lzs / z[ª\ufl/s syfx¿ klg o; ;dodf n]lvPsf lyP eGg' klg 

;fGble{s g} x'G5 . k"jf{4{sf] kBfTdstfsf] k|efj:j¿k o;} z}nLsf syfx¿ klg kfOPsf 5g\ . 

o;/L x]bf{ oltv]/sf cfVofg nfdf / 5f]6f b'j} k|sf/sf lyP eGg' kb{5 . o; sfndf pkGof; 

ljwfsf] 5'§} klxrfg geP/ cfVofg ¿kdf /x]sf] syfnfO{ g} pkGof; ljwfsf] ;|f]t dfGg' kg]{ 

x'G5 . o:tf syf n]vgsf] d'Vo p2]Zo kf7s÷;|f]tfnfO{ gLlt pkb]z / dgf]/~hg dfq lbg' 

/x]sf] kfpg ;lsG5 . 

gf6s n]vgsf] p2]Zo klg gLlt pkb]z / dgf]/~hg lbg' g} /x]sf] lyof] . o:tf gf6sx¿sf 

ljifoj:t' k|foM kf}/fl0fs g} /x]sf] kfOG5 / oL ;a} gf6s s]xL ckjfb -kxndfg l;+x :jfF/sf] 

c6n axfb'/_ afx]s cg'jfb ¿kfGt/0f d"ns g} e]l6G5g\, hLjgL, cfTdj[QfGt, lgaGw, ;dfnf]rgf 

h:tf ljwfx¿ ljljw ljifo;Fu ;DalGwt b]lvG5g\ . df]tL/fd e6\6af6, hLjgL / ;dfnf]rgf 

n]vg k/Dk/fsf] cf/De ul/G5 eg] ljleGg kq klqsfsf] k|sfzgsf dfWodaf6 ltgdf lbOPsf 

;dfrf/, n]v cflb lgaGwsf ljifo ag]/ cfPsf b]lvG5g\ . lgaGw n]vgs} p2]Zon] snd 

rnfpg] JolQm eg] zDe' k|;fb 9'ª\u]n kb{5g\ . o; ;dosf lgaGwx¿ k|aGw z}nLsf /x]sf] 

kfpg ;lsG5 . sljtfb]lv lnP/ ;a} ljwfdf ljifo ljljwtf /xg' cg'jfb ¿kfGt/0fnfO{ ljz]if 

:yfg lbg', b}lgs Jojxf/, cf}iflwd"nf] cflbnfO{ ;d]t l;h{gfsf] ljifo agfOg' o; sfnsf] 

ljz]iftf g} /x]sf] kfpg ;lsG5 . dfWoldssfnnfO{ lrgfpg] csf]{ dxÎjk"0f{ kf6f] eg]sf] uhn 

n]vg k/Dk/fsf] cf/De x'g' / df]tL/fd e6\6n] o;nfO{ g]kfnL ;flxTodf leœofpg' /xg uPsf] 

5 h'g l;h{gfn] cBflk lg/Gt/tf kfO /x]sf] 5 . 

lzi6z[ª\ufl/stfaf6 cf/De ePsf] of] ;do gUgtfsf] r/d ;Ldfdf k'u]/ ;dfkg ePsf] b]lvG5 . 

gUgtfsf] r/d ;Ldfsf] s[ltsf ¿kdf ;"lQml;Gw'nfO{ lnOG5 / o;} s[ltsf sf/0fn] klg 

dfWoldssfnsf] cGTo / cfw'lgs sfnsf] cf/De ePsf] eGbf cGoyf x'g] 5}g . oxL g} o; 

sfnsf] k|flKt klg xf] . 

dfWolds g]kfnL ;flxTosf] ljsf; k|lqmof M Ps ;j]{If0f
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;Gbe{;"rL

cfrfo{, afa'/fd= -@)@(_= k'/fgf slj / sljtf= bf];|f] ;+= nlntk'/ M ;femf k|sfzg .  

hf]zL, /TgWjh= -@)@*_= æg]kfnL ;flxTodf sfn ljefhgÆ=  k|1f–% ., k[= @@– @# 

tfgf;df{= -@)$(_= g]kfnL ;flxTosf] Oltxf;= t];|f]= ;+= sf7df8f}+ M gjLg k|sfzg .

ltdl;gf, l8NnL/fd / dfwj e+8f/L= -@)^$_= xfd|f] ;flxTo / ;flxTosf/x¿= t];|f] ;+= lj/f6gu/ 

M k':ts ;+;f/ . 

lqkf7L, af;'b]j= -@)@*_= ljr/0f= sf7df8f}+ M efg' k|sfzg . 

k/fh'nL, s[i0fk|;fb= -@)$(_= kGw| tf/f / g]kfnL ;flxTo= nlntk'/ M ;femf k|sfzg , 

kf]v/]n, afns[i0f= -@)$)_= /fi6«efiff= kfFrf}+ ;+= nlntk'/ M ;femf k|sfzg . 

kf}8]n, e"kxl/= -@)%*_= æg]kfnL ;flxTodf g/]Gb|gfy l/dfnsf] of]ubfgÆ= o'/f]kLo dxfef/t 

hd{gLsf n8f`Lsf] ;jfO{= sf7df8f}+ M l/dfn aGw' ., k[= (!–!!! 

============== -@)$%_= ;Dkf= s[i0fnfn clwsf/L / ds}kj{= sf7df8f}+ M g]kfn /fhsLo k|1f  

k|lti7fg .  

a/fn, O{Zj/= -@)@@_= æg]kfnL ;flxTosf] sfn ljefhgÆ= ¿k/]vf= %#= ebf} .

e6\6/fO{, 36/fh= ;Dkf= -@)#^_= cfz'slj zDe'sf sfJos[lt= sf7df8f}+ M g]kfn /fhsLo k|1f 

k|lti7fg . 

e6\6/fO{, hob]j= -@)%$_= ;flxTosf/ kl/ro / cleJolQm= sf7df8f}+ M g]kfn /fhsLo k|1f  

k|lti7fg .

e6\6/fO{, z/brGb| zdf{= -@)$*_= g]kfnL ;flxTosf] Oltxf; -dfWoldssfn_, bf];|f] ; += sf7df8f}+ 

M lqe'jg ljZjljBfno, kf7\oqmd ljsf; s]Gb| . 

>]i7, bof/fd= -@)^%_= ;flxTosf] Oltxf; M l;4fGt / ;Gbe{= t];|f] ;+= sf7df8f}+ M kfn'jf 

k|sfzg.  

=============== -@)%*_= k+= æg/]Gb|yfg l/dfnsf] sljTjÆ= o'/f]kLog dxfef/t hd{gL n8f`Lsf] ;jfO{= 

sf7df8f}+ M l/dfn aGw', k[= *$–** .

>]i7 bof/fd / df]xg/fh zdf{= -@)^$_= g]kfnL ;flxTosf] ;+lIfKt Oltxf;=  gjf}+ ;+= nlntk'/ 

M ;femf k|sfzg . 

zdf{, afnrGb|= -@)#(_= g]kfnL ;flxTosf] Oltxf;= sf7df8f}+ M g]kfnL /fhsLo k|1f  

k|lti7fg . 
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zdf{, /df= ;Dkf= -@)$%_= df]tL u|GyfjnL= sf7df8f}+ M /fli6«o o'jf;]jf sf]if . 

zdf{, ;'s'd= -@)^$_= g]kfnL efiff—;flxTodf cfGbf]ng= sf7df8f}+ M Ps]8]lds a's ;]G6/ .

;Tofn, o1/fh= -@)!&_= g]kfnL ;flxTosf] e"ldsf= sf8df8f}+ M >L % sf] ;/sf/ lzIff ljefu 

of]hgf= k|sfzg ljefu . 

dfWolds g]kfnL ;flxTosf] ljsf; k|lqmof M Ps ;j]{If0f
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kf7\oqmd ljsf; s]Gb|sf ultljlw

!= k[i7e"ld

kf7\oqmd ljsf; s]Gb|sf ultljlw :jefj}n] kf7\oqmd lgdf{0f, kl/dfh{g, k|sfzg, ljqmL 

ljt/0f;FUf a9L s]lGb|t x'g] u5{g\ . kf7\oqmd eg]sf] ljZjljBfnosf z}lIfs sfo{qmdx?sf] 

;du| dfu{lrq xf] / ljifout Pjd\ txut k7gkf7g / d"Nofª\sgsf ;fy} ltgsf larsf] 

cGt/ :fDaGw tyf ljBfyL{df s] s:tf] 1fg / l;ksf] clea[l4 ug]{ eGg] ;du| of]hgf xf] . 

cyf{t\, kf7oqmd eGg' /fi6« / ;dfhsf] cfjZostf cg'?k th'{df ul/Psf] z}lIfs sfo{qmdsf] 

ldof] xf] . o; tfTko{df ldof] ;an ePg eg] ;du| z}lIfs sfo{qmdx? ;kmn x'Fb}gg\, pb\b]Zo 

k|flKttkm{ cu|;/ x'Fb}gg\ . j:t'tM oxL jf:tljstfnfO{ Wofgdf /fv]/ kf7\oqmd ljsf; s]Gb|n] 

;dofg's'n kf7\oqmddf kl/dfh{g, gofF kf7\oqmd lgdf{0f / ltgsf] Joj:yfkgdf ;d]t k|ToIf 

jf k/f]If ?kdf cfkm\gf] ;lqmotf b]vfPsf] 5 . o;n] ;do ;dodf  kf7\oqmd;Fu ;DalGwt 

ljleGg uf]i7L / ;]dLgf/x? ug'{sf ;fy} lj1 ljåfg\x?;Fu 5nkmn / k/fdz{ ln+b} cfPsf] 5 . 

kf7oqmd;Fu ;DalGwt ultljlwsf cltl/Qm o; s]Gb|n] cGo dxTTjk"0f{ sfo{x? ;d]t ub}{ 

cfPsf] 5 . o;n] :jb]zL tyf ljb]zL ljZjljBfnosf ljleGg txsf z}lIfs pkflwsf] ;dsIftf 

lgwf{/0f tyf >]0fL lgwf{/0f ug'{sf ;fy} lq=lj= ;]jf k|fof]hgsf nflu z}lIfs k|df0f kqx?sf] 

5fglag ;d]t ub}{ cfPsf] 5 . o; s]Gb|n] ljut rf/ jif{ otf u/]sf k|d'v sfo{ -ultljlw_ 

nfO{ tnsf pkzLif{sdf k|:t't ul/Psf] 5 .

@= kf7\oqmd lgdf{0f / kl/dfh{g 

s_ @)&!.@)&@ df dfgljsL tyf ;fdflhs zf:q ;ª\sfo tyf lzIff zf:q ;ª\sfo 

cGtu{tsf] :gfts txsf] ;]d]i6/ k|0ffnLsf] kf7\oqmd cg';f/ b'O{ ;]d]i6/sf] !)) 

k"0ff{ª\ssf] clgjfo{ g]kfnL ljifosf] kf7\oqmd lgdf{0f ul/Psf] 5 . To;/L g} dfgljsL 

tyf ;fdflhs zf:q ;ª\sfo cGtu{tsf] :gfts tx clgjfo{ cª\u|]hL ljifosf] @)) 

k"0ff{ª\ssf] kf7\oqmd dWo] ;]d]i6/ k|0ffnL cg';f/sf] b'O{ ;]d]i6/sf] !)) k"0ff{ªssf] 

gofF kf7\oqmd lgdf{0f ul/Psf] 5 . oL b'j} kf7\oqmdnfO{ k|fl1s kl/ifbaf6 cg'df]bg 

u/fpg eg] afFsL 5 .

v_	 dfgljsL tyf ;fdflhs zf:q ;ª\sfo cGtu{t :gftsf]Q/ txsf ;+:s[t, u|fdL0f 

ljsf;, k':tsfno tyf ;"rgf lj1fg, af}4 cWoog, Oltxf;, dgf]lj1fg, lxGbL, 

cy{zf:q, efiff lj1fg, cª\u|]hL, u[x lj1fg, /fhgLlt zf:q, g]kfnL, dfgj zf:q, 
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;dfh zf:q, kqsfl/tf tyf cfd ;+rf/, hg;ª\Vof cWoog, e"uf]n, lrqsnf, 

d"lt{snf, ;ª\uLt, g]kfnL Oltxf;, ;+:s[lt / k'/ftTj ljifosf ;]d]i6/ k|0ffnLsf gofF 

kf7\oqmd tof/ ePsf 5g\  eg] :gfts txsf ;dfhzf:q, dfgjzf:q / u|fld0f 

ljsf; ljifosf kf7\oqmd kl/dfh{g ul/Psf 5g\ .

u_ 	Joj:yfkg ;ª\sfo cGtu{t klg ;]d]i6/ k|0ffnLdf cfwfl/t gofF kf7\oqmd lgdf{0f 

ul/Psf 5g\ h; cg';f/ :gftsf]Q/ txdf – MBA, MBA IT, MBS, MBM, MPA, MFC 

sf ;fy} :gfts txsf BBS, BBA, BIM, BBM, BTTM, BHM, BPA nufotsf gofF 

kf7\oqmd lgdf{0f ul/Psf 5g\ / cGo sltko kf7\oqmdx? kl/dfh{g ;d]t ul/Psf 

5g\ .

3_ 	sfg'g ;ª\sfo cGtu{t aL=P=Pn=aL= sf] ;]d]i6/ k|0ffnLsf] kfFr jif]{ kf7\oqmd lgdf{0f 

eO{ ;~rfngdf cfPsf] 5 eg] b'O{ jif]{ / ltg jif]{ Pn=Pn=Pd=sf ;]d]i6/ k|0ffnLsf 

gofF kf7\oqmd lgdf{0f ul/Psf 5g\ . lzIff zf:q ;ª\sfo cGtu{t :gftsf]Q/ txsf 

;]d]i6/ k|0ffnLsf kf7\oqmd lgdf{0f ul/Psf 5g\ . English, Nepali, Health, Population, 

Curriculum and Evaluation, Physical , Economics, History, Geography, Chemistry, 

Mathematics, ICT , Biology, Physics, Political Science cflb kf7\oqmd lgdf{0f eO{ 

;~rfngdf ;d]t cfPsf 5g\ .

ª_ 	s[lif / kz' lj1fg cWoog ;+:yfg cGtu{t :gfts txsf B.Sc. Agriculture, B.V.Sc. 

and A.H. / B.Sc. Horticulture tyf :gftsf]Q/ txsf M.Sc. Ag , M.Sc. An.Sc., M.Sc. 

Aqua tyf M.V.Sc. txdf kf7\oqmd lgdf{0f tyf kl/dfh{g x'g'df ;fy} B.Sc. Ag / 

B/V.Sc. sf kf7\oqmdx? yk kl/dfh{gsf qmddf /x]sf 5g\ .

#= uf]i7L tyf ;]dLgf/ ;~rfng 

s_ 	@)&) df3 @) b]lv @^ ut];Dd lq=lj=, kf7\oqmd ljsf; s]Gb| / cª\u|]hL s]Gb|Lo ljefu, 

sLlt{k'/sf] ;+o'Qm cfof]hgfdf cª\u|]hL bf];|f] jif{sf] cled'vLs/0f sfo{zfnf uf]i7L 

lrtjgdf ;DkGg ePsf] lyof] . pQm uf]i7Lsf] pb\3f6g tfTsfnLg lzIffWoIf k|f= u'0flglw 

Gof}kfg]Ho"n] ug'{ ePsf] lyof] . jL/]Gb| ax'd'vL SofDk;, e/tk'/df ;~rfng ePsf] pQm 

sfo{zfnf uf]i7Ldf kf7\oqmd ljsf; s]Gb|sf sfo{sf/L lgb]{zssf] cfBGt pkl:ylt lyof] . 

pQm uf]i7Ldf !! hgf ljåfg\÷ljz]if1x?af6 ;DalGwt ljifosf !! j6f sfo{kq k|:t't 

ePsf lyP . uf]i7Ldf uDeL/ 5nkmn eO{ lgisif{ :j?k dfu{ lgb]{zsf nflu k|ltj]bg 

;d]t tof/ ul/Psf] lyof] . 

kf7\oqmd ljsf; s]Gb|sf ultljlw
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v_	 @)&@ r}t !* b]lv @) ut];Dd lq=lj=, kf7\oqmd ljsf; s]Gb|sf] cfof]hgfdf ;'b'/ 

klZrd, dWo klZrd tyf klZrdf~rfnsf cfª\lus tyf ;DaGwg k|fKt SofDk;x?nfO{ 

;d]6L a'6jn ax'd'vL SofDk;df clgjfo{ g]kfnL ljifosf] cled'vLs/0f÷sfo{zfnf  

-lzIf0f ljlw / d"Nofª\sg_ uf]i7L ;DkGg ePsf] lyof] . lzIffWoIf k|f=8f= ;'wf 

lqkf7LHo"af6 pb\3f6g ePsf] pQm uf]i7Ldf cfof]hs ;+:yfsf tkm{af6 kf7\oqmd 

ljsf; s]Gb|sf sfo{sf/L lgb]{zs k|f=8f= uf]kLGb| s'df/ kf}8]nsf] k'/f ;do pkl:ylt 

lyof] . clgjfo{ g]kfnL ljifo k|fWofkg ug]{ hDdf ^( hgf k|fWofksx?sf] ;xeflutf 

/x]sf] pQm uf]i7Ldf clgjfo{ g]kfnL ljifo :yfoL ;ldltsf cWoIf k|f=8f= j|t/fh 

cfrfo{, ;b:ox? k|f=8f= b]jL k|;fb uf}td, k|f=8f= ab|L ljzfn e§/fO{, k|f=8f= hubLz 

rGb| e08f/L, k|f=8f=kf/;dl0f e08f/L, k|f=8f= /fh]Gb| kf}8]n, k|f=8f= ofbj k|sfz 

nfld5fg], k|f=8f= gGbLz k|;fb clwsf/Ln] ;DalGwt ljifo If]qsf sfo{kq k|:t't ug'{ 

ePsf] lyof] . 

	 To:t} oxL k|s[ltsf] uf]i7L @)&# j}zfv %—& ut] ;Dd k"jf{~rnsf SofDk;x?nfO{ 

;d]6L hgtf ax'd'vL SofDk;, O6x/Ldf ;DkGg eof] . lq=lj= sf /lhi6«f/ l8NnL/fd 

pk|]tLHo"af6 pb\3f6g ePsf] pQm sfo{qmddf kf7\oqmd ljsf; s]Gb|sf sfo{sf/L 

lgb]{zssf] cfBGt pkl:ylt lyof] . k"jf{~rn If]qsf ^$ hgf k|fWofkssf] ;xeflutf 

/x]sf] pQm uf]i7Ldf a'6jn ax'd'vL SofDk;df sfo{kq k|:t't ug]{ ljz]if1x?af6 tt\ 

tt\ ljifosf sfo{kq k|:t't ePsf lyP . 

	 To;/L g} kf7\oqmd ljsf; s]Gb|sf] cfof]hgfdf @)&# j}zfv !(—@! ut];Dd 

;Ktu08sL ax'd'vL SofDk;, lrtjgdf ;f]xL k|s[ltsf] uf]i7L ;DkGg ePsf] lyof] . 

lq=lj= sf pks'nklt k|f=8f= tLy{/fh vlgofHo"af6 pb\3f6g ePsf] pQm uf]i7Ldf 

kf7\oqmd ljsf; s]Gb|sf sfo{sf/L lgb]{zs ;lxt ljifo ;ldltsf cWoIf tyf 

;b:ox?sf] pkl:ylt lyof] . pQm uf]i7Ldf sf7df8f}+ pkTosf nufot dWoIf]qsf 

cfª\lus tyf ;DaGwg k|fKt SofDk;sf &! hgf k|fWofksx?sf] pkl:ylt /x]sf] 

lyof] . 

	 pko'{lNflvt ltg j6} uf]i7Ldf 5'§f 5'§} k|ltj]bg tof/ kl/Psf lyP h;df ;xefuLx?sf 

;'emfj ;lxtsf] lgisif{ k|fKt ePsf] lyof] . a'6jndf 8f= ;lv z/0f ;'j]bL, O6x/Ldf 

pk–k|f= bLks k|;fb Gof}kfg] / gjLg s'df/ zdf{ tyf lrtjgdf afnfs[i0f clwsf/L / 

/d]z s'df/ >]i7n] 5'§f 5'§} k|ltj]bg tof/ kfg'{ ePsf] lyof] . tL ltg k|tj]bgnfO{ 

;dfof]hg u/L PsLs[t k|ltj]bg tof/ kfg]{ sfo{ clgjfo{ g]kfnL ljifo :yfoL 
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;ldltsf ;b:o åo k|f=8f= gGbLz k|;fb clwsf/L / k|f=8f= dfwj k|;fb sf]O/fnfn] 

ug'{ ePsf] lyof] . 

u_	 lqe'jg ljZjljBfno cGtu{t :gftsf]Q/ tyf :gfts txsf clwsf+z sfo{qmdx? 

;]d]i6/ k|0ffnLdf ;~rfng x'g nfu]sf] cj:yfdf ;]d]i6/ k|0ffnLsf] kf7\oqmd ;DaGwL 

PsLs[t vfsf lgdf{0f ug]{ p2]Zo cg'?k  @)&# dª\l;/ ( / !) ut] kf7\oqmd 

ljsf; s]Gb|sf] cfof]hgfdf Ps a[xt\ uf]i7L ;DkGg eof] . pks'nklt k|f=8f= tLy{ 

vlgofHo"af6 pb\3f6g ePsf] pQm uf]i7Ldf lq=lj= sf kbflwsf/L, 8Lg tyf ;xfos 

8Lgx?, ljefuLo k|d'vx?, ljifo ;ldltsf cWoIfx?sf] ;lqmo ;xeflutf lyof] . 

pQm uf]i7Ldf pk–k|f= zª\s/ ;'j]bL / afnfs[i0f clwsf/Laf6 ;dli6 k|ltj]bg tof/ 

kfl/Psf] lyof] . tTkZrft kbflwsf/Lx?sf] ;'emfj cg';f/ ;':ki6 vfsf lgdf{0f ug'{ 

kg]{ cfjZostf af]w ePkl5 k|f=8f= ljBfgfy sf]O/fnfsf] ;+of]hsTjdf k|f=8f= k'is/ 

ah|frfo{, k|f=8f= kf/;gfy ofbj, k|f= /d]z k|;fb e§/fO{ / 8f= zzL clwsf/L ;b:o 

/x]sf] Ps lj1xsf] ;ldlt u7g eO{ pQm ;ldltn] d]xgt k"j{s Higher Education 
Curriculum Frame Work tof/ kf/]sf] lyof] . pQm Framework ldlt @)&#.!).@! 
df k|fl1s kl/ifbaf6 ;d]t cg'df]bg eO{ sfof{Gjogsf] k|lqmofdf cufl8 al9 /x]sf] 

5 . 

$= k|sfzg 

s_ 	kf7\oqmd ljsf; s]Gb|n] o; ;dofjlwdf sfg'g ;ª\sfo cGtu{tsf] # jif]{ aL=P=Pn=Pn=aL= 

sf] kf7\oqmd k|sflzt u/]sf] 5 .

v_ 	o;} jif{df pkflw dfGotf tyf ;dsIftf lgwf{/0f ePsf pkflwx?sf] t];|f] ef]n'dsf]    

gofF k|sfzg ePsf] 5 .

u_ 	To;/L g} Equivalence Vol. I / II sf] k'gd'{b|0f ug]{ sfd klg ;DkGg ePsf] 5 .

3_ 	lq=lj= lgodx? -@)&#.)#.@^ sf] ;+;f]wg ;lxt_ sf] k|sfzg klg o;} jif{df ePsf]  

5 .

%= :t/ lgwf{/0f 

of]] zfvf kf7\oqmd ljsf; s]Gb| cGtu{tsf] dxTTjk"0f{ zfvf xf] . o;n] :jb]z tyf ljb]zsf 

ljleGg ljZjljBfnoaf6 k|df0fkq xfl;n u/]sf JolQmx?sf]] z}Ifs of]Uotfsf] ;dfg :t/ 

kf7\oqmd ljsf; s]Gb|sf ultljlw
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lgwf{/0f ub{5 . o; qmddf @)^( c;f]]hb]lv @)&# c;f/;Ddsf]] ljj/0f tn tflnsfdf 

b]]]vfOPsf] 5 .

S.N. Countries Name Bachelor Master M.Phil Ph.D. Total

1 Australia 20 34 - 9 63

2 Armenia 1 - - - 1

3 Austria 3 4 - 2 9

4 Bangladesh 42 18 - - 60

5 Belgium 1 5 - 3 9

6 Brazil 1 - - 3 4

7 Brussel - 2 - - 2

8 Belarus - 2 - - 2

9 China 29 112 1 2 144

10 Cyprus 11 3 - 23 37

11 Costarica - 1 - - 1

12 Canada 3 2 - - 5

13 Cuba 1 - - 2 3

14 Denmark 5 3 - - 8

15 Estonia - 1 - 2 3

16 Finland 9 11 1 - 21

17 France 1 3 - 3 7

18 Germany 5 28 - 12 45

19 Greece - 1 - 5 6

20 Hong kong - 1 - 1 2

21 India 649 476 10 98 1233

22 Ireland 2 1 - - 3

23 Italy 1 1 - 7 9

24 Israel 1 2 - - 3

25 Japan 6 29 - 46 81

26 Kyrgyz Republic 1 1 - - 2

27 Kyrgyzsthan 1 1 1 - 3

28 Malaysia 13 2 - 1 16

29 Nepal 34 49 - 4 87

30 Norway 1 29 - 2 32
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S.N. Countries Name Bachelor Master M.Phil Ph.D. Total

31 New Zealand 1 4 - 5 10

32 Maldives 1 - - - 1

33 Pakistan 17 19 - - 36

34 Phlipines 17 36 1 3 57

35 Poland 1 5 - 1 7

36 Portugal - - - 1 1

37 Republic Czeck - - - 1 1

38 Russia 6 9 - - 15

39 Republic of Kazakistan - 1 - - 1

40 South Korea 8 25 - 38 71

41 Singapore 2 4 - - 6

42 Sweden 4 17 - 3 24

43 Switzerland 3 4 - 1 8

44 Srilanka 1 1 - - 2

45 Spain - 3 - - 3

46 Solvenia - 1 - - 1

47 The Netherland 1 19 - 2 22

48 Thailand 11 36 - 10 57

49 Taiwan - 1 - 3 4

50 Tanzania - 2 - - 2

51 UK 88 110 - 13 211

52 USA 116 61 - 32 209

53 Ukraine 3 2 - - 5

Total 1121 1182 14 338 2655

^= >]0fL lgwf{/0f

@)^( c;f]hb]lv otf :jb]zL tyf ljb]zL ljZjljBfnosf :gfts / :gftsf]Q/ txsf 

kf=lj=s]=df btf{ ePsf dWo] hDdf $!^ pkflwsf] >]0fL lgwf{/0f ul/Psf] 5 .

&= ;+:yfut ;dsIftf dfGotf

o; s]Gb|n] ljb]zL ljZjljBfnoaf6 ljleGg pkflw xfl;n u/L cfpg] ljBfyL{x?nfO{ JolQmut 

;dsIf dfGotf k|bfg ug'{sf ;fy} ljb]zL ljZjljBfnosf] ;DaGwg tyf g]kfn ;/sf/sf] 

kf7\oqmd ljsf; s]Gb|sf ultljlw
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cg'dlt lnO{ g]kfndf ;~rflnt lzIf0f ;+:yfx?nfO{ ;dsIf dfGotf k|bfg ub}{ cfPsf] 5  

h;df xfn;Dd #* j6f ljZljBfnodf $% j6f sn]h -;+:yfx?_ sf !@& j6f sfo{s|dx?nfO{ 

;+:yfut ;dsIf dfGotf lbOPsf] 5 / s]xL sfo{s|dx? k|ls|ofdf klg /x]sf 5g\ .

*= ;]jf k|fof]hgsf nflu z}lIfs k|df0fkq 5fglag 

lq=lj= ;]jf k|fof]hgsf nflu @)^( c;f]h otf hDdf !$@& hgf lzIfs ÷ sd{rf/Lsf ljleGg 

ljZjljBfnoaf6 k|fKt z}lIfs k|df0fkqx?sf] 5fglag ul/Psf] 5 .

(= k|lqmofdf /x]sf sfo{qmd

-!_	 o; s]Gb|sf] cfkm\g} j]a;fO6 gx'Fbf ;"rgf ;Dk|]if0fdf Jojwfg pTkGGf ePsf] cj:yfdf 

xfn cfP/ j]a;fO6 lgdf{0f k|lqmof clGtd r/0fdf /x]sf] 5 / vf; u/L ;Dk"0f{ ;"rgf 

/ sfo{qmdnfO{ cem} Jojl:yt ug'{ kg]{ sfd afFsL] 5 .

-@_	 oxL @)&# ;fn kmfu'g / r}t;Dddf :gfts txsf] clgjfo{ c+u|]hL ljifosf] uf]i7L ;DkGg 

x'Fb} 5 / To;sf] k|lqmof klg cf/De eO ;s]sf] 5 .

!)= efjL sfo{s|dx?

-!_	 dfgljsL tyf ;fdflhs zf:q ;°fo cGtu{t @)) k"0ff{°sf] clgjfo{ c+u|]hL ljifosf] $ 

;]d]i6/ dWo] t];|f] / rf}yf] ;]d]i6/sf] gofF kf7\os|d o;} cf=j= df  lgdf{0f ug]{ of]hgf 

/x]sf] 5 .

-@_	 dfgljsL tyf ;fdflhs zf:q ;°fo cGtu{t k7g kf7g eO /x]sf] :gfts txsf] 

clgjfo{ c+u|]hL ljifosf] kf7\os|d ;do ;fk]If ?kdf kl/dfh{g ug]{ p2]Zo /x]sf] 5 .

-#_	 :gfts txsf] clgjfo{ c+u|]hL ljifo tyf cGo txsf P}lR5s ljifox?sf If]qLo :t/df 

cled'vLs/0f sfo{zfnf uf]i7L ;~rfng ug]{ sfo{s|d /x]sf] 5 . To;sf nflu nfUg] 

cfjZos ah]6 eg] s]Gb|Lo sfof{noaf6 Joj:yf x'g' kg]{ b]lvG5 .

-$_	  ljleGg ;°fo÷cWoog ;+:yfgaf6 b'O{ jif]{ :gftsf]Q/ txsf] / $ jif]{ :gfts txsf 

;]d]i6/ k|0ffnL cg';f/sf s]xL kf7\os|dx? k|fKt ePsf 5g\ / ;a} kf7\oqmd k|fKt ePkl5 

ltgnfO{ Jojl:yt u/L d'b|0f ug]{ of]hgf ;d]t /x]sf] 5 .
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lq=lj= kf7\oqmd ljsf; s]Gb|åf/f cfof]lht …;]d]i6/ k|0ffnLsf] kf7\oqmd lgdf{0fsf cfwf/ /  
k|of]u kIfÚ ljifos uf]i7Lsf] pb\3f6g ;df/f]xdf pks'nklt k|f=8f= tLy{/fh vlgof, lzIffWoIf 
k|f=8f= ;'wf lqkf7L tyf /lhi6«f/ l8NnL/fd pk|]tL nufot .

lq=lj= kf7\oqmd ljsf; s]Gb|åf/f cfof]lht …;]d]i6/ k|0ffnLsf] kf7\oqmd lgdf{0fsf cfwf/ /  
k|of]u kIfÚ ljifos uf]i7Ldf ;xefuL ljåfg\ k|fWofksx¿ .
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lq=lj= kf7\oqmd ljsf; s]Gb|åf/f ;Ktu08sL SofDk; lrtjgdf ;~rflnt clgjfo{ g]kfnL 
ljifosf] sfo{zfnf uf]i7Lsf] pb\3f6g ug'{ x'Fb} pks'nklt k|f=8f= tLy{/fh vlgof ;fydf s]Gb|sf 
sfo{sf/L lgb]{zs uf]kLGb| s'df/ kf}8]n tyf ljifo ;ldltsf cWoIf k|f=8f= j|t/fh cfrfo{ .

lq=lj= kf7\oqmd ljsf; s]Gb|åf/f hgtf ax'd'vL SofDk; O6x/Ldf ;~rflnt clgjfo{ g]kfnL 
ljifosf] sfo{zfnf uf]i7Lsf] pb\3f6g ug'{ x'Fb} lq=lj=sf /lhi6«f/ l8NnL/fd pk|]tL tyf s]Gb|sf 
sfo{sf/L lgb]{zs k|f=8f= uf]kLGb| s'df/ kf}8]n nufot .
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;Ktu08sL SofDk; lrtjgdf kfljs]åf/f ;~rflnt clgjfo{ g]kfnL ljifosf] sfo{zfnf  
uf]i7Lsf ;xefuLx¿ .

kf7\oqmd ljsf; s]Gb|åf/f hgtf ax'd'vL SofDk; O6x/Ldf ;~rflnt clgjfo{ g]kfnL ljifosf] 
sfo{zfnf uf]i7Lsf ;xefuLx¿ .
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:t/ lgwf{/0f zfvfsf k|d'v ;xk|f= /fd]Zj/ k|;fb zdf{nfO{ ljbfO ;Ddfg ul/+b} .

kf7\oqmd ljsf; s]Gb| kl/jf/
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